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Message from the Commissioner

Through the 2025 Speaking Out  
Survey (SOS25) my team and I were 
able to reach a record number  
of children and young people, 
17,000, across all regions of 
Western Australia. 

Article 3 of the United Nations Convention 
on the Rights of the Child is clear that, in all 
actions concerning children, the best interests 
of the child shall be a primary consideration. 
Article 4 states that the Government has 
a responsibility to ensure the protection of 
children’s rights, and Article 12 highlights 
the need to allow children to form their own 
views, express those views freely and the 
views of the child being given due weight 
in accordance with the age and maturity of 
the child. The Speaking Out Survey is the 
practical application of Article 12. I urge 
government and non-government services to 
hear these voices, and make the necessary 
changes, to ensure the needs of children 
are addressed, and their rights are upheld, 
valued and respected.

At a time when political instability, rising living 
costs, and a worsening housing crisis are 
shaping daily life, it is more important than 
ever to gather children and young people’s 
perspectives on physical health, mental 
health, education, safety, community life and 
hopes for the future. Their responses provide 
us with insight into how Western Australian 
children and young people are faring and 
highlight priority areas requiring deeper 
understanding and meaningful action. 

More than 656,000 children and young 
people under the age of 18 live in WA.  
The onus is on adults to do what they can  
to ensure that children and young people  
are safe, supported, healthy and learning,  
so that they can reach their full potential. 

Most 
children 
and young 
people in WA say they 
enjoy good physical and mental health,  
have their essential needs met, and 
feel cared for and supported. These are 
encouraging results, yet the findings also 
reinforce several ongoing issues first 
highlighted in previous surveys.

Despite WA’s strong economy and 
overall prosperity, a significant number of 
young people continue to report barriers 
to accessing critical services such as 
education, health and mental health.  
They also expressed concerns about  
their personal safety, and low levels of  
life satisfaction.
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Aboriginal children and young people remain 
disproportionately affected, experiencing 
greater challenges than non-Aboriginal 
peers when it comes to material resources, 
family stability and expectations around 
future education.

While recent increases in funding for mental 
health initiatives in both the health and 
education sectors are positive steps, the 
survey underscores the continued need 
for early intervention services that are 
accessible to children and young people 
throughout the state. This earlier intervention 
should be focused on keeping children safe 
in their family and community and ensuring 
they have the services and supports required 
to live happy, healthy and productive lives 
now and into the future.

I would like to personally acknowledge the 
leadership and staff of the three education 
sectors – the Department of Education, 
Association of Independent Schools WA and 
Catholic Education WA – for recognising the 
value of this survey and for supporting its 
administration through their schools.

While my term as Commissioner ends this 
year, the value of this survey is clear in 
building an ongoing body of evidence to 
track changes over time in the outlook and 
wellbeing of children and young people. 
As such, it warrants continued government 
support.

Together my team and I participated directly 
in school visits to introduce the survey and 
provide a safe, supported environment for 
every participant. Delivering this work in full 
demonstrates the exceptional commitment 
and professionalism of our team and their 
dedication to amplifying the voices of WA’s 
children and young people.

I extend my sincere thanks to every  
young person who contributed their views. 
Your time, your willingness to speak out, 
and the trust you placed in this process are 
deeply appreciated. Your insights provide 
invaluable guidance for the decision makers 
of this state to improve the wellbeing of all 
children and young people. We must honour 
this and take action to meet your needs. 

Dr Jacqueline McGowan-Jones 
Commissioner for Children and  
Young People

Message from the Commissioner
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SOS locations
The Commissioner and her team travelled approximately 35,000km across 
Western Australia to deliver the Speaking Out Survey face-to-face with 
students from Years 4–12. They visited 122 schools in 92 suburbs and 
towns across 10 regional areas. They spent 142 days on the road  
and a total of 13 weeks travelling regionally during Terms 2 and 3  
of 2025 to hear the voices of children and young people.

Western Australia

6
Goldfields

16
South West

13
Kimberley

7
Pilbara

8
Midwest

7
Wheatbelt

30
North Metro

35
South Metro
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The Commissioner for Children and Young People undertook the 
third Speaking Out Survey in 2025 as a follow up to the surveys 
carried out in 2019 (SOS19), and in 2021 (SOS21). Designed as a 
triennial survey series, the aim of the Speaking Out Survey is to 
capture the views of a representative sample of children and young 
people in Western Australia (WA) to develop a robust data source 
relating to the wellbeing of children and young people in our state. 

SOS25 was funded and facilitated by the 
Commissioner for Children and Young 
People WA. The inaugural survey tool and 
methodology were developed in collaboration 
with (then) Telethon Kids Institute (now The 
Kids Research Institute – KRI).

In SOS25, a total of 16,169 students in 
Years 4 to 12 from 122 schools across all 
regions of WA consented to participate. 
After removing responses from students 
in the additional sample and incomplete 
responses, the main sample included 
5,611 Year 4 to 6 and 7,905 Year 7 to 12 
students, across all three sectors (a total 
of 13,516 students). It is noted, with some 
disappointment, many schools chose 
the opt-out option or did not respond to 
requests for their participation.

Aboriginal students are represented in 
the main sample proportionate to their 
population in WA. In total, 1,077 or 8.0 per 
cent of participating students identified as 
Aboriginal or Torres Strait Islander.

Student responses were weighted so 
that survey results are representative 
of the population of students enrolled in 
Years 4 to 12 within WA’s government, 
independent and Catholic schools. 
Weighting was also calculated to be 
representative of the distribution of 
students by remote location and culturally 
and linguistically diverse status (CaLD). 

SOS25 is thus fully representative and has 
a similar sample size to SOS21, allowing 
for reliable disaggregation and comparison 
of data.

The inaugural SOS19 established a 
baseline of data on WA children and 
young people’s wellbeing, while SOS21 
provided insight into how children and 
young people’s wellbeing was impacted 
by the COVID-19 pandemic. SOS25 will 
enable the Commissioner for Children and 
Young People to build on this foundation 
through future projects that compare 
data over time and develop a longitudinal 
perspective, helping to identify emerging 
trends and track changes in the wellbeing 
of children and young people.

Executive summary

Keep doing more of 
these surveys, they 

were helpful and teach 
important things.  

It’s also nice to talk 
with someone!” 

Boy aged 9, metropolitan
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A unique strength of this survey is its 
independent administration by the 
Commissioner and her staff, which 
prevented any potential external influence  
on student responses.

The successful completion of SOS25, 
SOS21 and SOS19 has demonstrated 
the value of current and robust data in 
monitoring wellbeing. It provides much 
needed trend data and information on the 
wellbeing of children and young people 
and allows for the tracking of progress and 
changes over time. The Commissioner will 
continue to advocate for the commitment 
of future funding on a triennial basis for this 
comprehensive survey.

This report summarises SOS25 results 
for most survey questions disaggregated 
by year group, gender, and remoteness. 
Additionally, this report includes separate 
chapters with information and key findings 
for students in regional areas, Aboriginal 
and non-Aboriginal students, and CaLD 
students. Further in-depth analysis and 
exploration of the findings of SOS25 (and 
previous iterations) will be carried out in 
2026 and beyond. 

Executive summary

I think enforcement of  
children’s rights is very 

important and kids everywhere 
should get the same things. 

They should all have a voice and 
be able to do things like this 

survey to have a voice. I think 
the survey was good because 
I love having a say in things. 

Thank you!”
Girl aged 10, metropolitan

“Honestly this survey has been eye opening for me 
because I can see how incredibly privileged I am by 
having a stable home and supportive parents and 
living in a good area. Thanks for making this survey 
in an attempt to help others who are not as privileged 
as me. Hope you are going to actually put action into 
helping people push through systemic barriers and 
monetary barriers.” Girl aged 17, metropolitan

5Speaking Out Survey 2025



	 Message from the Commissioner . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                1

	 Executive summary  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                             4

1	 Summary of findings and recommendations	 8

	 1.1. Main findings  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                    9
	 1.2. Year group differences . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                            13
	 1.3. Gender differences . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                              13
	 1.4. Aboriginal children and young people  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                14
	 1.5. CaLD children and young people . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                    14
	 1.6. Children and young people in regional and remote areas . . . . . . . . . . . . . . . .                 14
	 1.7. Recommendations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                               15

2	 Introduction	 17

3	 Methodology	 20

	 3.1. Sampling strategy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  21
	 3.2. Survey design and development . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                    22
	 3.3. Data collection and fieldwork . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                       23
	 3.4. Data analysis . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                   24
	 3.5. Strengths and limitations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                          26

4	 Participants	 27

	 4.1. Schools . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  28
	 4.2. Students . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                       28

5	 Speaking Out Survey 2025 findings	 31

6	 Healthy and connected	 33

	 6.1. Physical health . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                  34
	 6.2. Mental health . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                   51
	 6.3. Healthy behaviours . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  74
	 6.4. Knowledge of alcohol and drugs  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                    77
	 6.5. Knowledge of sexual health . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                        87
	 6.6. Problematic phone use . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  93
	 6.7. Connection to community and culture . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                95
	 6.8. Summary of key statistics – Healthy and connected . . . . . . . . . . . . . . . . . . .                    111
	 6.9. Healthy and connected summary . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                  113

Contents

6 Speaking Out Survey 2025



7	 Safe and supported	 114

	 7.1. Supportive relationships . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                          115
	 7.2. Material basics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                 123
	 7.3. Safe in the home  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                               129
	 7.4. Safe in the community . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                           135
	 7.5. Experiences of violence . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                          141
	 7.6. Caring at home . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                144
	 7.7. Summary of key statistics – Safe and supported . . . . . . . . . . . . . . . . . . . . . .                       147
	 7.8. Safe and supported summary  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                     149

8	 Learning and participating	 150

	 8.1. Attendance . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                    152
	 8.2. Liking school and sense of belonging  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                               155
	 8.3. Bullying . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                      169
	 8.4. Achievement . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                  172
	 8.5. Transition from school  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                           176
	 8.6. Summary of key findings – Learning and participating  . . . . . . . . . . . . . . . . .                  185
	 8.7. Learning and participating summary  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                187

9	 Key findings regarding Aboriginal children and 
young people	 188

	 9.1. Connection to culture . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                            189
	 9.2. Healthy and connected . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  192
	 9.3. Safe and supported . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                             200
	 9.4. Learning and participating . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                        206

10	Key findings regarding culturally and linguistically
diverse children and young people	 212

	 10.1. Healthy and connected . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  214
	 10.2. Safe and supported . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                            219
	 10.3. Learning and participating . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                       224

11	 Next steps	 228

	 Glossary . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                       230

	 References . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                     231

7Speaking Out Survey 2025



Summary of 
findings and 
recommendations
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1. Summary of findings and recommendations

1.1 Main findings 
Most children and young people reported 
having positive physical and mental health, 
resilience, and feeling knowledgeable about 
alcohol, other drugs, and sexual health. 
Most said they had their basic needs met, 
felt safe in their homes and communities, 
and enjoyed attending school. Many children 
and young people also reported having 
supportive relationships with family, friends, 
and teachers.

However, responses to questions exploring 
these subjects identified a notable proportion 
of children who did not report positive 
outcomes across a range of wellbeing 
domains. This pattern was especially 
noticeable among older students and 
girls, who tended to report lower levels of 
wellbeing across several key areas.

Physical and mental health

Perceptions of health declined with age, 
with 57.1 per cent of Years 4 to 6 rating their 
health positively (combined ‘excellent’ and 
‘very good’) compared to 46.8 per cent of 
Years 7 to 12. Around sixty per cent of Years 
4 to 6 (65.4%) and Years 7 to 12 (57.6%) 
identified sport as an important part of their 
life. Daily participation in sport decreased 
with age (Years 4 to 6 participation was 
30.3% vs Years 7 to 12 participation of 
21.0%). Boys were more likely to identify 
sport as important, and more likely to 
participate in daily sport or physical activity 
in both primary and secondary school. 
Concerns about body weight increased 
with age, as 42.6 per cent of students in 
Years 4 to 6 held concerns compared to 
54.0 per cent of students in Years 7 to 12. 
Half of young people (52.4%) considered 
themselves to be ‘about the right weight’.

A small proportion of students in Years 4 to 
6 (4.7%) and Years 7 to 12 (3.8%) reported 
they do not brush their teeth daily. Almost 
one in two children (55.4%) and young 
people (50.7%) reported having had at least 
one dental filling. Of the students at primary 
school level, one in three (35.3%) did not 
eat breakfast daily, one in four (26.0%)  
did not eat lunch daily, and nearly one  
in 10 (9.0%) did not eat dinner daily.  
The proportion of students who missed 
meals increased in secondary school.  
Girls were more likely to miss meals.  
Almost one in five (19.0%) young people 
said they had a long-term health condition. 
Almost one in 10 young people (7.9%) 
reported having a long-term disability.

Across all Year 4 to 6 students the average 
life satisfaction score was 7, but this 
dropped to a 6 for students in Years 7 to 
12. Girls in both primary and secondary 
school were less likely to rate themselves 
as having a high life satisfaction, when 
compared to boys. Nearly two in three 
young people (61.7%) reported ‘feeling 
sad, anxious or depressed for more than 
two weeks in a row’. More than one in three 
young people (35.7%) reported mental 
health concerns. Young people who had 
tried to access help for their health or 
mental health identified lack of affordability 
and accessibility as some of the barriers 
preventing them from obtaining help. 
Feeling like a burden was one of the most 
frequently listed reasons, as well as being 
too afraid to speak to their parents. 
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Healthy behaviours

One in four (25.2%) young people reported 
needing to see someone about their health 
but being unable to. When young people 
were asked if they felt they knew enough 
about the health impacts of alcohol and 
drugs, nine in 10 felt they knew enough 
about alcohol, cigarettes/smoking, and 
vapes. Four in five young people (87.6%) 
thought that it was unacceptable for 
someone their age to use alcohol, while 
12.4 per cent found it acceptable. Nearly 
three in 10 (29.2%) young people had tried 
alcohol. While more than four in five (83.1%) 
young people have not tried smoking a 
cigarette, 13.6 per cent of all young people 
have. More than one in four (26.7%) young 
people in Years 7 to 12 have tried vapes. 
Seven in 10 (69.7%) young people said they 
knew where to go if they needed help about 
alcohol and drugs; leaving three in 10 who 
either do not know or are unsure where to 
go for help. Young people were confident in 
their knowledge of respectful relationships 
and consent, with 95.8 per cent and 96.2 
per cent selecting ‘yes’, respectively. One in 
three young people (36.4%) had been sent 
unwanted sexual content, including images, 
videos, or messages. Girls were notably 
more likely to have received this content 
(girls 41.7% vs boys 31.2%). Across all 
questions relating to not being able to use 
their phone or be online, young girls were 
more likely to give negative responses.  
The proportion of young people who 
felt anxious when they could not use 
their phone, or who went without eating 
or sleeping because they were online, 
increased with age.

Feeling connected to culture  
and community

More than three in four students in Years 
4 to 6 (81.5%) and Years 7 to 12 (75.3%) 
reported that they have friends who live 
near them. In Years 4 to 6, 90.9 per cent 
of students thought their neighbours were 
friendly, whereas only 64.1 per cent of Years 
7 to 12 students thought the same. Most 
children felt they belonged in the community 
(92.9%), liked where they lived (94.9%), and 
thought there were fun things to do (87.6%) 
or outdoor places to visit in their local area 
(95.0%). Young people were less likely to 
agree with these statements. Two in five 
children (40.1%) spent time with their friends 
almost daily. Three in four (76.0%) children 
spent time with their family daily, and 65.1% 
of young people spent time with their family 
daily. Nearly one in two children (45.7%) and 
young people (45.2%) participated in sports 
or exercise almost daily. More than two in 
five (44.5%) Year 4 to 6 students read almost 
daily, which reduced to 23.0 per cent for 
young people in Years 7 to 12. Concurrently, 
the amount of time spent being online or on 
their phone daily increased with age (Years 4 
to 6, 53.8% vs Years 7 to 12, 90.9%).

Safe and healthy relationships

Ninety per cent of children (93.1%) and 
young people (90.0%) reported having a 
supportive adult in their life who believed 
they would achieve good things. Most 
children (85.1%) and young people (78.9%) 
agreed they had a supportive adult who 
listened to them when they had something 
to say. Most children and young people also 
reported having someone they could talk 
to about their worries, but this sentiment 
decreased with age.

1. Summary of findings and recommendations
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More than eighty per cent of children 
(89.1%) and young people (83.9%) felt their 
mother or maternal figure cared about them 
‘a lot’. Similarly, around eighty per cent of 
children (82.9%) and young people (75.4%) 
felt their father or other paternal figure cared 
about them ‘a lot’. More than eighty per 
cent of children (84.6%) and young people 
(86.7%) felt they had enough friends. Most 
children (94.8%) and young people (84.8%) 
identified having an adult they could talk to 
about a serious problem.

Material needs

Overall, approximately seventy per cent of 
children and young people reported ‘always’ 
having enough food to eat at home when 
they are hungry (children 71.4% vs young 
people 71.1%), with a further twenty per cent 
reporting ‘often’ (children 21.0% vs young 
people 22.0%). More than eighty per cent of 
children (80.9%) and young people (87.7%) 
reported having access to their own tablet, 
laptop or computer. Access to a personal 
mobile phone steadily increased with age, 
rising from 37.8 per cent of children to 90.1 
per cent of young people. Around one in five 
children (18.5%) and young people (18.4%) 
live across secondary households. Most 
children (82.6%) and young people (92.7%) 
reported having their own bedroom. When 
asked about moving houses in the past 12 
months, around one in 10 reported moving 
houses twice during this period, indicating 
some level of residential instability.

Feeling safe

Overall, most children reported their families 
got along either ‘very well’ (43.3%) or ‘well’ 
(39.1%), as did most young people (‘very 
well’ 35.5% or ‘well’ 43.0%). When asked 
if they had concerns about their family 
members fighting, approximately half of all 
children (45.7%) and young people (53.2%) 
reported not worrying. Concerns regarding 
self-harm, hurting others, or arrests 
decreased with age. A quarter of all young 
people (25.4%) had spent a night away  
from home because of a family problem. 
Girls (30.4%) were more likely to report 
having spent at least one night away from 
home than boys (20.6%). 

Most children and young people reported 
feeling safe in their local area and 
community. Boys in Years 7 to 12 were more 
likely to report feeling safe ‘all of the time’ 
(35.9%) compared with girls (20.3%).  
Around one in two young people (44.6%) 
reported feeling safe ‘all of the time’ on 
public transport. Qualitative responses 
showed young people wanted to see more 
protection and security in their local areas 
to help improve feelings of safety. Young 
people reiterated that they wanted to be 
heard and taken seriously by adults, not only 
in the home, but also in the community.

Almost one in two young people said 
they had been hit or physically harmed by 
someone on purpose. Boys (46.6%) were 
more likely than girls (36.0%) to report being 
physically harmed. Girls were considerably 
more likely to experience violence at 
home (76.7%) compared to boys (42.7%). 
Approximately half of the young people who 
reported having been physically harmed said 
it was perpetrated by either an adult (52.5%) 
or another child or young person (51.4%). 
Girls were twice as likely to report being 
physically harmed by an adult.
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Caring at home

More than one in two (56.3%) primary 
students and one in three (35.8%) secondary 
students reported taking care of someone 
at home, with the proportion decreasing 
with each school year. The most common 
activities children and young people helped 
with included entertaining (children 47.6% vs 
young people 51.7%) and preparing meals 
(children 47.2% vs young people 61.6%). 
When provided with the definition of a young 
carer, 8.1% of secondary students identified 
with this definition. Personal hygiene and 
emotional support were the most likely types 
of care provided, followed by changing 
dressings and translating.

Engaged and supported in education

Students’ perceptions of the importance of 
attending school daily appeared to decline 
between primary and secondary school. 
Around half of primary school students 
reported liking school either ‘a lot’ (32.4%) 
or ‘a bit’ (24.7%); whereas around half of 
secondary school students reported liking 
school ‘a bit’ (25.9%) or felt it was ‘OK’ 
(32.0%). Around half of all children and 
young people agreed school was a place 
they belonged. More than eighty percent 
(84.2%) of primary school students agreed 
they were happy at school, whereas only 
64.8% of secondary students agreed.  
Girls were consistently less positive when 
asked about liking and sense of belonging  
at school. 

Around two thirds of primary and secondary 
students got along with their classmates 
most of the time. Most children and young 
people felt their teachers believed they 
would achieve good things, and reported 
their teachers listened to them. One in three 
felt safe at school ‘all the time’. Most children 
thought they performed ‘well or very well’ 

(44.5%) or ‘ok’ (46.6%), with less than 10 per 
cent (8.8%) reporting ‘not so well’. One in 
two children and young people reported their 
parents or someone in their family enquired 
about their schoolwork and homework 
‘often’. Nine in 10 young people felt 
pressured by their schoolwork, consistently 
describing feeling overwhelmed by the 
volume and demands of schoolwork, as well 
as concern over potential punishment or 
disappointment from parents and teachers. 
Overall, 91.4 per cent of children and 81.3 
per cent of young people reported having 
never been suspended. However, 8.6 per 
cent of children and 18.7 per cent of young 
people reported having been suspended at 
least once. Of the young people who were 
suspended, more than half (55.8%) reported 
being suspended for 10 days or more.

Bullying

Girls in Years 7 to 12 were twice as likely 
as boys to identify as having experienced 
both bullying and cyberbullying (girls 
14.2% vs boys 7.2%). One in four (24.5%) 
young people had experienced bullying 
due to their cultural background, colour of 
their skin, or religion. Most experiences 
of bullying occurred in and around school 
with 87.5% of children and 91.5% of young 
people experiencing bullying one or more 
times while at school. Concerningly, 14.0% 
of children, and 16.9% of young people 
identified they had missed school due to 
concerns of bullying.

Racism was experienced at high rates 
for children and young people from 
culturally and linguistically diverse (CaLD) 
communities, as well as for Aboriginal 
children and young people. Racism was 
experienced both in schools and the broader 
community. Aboriginal children and young 
people experienced bullying of this type 
at almost twice the rate of non-Aboriginal 
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children (23.3% compared to 44.6%) and 
this increased to 48.8% for CaLD children 
and young people.

Having an active voice and being 
listened to

Almost one in two (46.5%) young people 
held a paying job, including a regular part-
time job (24.4%), casual work during the 
term (10.6%), or during the school holidays 
(12.1%). Across all questions relating to 
independence, boys reported notably more 
independence than girls. More than eight in 
10 young people ‘agree’ or ‘strongly agree’ 
they are given information to make decisions 
in their life, are allowed to weigh up pros and 
cons related to decisions and are involved in 
decisions affecting their life.

1.2 Year group differences
Year group differences identified in SOS19 
and SOS21, have continued in SOS25. 
Overall, older students report fewer positive 
outcomes compared to younger students 
across all three domains. In relation to 
physical and mental health, older students 
continued to report lower life satisfaction, 
less physical activity, fewer meals, and 
mental health issues. 

Older students were less likely to report 
positive engagement and belonging at 
school, with clear downward trends across 
school years when asked if they thought 
attending school was important, or if they 
liked school, were happy at school, and felt 
like they belonged. 

However, older students were more likely 
to identify family cohesion and be less 
concerned about their family wellbeing. 
Older students were also more likely to 
report having material basics, have more 
stability in relation to housing and schooling, 
and reported similarly to younger students 
when asked about having supportive adults 
around them. 

1.3 Gender differences
Notable differences were found between 
genders among secondary students, 
although some small differences were noted 
among primary students as well. Consistent 
with SOS21 findings girls tended to report 
less positive outcomes compared to boys. 

Key differential findings include: 
• �Girls were less likely to rate their health as 

‘excellent’ and instead more likely to rate it 
as ‘good’.

• �Girls were more likely to miss main meals.
• �Girls reported lower ratings of life 

satisfaction compared to boys. Fewer girls 
reported a life satisfaction score of 7 to 10 
(girls 45.8% vs boys 65.5%). Consequently, 
girls in Years 7 to 12 were more likely to 
rate their life satisfaction a 5 or 6 (girls 
32.0% vs boys 22.6%) or between 0 and 4 
(girls 22.3% vs boys 11.9%).

• �Girls were less likely to report having a 
supportive adult who will listen to them, or 
who they can talk to about their problems.

• �Girls were more likely to have stayed away 
from home due to a family problem.

• �While boys were more likely to have 
experienced physical harm, girls were more 
likely to have been harmed at home and by 
an adult.

• �Despite boys being more likely to be 
suspended, girls were more likely to report 
being suspended for 10 days or more.

• �Only one in five girls in secondary school 
felt safe all the time.

• �Girls were less likely to be able to travel 
independently and were less likely to  
have autonomy over decisions that affect 
their life.
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1.4 Aboriginal children and  
young people
Encouragingly, Aboriginal children and 
young people reported more positive 
self-perception and feelings of safety in 
the community compared with their non-
Aboriginal peers. They also reported 
comparative results in relation to life 
satisfaction, resilience, and mental health. 
Aboriginal children and young people were 
found to be more likely to report helping to 
take care of someone at home.

However, Aboriginal children and young 
people reported less positively in relation to 
physical health, material basics, concerns 
about family, and higher education, when 
compared with their non-Aboriginal peers. 
Specifically, Aboriginal students were less 
likely to identify eating each meal (breakfast, 
lunch, dinner) daily, and three times more 
likely to select not brushing their teeth daily. 
Despite confidence in their knowledge of 
alcohol and other drugs, Aboriginal young 
people were more likely to use alcohol, 
vapes and cigarettes. Aboriginal young 
people were more likely to identify not being 
able to obtain help when it was needed, 
more likely to have attended multiple 
schools, and were less likely to identify 
having material basics. Aboriginal young 
people more frequently experienced bullying, 
particularly online, and missed school four or 
more days due to this bullying. These trends 
continue from the findings of SOS21.

1.5 CaLD children and  
young people
Minimal differences were found between 
CaLD and non-CaLD children and young 
people, across all three domains. CaLD 
students were equally likely to report positive 
mental and physical health, material basics, 

and autonomy, and were more likely to 
provide positive views of schooling. CaLD 
students were less likely to report knowing 
where to get supports for their health or 
help with AOD. They were also less likely to 
report being able to speak to their parents 
about their issues.

1.6 Children and young people  
in regional and remote areas
Children and young people in regional and 
remote areas reported similar outcomes 
across domains, however, there were some 
notable differences. Regarding health, those 
in regional and remote areas were more 
likely to identify not brushing their teeth 
daily and were less likely to eat lunch and 
dinner daily. Children and young people 
in remote areas were more likely to report 
being active outdoors; however, they were 
also more likely to identify that there was 
nothing to do in their area. In remote areas, 
children and young people were most likely 
to report not having a family car, and other 
material basics including internet access. 
Young people were also more likely to say 
their families got along ‘very well’ but were 
also more likely to share concerns about 
members of their family hurting someone or 
being arrested. Responses exploring their 
experiences at school were also largely 
similar, except when asked about higher 
education as those in remote areas were 
less likely to identify university as a pathway. 
Unfortunately, young people in outer regional 
and remote areas were most likely to 
report missing school due to bullying in the 
past month. Young people in regional and 
remote areas were also more likely to travel 
independently.
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1.7 Recommendations
In reviewing the results from the Survey, it is clear there is a need for an holistic ‘whole of 
child and family’ approach to supporting children and young people to have their voices and 
rights both valued and respected. The recommendations are therefore focused on ‘whole of 
system’ approaches. 

Recommendation Findings

1. �Embed the United Nations 
Conventions on the Rights 
of the Child into WA 
legislation

Many children and young people identified they are not 
having their basic needs met including, but not limited 
to, access to health supports, quality education, food, 
housing, safety, protection from harm and maltreatment

2. �Develop and implement 
a comprehensive ‘whole 
of government’ Child and 
Family Wellbeing Strategy

Service access, availability and cost were highlighted 
as issues not just in terms of health and mental 
health, but also sport, housing, nutrition, and many 
other areas. In addition, while the WA Government 
has invested in many strategies, programs and plans 
– for example, strategies relating to Homelessness; 
Family, Domestic & Sexual Violence, Child Protection; 
Frameworks such as those for the prevention of 
racism and bullying; and programs addressing issues 
such as youth crime – there is no holistic approach to 
addressing the needs of children and young people and 
their families. 

A single focused strategy should include service 
navigation supports and a focus on the best interests  
of the child.

The strategy should include all areas outlined in the 
Speaking Out Survey, with an urgent focus on:
• �A comprehensive approach to prevention, 

intervention, detoxification and rehabilitation supports 
for children and young people with alcohol and other 
drug challenges

• �Immediate investment into a continuum of age and 
developmentally appropriate mental health supports 
for children and young people.
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Recommendation Findings

3. �Embed the National Child 
Safe Principles into WA 
legislation

Children and young people reported they often felt 
unsafe at school, at home and in the community. 
Legislating the child safe principles will assist in 
protecting children from harm.

4. �Review the alignment 
of programs, services, 
policies and approaches to 
supporting children, young 
people and their families 
with the objects and 
principles of legislation, 
specifically in relation to 
the Equal Opportunity Act 
1984 (EO Act), the School 
Education Act 1999 (the SE 
Act), and the Children and 
Community Services Act 
2004 (the CCS Act)

This is critical to ensure we are focused on children 
and their best interests. For example, the focus 
of programs and services should be on (i) the 
requirement under the EO Act to “promote recognition 
and acceptance within the community of the quality of 
persons of all races of all persons regardless of their 
sexual orientation, religious or political convictions 
or their impairments or ages”; (ii) the function within 
the CCS Act to “consider and initiate, or assist in, 
the provision of social services to children, other 
individuals, families and communities”; and (iii) the 
provisions in the SE Act for government schools 
to meet the educational needs of all children and 
ensures the safety and welfare of students.

5. �Develop and implement 
a comprehensive public 
and prevention health 
campaign, with a specific 
component of age 
and developmentally 
appropriate messaging for 
children and young people, 
focusing on nutrition, 
physical health and activity, 
sexual health, alcohol and 
other drugs and mental 
health 

Responses to relevant questions in the survey 
demonstrate that children and young people require 
additional information, and access to information, 
that supports their understanding of matters relevant 
to their physical, social and emotional, and sexual 
wellbeing. Preventative health campaigns would be an 
additional opportunity for children and young people 
to gain valuable information and would complement 
information gained throughout their education and from 
their families and friends.
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The Commissioner for Children and Young People  
(the Commissioner) has a statutory responsibility to  
monitor the wellbeing of all children and young people  
living in Western Australia and to advocate on their behalf. 

The Wellbeing Monitoring Framework 
(the Framework) was developed in 2012,1 
and informed by the then vision of the 
Commissioner:

All children and young people are 
heard, are healthy and safe, reach their 
potential, and are welcomed as valued 
members of the community; and in 
doing so, we build a brighter future for 
the whole community.

This ties in with the Commissioner’s  
revised vision from our current Strategic  
Plan 2024-2027: 

We strive for a better world for all 
children and young people where 
their voices and rights are valued and 
respected. 

The Framework consists of three parts: 
the Indicators of Wellbeing (the Indicators), 
the Profile of Children and Young People, 
and Recommendations for Government to 
consider and include in their frameworks, 
strategies, policies, programs and services. 

The Indicators consist of specifically chosen 
markers that influence various aspects 
of wellbeing and provide insight into how 
children and young people are faring, and 
inform the work of the Commissioner’s 
office. The indicators are also reflected in 
the Profile of Children and Young People, 
published annually and providing a snapshot 
of how children and young people are 
progressing. 

The Indicators are divided into three 
interlinking wellbeing domains: Healthy 
and Connected, Safe and Supported and 
Learning and Participating.

While some data points of the Indicators are 
informed by existing data sources, several 
are not regularly updated which means  
they cannot be monitored for progress in  
a consistent manner. 

The Speaking Out Survey (SOS) is a 
research initiative led by the Commissioner 
for Children and Young People WA. SOS19 
was a pilot study to test the feasibility of 
running a statewide wellbeing survey for 
children and young people. 

Established as a ‘proof-of-concept’, SOS19 
was a whole-of-government initiative 
undertaken by the Commissioner with 
funding contributions from the Departments 
of Education, Health, Justice and 
Communities. No such contributions were 
received for either SOS21 or SOS25.  
The Kids Research Institute (KRI) developed 
the survey methodology and conducted 
analysis of the data. 

2. Introduction
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The 2019 Speaking Out Survey (SOS19) 
was developed to establish a robust 
evidence base relating to the wellbeing of 
children and young people across Western 
Australia (WA). 

The first of its kind, this survey was designed 
to capture the self-reported wellbeing data of 
children and young people in Years 4 to 12, 
involving a sample of students large enough 
to generate reliable estimates of wellbeing of 
the full student population in WA. 

Both SOS19 and SOS21 received positive 
feedback from both schools and students 
alike. Additionally, the numerous reports 
derived from each survey were also met with 
a strong response from government and 
non-government organisations, highlighting 
the value and importance of this data. 

SOS was initially designed as a triennial 
series; however, in response to the 
COVID-19 pandemic, the Commissioner 
brought forward the previous survey from 
2022 to 2021. This survey was completed 
in 2025 in accordance with the original 
proposed timeframe.

The domains and questions within the 
SOS were informed by numerous sources, 
including other reputable surveys, available 
data, and the Monitoring Framework.  
The survey focused on obtaining data that 
highlighted key outcomes, risk and protective 
factors for children and young people that 
are not available in other data sources. 

This summary report focuses on discussion 
and analysis of SOS25 data, differences 
between demographic groups and highlights 
some of the key differences to SOS21 
findings. The SOS25 summary report also 
includes additional discussion surrounding 

the implications of the findings in relation  
to literature, and recommendations that 
reflect the findings of our children and  
young people. 

Key trends across SOS19, SOS21 and 
SOS25 data will undergo a longitudinal 
analysis to provide further advice and 
guidance on priorities for action. 

SOS data is a valuable source for 
government when developing legislation, 
strategies, frameworks, policies, programs 
and services to meet the health and 
wellbeing needs of our children and young 
people. 

Hearing directly from children and young 
people about their experiences is imperative 
to truly understand and monitor their 
wellbeing.
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3.1 Sampling strategy

3.1.1 Overview

To maximise fieldwork efficiency, a two-stage 
stratified random sampling methodology was 
conducted by The Kids Research Institute 
(KRI). This was carried out separately for 
Year 4–6 schools and Year 7–12 schools.  
In the case of a school servicing Years 4–12, 
that school could be selected twice – once 
for its Years 4 to 6 students, and once for 
its Years 7 to 12 students. In the first stage, 
schools were randomly selected and invited 
to participate. Schools were stratified by 
sector (government, Catholic, independent), 
remoteness (metropolitan, inner/outer 
regional and remote/very remote), and 
CaLD status (culturally and linguistically 
diverse status but confined to metropolitan 
government schools only). Learning from 
SOS21, in which response rates were 
lower for CaLD students, government 
schools in the metropolitan area that had 
a higher proportion (greater than 50%) 
of students with a language background 
other than English were assigned higher 
selection rates. Government schools in the 
metropolitan area were chosen as they were 
the only schools large enough to effectively 
create this stratum.

The second stage included classroom 
sampling, which was only applicable to the 
Years 7 to 12 sample, specifically schools 
that exceeded 300 students. A subset of 
the classrooms was randomly selected 
depending on the size of the school, with 
all students in those classrooms invited to 
participate. For the Years 4 to 6 sample, 
all students in the eligible year levels in 
selected schools were invited to participate.

3.1.2 Survey frame and scope

The sampling frame was based on a school 
list that was created by merging publicly 
available information from the Western 
Australian Department of Education (DoE) 
and the Australian Curriculum and Reporting 
Authority (ACARA). The frame included a full 
list of schools in WA, along with the number 
of enrolled students in each year level and 
the number of Aboriginal or Torres Strait 
Islander students.

Education Support Centres and home-
schooled children remained out of 
scope (as per the SOS19 and SOS21 
surveys), because these students would 
require different survey instruments and 
methodologies. CCYP will continue to review 
funding opportunities to develop surveys 
for these cohorts in the future, as well as an 
inclusive survey for children aged 3 years to 
Year 3.

3.1.3 Student sampling

For students in Years 7 to 12, the 
proportion of classrooms sampled from 
larger schools was reduced to lessen 
the administrative burden and to limit 
the number of participating students per 
school to a maximum of approximately 600, 
corresponding to around 28 survey sessions 
(6–7 per year group).

3. Methodology
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3.2 Survey design and 
development
As this was the third survey in the series, 
nearly all questions from SOS21 were 
continued, with only minor changes made 
to update wording or additional options 
added to reflect current events or issues. 
Following consultations the Commissioner 
had with children and young people across 
WA regarding their wellbeing, multiple 
questions relating to carer responsibilities 
were added to SOS25. Some additional 
qualitative questions were added to enable 
participants to provide insights into their 
responses. Some questions were adapted 
to include newer terminology so that it was 
more consistent with the language used 
by children and young people. Questions 
relating to alcohol and other drugs were 
adapted to include reference to vapes.  
The COVID-19 questions used in SOS21 
were removed. 

As in previous iterations, SOS25 included 
separate surveys for Years 4 to 6 students 
and Years 7 to 12 students. For Years 4 to 
6 (the Child Survey), the maximum total 
number of questions asked of a student was 
128. For Years 7 to 12 (the Young People 
Survey), the maximum total number was 193 
questions. The survey employed standard 
survey response filter mechanisms.

Each educational sector was involved in 
reviewing the survey design, providing 
feedback and final approvals.

The SOS19 survey was adapted from the 
New Zealand Youth2000 Survey series2 
with input from a local Steering Group and 
an Expert Panel. Where it was identified 
that additional or more appropriate 
questions were needed, these were either 
provided by members of these steering 
groups or sourced from other existing 
surveys with similar participant ages. 

All questions were mapped to the 
Commissioner’s Monitoring Framework 
and grouped into one of the three domains: 
‘Healthy and Connected’, ‘Safe and 
Supported’ and ‘Learning and Participating’.

3.2.1 Ethics and research approvals

The Department of Education, Catholic 
Education WA, and the Association of 
Independent Schools WA provided support 
and approval for the survey to be conducted 
in their respective schools. All three bodies 
were involved in approving the survey, 
and any relevant research protocols were 
followed. Schools selected as part of the 
sampling process were approached by the 
Commissioner, stipulating that the decision 
to participate remained with the principal of 
each selected school. 

The SOS25 research was supported by 
the Aboriginal Health Council of Western 
Australia (AHCWA). Ethics approval was 
obtained from the Western Australian 
Aboriginal Health Ethics Committee 
(HREC1356). The Committee also reviewed 
and approved the final report prior to 
publication.

3.2.2 Governance

An internal Governance Committee and 
Project Group were established for the 
planning, development and administration 
of SOS25. A Project Steering Group, Expert 
Panel and Research Working Group were 
established for the planning, development 
and administration of SOS19.3 These groups 
were not reconvened for regular meetings in 
relation to SOS25. 
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3.3 Data collection and fieldwork
A core strength of SOS is the direct 
administration of the survey by the 
Commissioner and staff. This approach 
encourages students to participate 
independently, without school interference 
or ‘surveillance’, consistent with the survey’s 
purpose of enabling children and young 
people to freely share what matters most to 
them in relation to their wellbeing.

All schools identified as part of the 
sampling process were contacted by 
the Commissioner’s office via email and 
phone to invite them to participate in the 
survey. When schools opted in, a consent 
form was completed and returned to the 
Commissioner’s office. Following opt-in 
confirmation, a mutually suitable time and 
date was set for CCYP staff to administer  
the survey within the school. 

All classes in Years 4 to 6 of the selected 
school were asked to participate. Principals 
or school coordinators were asked to select 
a random sample of classrooms from 
each year group in Years 7 to 12, based 
on the number of students required for the 
survey. Schools were asked to distribute the 
participant information forms and opt-out 
forms to all parents/carers at least twice.  
The parental distribution took place a 
minimum of two weeks before the survey, to 
provide parents with enough time to decide.

The survey was implemented through the 
same survey platform used in SOS21.  
The platform allowed for survey branching, 
audio delivery of questions and responses, 
and linking each student to their school. 
Branching enabled students to view the main 
questions and any additional items were 
applied based on how they had responded 
in the questionnaire sequence (non-relevant 
questions were bypassed).

CCYP staff visited each school with tablets 
and Wi-Fi modems to administer the survey. 
Each student was provided their own tablet 
and school-specific code. Students were 
given headphones, enabling them to have 
the survey questions and answers read 
aloud to them by the app. While students 
were able to revisit their previous questions 
before confirming their full survey response, 
once the response had been submitted,  
the survey submission was then unable to  
be accessed or edited via the tablet.  
All data transferred between the tablet and 
the survey’s file server was encrypted. 
Tablets were then returned to the office, and 
additional checks were performed to ensure 
all surveys had been correctly uploaded. 

The Commissioner’s survey administration 
and oversight was designed to ensure 
methodological rigour and reliability of 
data. The Commissioner’s staff handled all 
introductions, supervised the sessions, and 
addressed any student questions. The role 
of a school staff member who remained 
in the room during sessions was confined 
to providing duty of care oversight. Where 
possible, classrooms were set up in an 
exam-like configuration, to ensure privacy 
and minimise distractions. Students were 
reminded the survey was optional, and their 
responses would remain private. All these 
procedures were designed to reduce the 
likelihood of students responding in socially 
desirable ways.4 

The data collection was conducted during 
terms 2 and 3 of the 2025 school year. 
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3.3.1 Consent

Consistent with the protocol of previous SOS 
iterations, school principals decided, via 
an “opt-in” approach, if their schools would 
participate in the 2025 survey. Once schools 
opted in, parents and caregivers were 
informed about the survey and asked to 
decide whether to consent for their children 
to participate. Consent was assumed unless 
a parent specifically advised otherwise. 
Children were also able to opt-out at any 
point, including before and during, the 
survey. The right to opt-out was an integral 
part of the study design to ensure that 
students felt safe and comfortable when 
participating in the survey, enabling honest 
responses representative of the student 
population. 

3.4 Data analysis

3.4.1 Data processing

Collected data was reviewed each week to 
ensure the number of surveys submitted 
matched school headcounts and to review 
open-text responses for any issues identified 
under the ethics protocol. Demographic 
patterns were also monitored throughout the 
process to confirm participation levels were 
as expected across remoteness categories, 
school sectors, year levels, gender, CaLD 
background and Aboriginal status.

Halfway through the data collection 
process, an interim analysis was conducted 
examining school and student participation 
patterns, equity group representation, 
and data quality. This analysis made 
recommendations, which were implemented, 
regarding specific strata requiring additional 
focus to improve representativeness of the 
final sample.

Upon completion of the data collection,  
data was exported from the survey platform. 
The data was cleaned and wrangled using 
RStudio. The cleaned data was then 
uploaded into Power BI for further analysis 
and data visualisation. 

This summary report shows how students 
responded to the questions, such as the 
percentage who ‘strongly agree’ or ‘strongly 
disagree’. While these figures are technically 
statistical ‘estimates’, they are described as 
‘results’ in this report.

The findings presented in this report are 
weighted to reflect the broader student 
population. As with any survey based on a 
sample, the results are subject to sampling 
variability and may differ if a different group 
of students had participated. This should 
be considered when interpreting and 
generalising the weighted findings.

Qualitative follow-up questions used to 
clarify student responses were initially  
run through RStudio to be categorised.  
The categories and responses were 
reviewed by the CCYP research team to 
ensure that student responses had not 
been incorrectly categorised. Open-ended 
qualitative questions were analysed by 
the CCYP research team using thematic 
analysis. 
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3.4.2 Survey weights

To ensure survey findings accurately 
represented WA’s children and young 
people’s views, a sampling strategy 
designed to select schools providing 
representation of the whole student 
population was conducted. As participation 
varied across schools and student groups, 
weighting was essential to address any 
potential bias of students or groups more 
likely to participate. Without weighting, the 
findings would be biased and not provide an 
accurate picture of the broader Years 4 to 12 
population. 

The weighting strategy adopted was 
consistent with the approach used in 
SOS19 and SOS21. The strategy uses 
probability methods to increase the influence 
of underrepresented students and reduce 
the influence of overrepresented students, 
enabling conclusions to be drawn about 
the wider student population. This ensures 
findings are representative and reliable for 
policy and research purposes.

The weighting strategy was developed 
and conducted by an external consultant. 
The weighting approach for both the Child 
Survey and the Young People Survey 
followed standard practice for large school 
surveys.5 Calculation of the weights included 
adjustments for non-response, trimming 
of extreme values, and calibration. After 
applying the weightings, the weighted data 
was compared with the unweighted data to 
confirm that the weights did not misleadingly 
alter the response patterns. The weighted 
results closely matched the unweighted 
results across all indicators.

As the population data used for weighting 
included only male and female categories,  
it was necessary to redistribute students who 
selected ‘in another way’ in proportion to  
the male–female ratio within each stratum. 
This step was essential to ensure the 

weighted results accurately reflected the 
demographic structure of WA schools. 
Without this adjustment, the sample could 
not be aligned with the population totals, 
which would have affected result accuracy. 
Redistributing students proportionally 
maintained the gender balance within each 
stratum, while maintaining consistency with 
the available population data.

As CaLD was part of the sampling strategy, 
a definition was adopted for the purpose of 
weighting. CaLD identification in the SOS25 
dataset was based on three variables: 
(i) students born outside Australia were 
classified as CaLD; (ii) students identifying 
as Aboriginal or Torres Strait Islander were 
not classified as CaLD; and (iii) students who 
reported speaking one or more languages 
other than English at home were classified 
as CaLD.

As some schools within specific strata 
recorded low response rates and low levels 
of student participation, the weighting 
methodology assigned higher weights 
to responses from students in under-
represented schools and regions. (More 
detailed discussion of the issue appears in 
section 4.2.1 of this report – ‘Participation 
rates’). The adopted approach ensures 
these students contributed proportionally 
to population estimates but also increased 
the influence of a relatively small number of 
respondents. When a small group carries 
disproportionately large weightings, the 
resulting estimates can become more 
sensitive to their individual characteristics, 
which may reduce stability and introduce 
potential bias. This issue is particularly 
relevant for children and young people in 
inner-regional locations, where participation 
was lowest. This also led to the strata for 
remote and very remote young people being 
combined. 
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3.5 Strengths and limitations
A unique strength of the Speaking Out 
Survey is its independent administration 
by the Commissioner’s office. The 
Commissioner and all staff visited schools 
to administer the survey. This approach 
minimises the potential of schoolteachers  
or staff influencing student responses.  
A minimum of two staff visited each school, 
ensuring consistency in the protocol and 
delivery, and ensuring CCYP staff were 
always available to answer any student 
questions.

The sampling strategy was based on the 
evaluation of SOS21, with some adaptations 
in light of experience. This strategy was 
found to be effective and generated a 
reliable sample size representative of the 
various subgroups identified. Weighting 
was applied after data collection to account 
for varying response rates and to more 
accurately reflect the underlying population 
of WA students within the findings.

Unfortunately, as the survey responses 
were all completed in person, those 
students not at school on the day CCYP 
visited could not participate. This means 
the survey may have been unable to fully 
capture the voices of more vulnerable 
students, particularly at schools with lower-
than-average attendance rates.

A limitation of the survey methodology 
is the inability to report on students who 
selected ‘in another way’ as a distinct 
group (in relation to their gender). Because 
population data only includes male and 
female categories, we were unable to weight 
the ‘in another way’ category separately. 
As a result, while the redistribution ensures 
accurate population-level estimates, it also 
means the experiences of students who 
selected ‘in another way’ cannot be analysed 
independently.

Questions relating to gender diversity were 
not supported by schools for inclusion in the 
survey at this time. Given there is substantial 
research demonstrating gender and/or 
sexuality diverse children and young people 
have specific, unmet needs, it is hoped this 
can be resolved in future surveys.

All schools identified in the sampling strategy 
were contacted, but school response rates 
were lower than expected, particularly when 
compared with the response rates in SOS21. 
To account for low response rates in certain 
areas, some strata were combined.

3. Methodology
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4.1 Schools
In total, 266 schools were included within 
the sampling strategy – 151 primary schools 
and 115 secondary schools. This sample 
was randomly selected and calculated 
to appropriately represent WA schools, 
stratified by school sector and remoteness.  
The sampling strategy anticipated 65 per 
cent of primary schools and 50 per cent of 
secondary schools agreeing to participate. 
As identified in the Limitations discussion 
above, school response rates were 
lower than anticipated. The final sample 
comprised 55 participating primary schools 
(a 36.4% response rate) and 43 secondary 
schools (37.4% response rate). 

The number of primary schools in the survey 
was representative of the proportion of 
schools from each of three sectors in WA 
(government, Catholic and independent). 
Catholic secondary schools are slightly 
underrepresented within the final sample, 
due to their low participation rate. In remote 
areas, schools located in inner regional 
areas were the least likely to participate.

Combined schools (those with both primary 
and secondary students), initially selected for 
only one year group, were able to participate 
in both surveys. 

An additional 26 schools were selected 
non-randomly and accepted the invitation to 
participate in the survey. As these schools 
were not part of the sampling strategy, the 
results from these schools will be included 
in separate reporting and have not been 
included in the SOS25 summary report. 

4.2 Students
After removing incomplete and invalid 
responses, a total of 16,169 students across 
Years 4 to 12 made up the final total. Prior to 
weighting, 2,653 students from schools that 
formed part of the additional sample were 
removed from the final survey sample used 
in this report. Additionally, students aged  
18 years were not included in the report, 
as the Commissioner’s remit is limited to 
children and young people aged 0–17 years. 
The final sample therefore comprised 13,516 
students, consisting of 5,611 students from 
Years 4 to 6, and 7,905 students from Years 
7 to 12. 

Two-thirds of children (66.6%) and young 
people (64.4%) in the final sample, attended 
government schools. Eighteen per cent of 
children, and 8.1 per cent of young people 
attended Catholic schools. For independent 
schools the proportion of young people 
who participated (27.4%) was higher than 
children (15.4%).

Across both the Child Survey and the 
Young People Survey, more than 77 
per cent of students attended schools in 
the metropolitan area. The proportion of 
students who identified as Aboriginal or 
Torres Strait Islander was approximately 
eight per cent: 9.9 per cent of respondents 
in the Child Survey and 6.6 per cent in the 
Young People Survey. 

These figures represent the number and 
proportion of students who consented to 
participate and answered the first three 
demographic questions of the survey,  
whose results have been included within  
the summary report.
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4.2.1 Participation rates

The expected participation rate in SOS25 
was 75 per cent for the Child Survey and 
65 per cent for the Young People Survey, 
based on the participation rates previously 
observed in SOS21. 

Student response rates for the Child Survey 
exceeded expectations, totalling 78 per cent 
across all strata. Participation rates across 
all individual strata exceeded 70 per cent, 
which demonstrated strong engagement 
across all participating schools. Participation 
rates for young people were found to be 
satisfactory at 69 per cent, but several 
strata fell significantly below this average. 
Secondary schools in inner regional and 
outer regional areas only achieved student 
participation rates of 40 per cent, while those 
in remote and very remote areas achieved 
50 per cent.

The data for regional areas may not 
fully reflect data for the broader regional 
population, due to the low school 
participation rates and low student 
participation rates, even after weighting 
– given that the weighted estimates rely 
heavily on a smaller and potentially  
non-representative subset of students. 
As a result, comparisons involving young 
people in inner-regional and outer-regional 
groups should be interpreted cautiously, 
acknowledging estimates may be less 
precise and potentially biased due to the 
limited sample.

4.2.2 Gender

The survey provided three gender options 
for students to select how they described 
themselves: Boy, Girl, or ‘in another way’. 
For weighting purposes, the proportion of 
respondents selecting ‘in another way’ was 
too small to produce reliable estimates. 
These students were therefore redistributed 
proportionally across the male and female 

categories within each stratum. This 
approach preserved the overall distribution 
of gender within strata, while maintaining 
consistency with available population totals.

There were minimal differences in the 
gender responses across the Child 
Survey and Young People Survey. Prior 
to weighting, in the Child Survey 49.0 per 
cent of respondents identified as female, 
49.6 per cent as male, and 1.4 per cent as 
‘in another way’. Similarly, within the Youth 
Survey, 49.7 per cent identified as female, 
48.4 per cent identified as male, and 1.9 per 
cent identified as ‘in another way’. Following 
weighting, the Child Survey distribution was 
49.7 per cent female and 50.3 per cent male, 
while within the Youth Survey the distribution 
was 50.6 per cent female and 49.4 per cent 
male. It should be noted that it was not 
possible to determine whether participants’ 
reported gender was the same as the gender 
assigned at birth.

4.2.3 Aboriginal children and  
young people

In total, 1,373 Aboriginal children and young 
people participated in SOS25, including 
640 Year 4 to 6 students and 733 Year 7 
to 12 students. However, 296 Aboriginal 
students were removed from the main total 
used for the summary report as they were 
over 18 years old or attended a school from 
the additional sample. The remaining 1,077 
students included 558 Year 4 to 6 students 
and 519 Year 7 to 12 students.

Prior to weighting, 0.9 per cent of Aboriginal 
children and 2.9 per cent of Aboriginal 
young people identified as ‘in another way’. 
Following weighting, there were almost  
equal gender distributions among children 
(girls 48.8%; boys 51.2%) and young people 
(girls 51.4%; boys 48.6%). 
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Nearly half of the Aboriginal children who 
participated were from the metropolitan area 
(47.4%), with smaller but substantial subsets 
coming from outer regional areas (18.8%) 
and remote areas (17.7%). Similarly, most 
of the Aboriginal young people were from 
the metropolitan area (52.4%), followed 
by young people from remote/very remote 
areas (29.7%), and from outer regional 
areas (13.1%).

4.2.4 Culturally and linguistically 
diverse (CaLD) children and  
young people

Emphasis was placed on ensuring adequate 
representation of CaLD students, as this 
group is often underrepresented in school-
based surveys due to linguistic, cultural, 
or engagement barriers. Ensuring their 
inclusion helps produce estimates that better 
reflect the diversity of the population, while 
also reducing the risk of systematic bias in 
outcomes that may differ across cultural and 
linguistic backgrounds.

In total, 4,718 CaLD children and young 
people participated in SOS25 – more than 
one-third of the included sample. When 
examining the number of students by year 
group, this equates to 2,043 Year 4 to 6 
students (36.4%), and 2,675 Year 7 to 12 
students (34.4%). Prior to weighting,  
1.8 per cent of children and 1.9 per cent of 
young people identified as ‘in another way’. 
Following weighting, there was a relatively 
equal proportion of each gender across 
children (girls 49.3% vs boys 50.7%) and 
young people (girls 50.4% vs boys 49.6%). 

Nearly nine in 10 CaLD children (89.2%) and 
young people (88.8%) were from schools in 
the metropolitan area.
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The findings presented in this report are structured according  
to the Commissioner’s Monitoring Framework and its three 
interlinking wellbeing domains of ‘Healthy and Connected’,  
‘Safe and Supported’ and ‘Learning and Participating’. These three 
domains are important indicators of wellbeing, reflecting what 
children and young people across Western Australia have identified 
as having a meaningful impact on their lives. It is important to 
note the indicators in each of the domains are linked and the data 
in one domain cannot be fully considered without considering the 
information in the other two domains. 

The results shown in graphs represent percentages 
unless otherwise stated. Total percentages in graphs 
may not add up to 100 due to rounding, or due 
to certain response options not being 
included (e.g. ‘prefer not to say’). 

5. Speaking Out Survey 2025 findings
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Children and young people’s overall wellbeing is closely tied to their 
physical health, mental health, their sense of belonging within their 
community and culture. The key aims of this domain are to ensure 
that children and young people maintain good physical and mental 
health; adopt positive and healthy lifestyle habits; and feel valued, 
included and connected.

To assess if these aims are being met, students were asked a variety 
of questions about their physical activity and general health, their 
emotional wellbeing, levels of resilience and stress. Young people 
were also asked about their knowledge of alcohol, drugs and sexual 
health, as well as about their own direct experiences. The survey also 
asked children and young people about their community, participation 
in activities outside school, and their use of available supports.

6.1 Physical health
All children and young people have the 
right to be well, safe, healthy and thriving. 
In accordance with the United Nations 
Convention on the Rights of the Child, 
children and young people have the right 
to enjoy the highest possible standard 
of health, with access to high quality, 
accessible health services.6 

A strong foundation for children’s holistic 
development, future success, learning, and 
overall wellbeing begins with good physical 
health. This includes staying active, eating a 
balanced diet, and maintaining a healthy weight.

Students in Years 4 to 12 are at a pivotal 
stage for forming positive health habits that 
will support their wellbeing throughout life 
and help prevent harmful health behaviours.7

6. Healthy and connected
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6.1.1 Perceptions and concerns of 
physical health

Focusing on children’s perceptions of their 
health is essential, as the attitudes and 
behaviours they develop early in life tend to 
persist into adulthood. When children view 
themselves as capable, healthy and active, 
they are more likely to adopt and maintain 
health‑promoting behaviours throughout their 
lifespan.8

Consistent with the previous SOS21 
findings, self-perceptions of physical health 
appeared to decline as children became 
older, with children in Years 4 to 6 viewing 
their health more positively than young 
people in Years 7 to 12. 

Notably, Year 12 students were less likely 
to identify their health as ‘excellent’ (9.3%) 
or ‘very good’ (31.8%) compared to Year 7 
students (excellent 14.1%, very good 34.1%).

The gender disparity between perceptions 
of physical health widens with age, notably 
in the transition between children in primary 
school and young people in secondary 
school. 

As girls become older there is a notable 
decline in their self-perceived health.  
Almost one in five (18.4%) girls identified 
their health as ‘excellent’ in primary school, 
while only 8.0 per cent of girls considered 
their health ‘excellent’ in secondary school. 
Boys’ perception of their health remains 
more consistent, with 21.4 per cent of 
primary school boys identifying their health 
as ‘excellent’, compared to 17.4 per cent of 
secondary school boys. Girls in Years 7 to 
12 are notably less likely than boys to report 
their general health as ‘excellent’ or ‘very 
good’ (girls 38.1% vs boys 53.5%). When 
comparing genders across all ages, the 
findings are consistent with those of SOS21.
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When we asked children how much they 
cared about eating healthy and staying fit 
and physically active, responses varied 
widely according to gender and age.  
For example, Years 4 to 6 girls reported 
caring ‘very much’ about healthy eating at a 
higher rate than boys (girls 51.6% vs boys 
44.8%), although no large difference was 
reported among Years 7 to 12 boys and 
girls. Boys in Years 4 to 6 expressed caring 

‘very much’ about staying fit and being 
physically active at a higher rate than girls 
(boys 71.4% vs girls 66.3%); however, the 
majority expressed the importance of staying 
active. Years 4 to 6 students in very remote 
areas and Years 7 to 12 students in inner 
regional and remote/very remote areas were 
less likely to report caring ‘very much’ about 
staying fit and active, compared to students 
located in other areas. 
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6.1.2 Physical activity

It is recommended that children and young 
people participate in at least 60 minutes 
of moderate to vigorous physical activity 
that makes the heartbeat faster each 
day.9 Regular physical activity is essential 
for healthy physical, mental and social 
development, promoting bone and muscle 
development, coordination, improved mental 
health,9 and developing social skills when 
playing with others.10

Most Years 4 to 6 and Years 7 to 12 students 
reported that sport was important to them, 
with Years 4 to 6 students (65.4%) slightly 
more likely to report that playing sport was 
‘definitely’ an important part of their life  
when compared to Years 7 to 12 students 
(57.6%). The importance of sport appeared 
to decrease as young people aged, which 
would likely be related to increasing pressure 
of academic studies, other extra-curriculars, 
and prioritising spending time with friends. 11
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Consistent with SOS21 findings for both 
children and young people, boys were more 
likely to consider sport an important part 
of their life compared to girls. Girls often 
receive less encouragement and support 
from their families, schools, or broader social 
expectations, to take part in extracurricular 
sports from a young age.12 This would 
naturally have an impact on how young girls 
view and prioritise sports in their own lives. 

When asked how often they exercised or 
completed an activity that increased their 
heart rate in the past seven days, boys 
in primary school were found to more 
frequently engage in physical activity. 

Only 37.0 per cent of boys and 23.3 per 
cent of girls in primary school met the 
recommended levels of activity suggested 
by the Department of Health. This further 
decreases in secondary school, with only 
30.5 per cent of boys and 11.2 per cent of 
girls reporting that they engaged in physical 
activity ‘7 or more times’ in the past week. 

The proportion of young people engaging in 
activity ‘7 or more times’ a week decreased 
notably with age but remained quite 
consistent for students exercising ‘3-6 times’ 
a week. 
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Graph 6.1.7: Frequency of Year 7 to 12 students engaging in physical activity in the 
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Children living in very remote areas, and young people in inner regional and remote/very 
remote areas, were the least likely to engage in physical activity more than three times a 
week (combined). This is unsurprising as children in remote areas face multiple barriers to 
participation, including fewer resources and opportunities and longer distances to travel.13
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Graph 6.1.8: Frequency of Year 4 to 6 students engaging in physical activity in the 
past 7 days, by remoteness
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6.1.3 Concern about weight

Both children and young people expressed 
worry about weight. This worry became more 
prevalent among older age groups. While 
more than forty per cent (42.6%) of students 

in Years 4 to 6 worried about their weight, 
more than half of students in Years 7 to 12 
(54.0%) said they worried about their weight. 
Girls were more likely to be worried about 
their weight than boys. 
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Table 6.1.1: Young people’s perceptions of their weight by remoteness (percentage)

Very/slightly 
overweight 

(%)

About the right 
weight 

(%)

Very/slightly 
underweight 

(%)
Metropolitan 25.8 53.2 21.0

Inner regional 35.7 43.5 20.8

Outer regional 26.1 52.3 21.6

Remote/very remote 25.3 52.7 22.0

When young people were asked about 
their weight, 52.4 per cent thought they 
were ‘about the right weight’, however 26.6 
per cent said that they were overweight. 
Girls were more likely to think they were 
overweight (girls 31.7% vs boys 21.7%) and 
boys were more likely to think they were 
underweight (boys 25.5% vs girls 16.3%). 
Young people in inner regional WA were 
most likely to identify themselves as ‘very 
or slightly overweight’, and those in remote 
areas were most likely to identify themselves 
as ‘slightly or very underweight’ (Table 6.1.1). 

Our findings indicate that weight‑related 
concerns are affecting a growing number of 
children and young people. Self‑perception 
of physical appearance is closely linked 
to mental health, with positive perceptions 
associated with higher self‑esteem, 
stronger emotional resilience, and more 
optimistic outlooks. Conversely, negative 
self‑perception can lower self‑esteem, 
increase vulnerability to stress, and elevate 
the risk of anxiety, depressive symptoms, 
and eating disorders.14

These concerns also differ notably 
according to gender, with girls more likely 
to worry about their weight and to perceive 
themselves as overweight. Given the clear 
links between appearance‑related concerns 
and poorer mental health outcomes, 
it is essential that policy and service 
responses prioritise early identification and 
support. Critical measures for supporting 
healthier outcomes for all young people 
include strengthening school‑based 
wellbeing initiatives; improving access to 
evidence‑informed mental health services; 
and creating environments that reduce 
appearance‑based pressures. 
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6.1.4 Oral health 

Good oral health is a fundamental 
component of overall health and wellbeing. 
Poor oral health can significantly affect a 
person’s quality of life by limiting their ability 
to eat, speak and socialise, and can lead to 
pain, discomfort and reduced confidence.9,15

Poor oral health is associated with increased 
risk of chronic disease later in life, including 
stroke and cardiovascular disease.16,17 
Children with poor oral health are also more 
likely to miss school and perform poorly in 
school.18

More than seven in 10 students in Years 4 
to 6 (72.8%) and in Years 7 to 12 (71.0%) 
reported brushing their teeth twice a day or 
more, while nearly 4.7 per cent of Years 4 to 
6 students and 3.4 per cent of Years 7 to 12 
students reported that they do not brush their 
teeth daily. Years 7 to 12 students in remote 
areas were most likely to not brush their 
teeth daily, whereas Years 4 to 6 students 
in inner regional areas were the most likely 
to not brush their teeth daily. The proportion 
of Years 4 to 6 students and Years 7 to 12 
students who did not brush their teeth is 
consistent with SOS21, indicating there has 
not been much improvement in this space in 
the past five years. 

Graph 6.1.10: Proportion of Year 4 
to 6 students brushing their teeth 
three or more times, twice, once, 
or none times a day (percentage)
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to 12 students brushing their teeth 
three or more times, twice, once, 
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In addition, almost one in two children 
(44.6%) and young people (50.7%) reported 
having had at least one dental filling, with 
prevalence slightly higher among those living 
in inner regional and very remote areas.

People living in regional and remote areas 
face significant barriers to accessing 

timely oral health care. Limited availability 
of dental practitioners means families 
often need to travel long distances, 
sometimes with few or unreliable transport 
options. These challenges reduce their 
ability to receive appropriate and timely 
care, contributing to poorer oral health 
outcomes.17
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6.1.5 Sleep

Consistent, high‑quality sleep is essential 
for children and young people because it 
supports healthy physical growth, cognitive 
development, and emotional regulation.19,20 
During sleep, the brain processes new 
information, strengthens memory, and 
restores energy needed for learning and 
daily functioning. Insufficient sleep can affect 
concentration, behaviour, mood, and overall 
wellbeing, making strong sleep habits a key 
foundation for healthy development.20

According to the Sleep Health Foundation, 
school-aged children (ages 6-13 years) 
should obtain nine to 11 hours of sleep per 
night, whereas sleeping less than seven 
hours is not recommended. For teenagers 
(aged 14-17 years), eight to 10 hours of 
sleep is recommended, whereas less than 
seven hours is considered inadvisable.21 
While the survey did not explicitly ask the 
question of how long children and young 
people slept on average, we were able to 
estimate the average number of hours slept 
per night based on the time children and 
young people reported going to sleep and 
waking up. 
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For children, a large proportion (65.1%) 
reported going to bed before 9.00pm.  
With increasing age, children and young 
people begin going to bed at a later time, 
particularly as they become older teens. 
Specifically, 26.8 per cent of those in Year 
4 went to bed after 9.00pm, in comparison 
to 43.8 per cent of those in Year 6, and 14.0 
per cent of those in Year 7 reported going 
to sleep after 11.00pm, in comparison to 
51.2 per cent of those in Year 12. This is 
consistent with changes to circadian rhythms 
of adolescents.22 A slightly larger proportion 
of girls in secondary school (57.5%) reported 
going to bed after 10.00pm, compared to 
boys (49.4%).

Notably, children located in very remote 
areas were far more likely to wake up before 
6.00am (32.3%) in comparison to children 
residing in the metropolitan area (17.0%). 

Half of all secondary school students 
reported waking up before 7.00am on a 
school day, placing the median wake-up 
time in the ‘6.00-6.59am’ range. Overall, 
the median bedtime for secondary school 
students fell between ‘10.00pm and 
10.59pm’, indicating that at least half of 
students go to sleep after 10.00pm on school 
nights. Together, the data suggests that the 
median secondary school student sleeps  
for around seven to eight hours per night  
on school days. As identified, the survey 
did not directly measure sleep duration. 
However, the combination of reported 
bedtimes and wake-up times suggests that 
a substantial proportion of students may 
be sleeping at the lower end, or below, 
recommended sleep durations, particularly 
among younger year levels.
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6.1.6 Meal consumption

In this survey, students were asked how 
often they usually ate breakfast, lunch 
and dinner. A nutritious, balanced diet is 
particularly important for children and young 
people, as it supports healthy growth and 
development and helps reduce the risk of 
chronic disease later in life. Evidence shows 
that consuming a wide variety of nutrient‑rich 

foods while limiting foods high in saturated 
fat, added sugars and salt, is critical for 
healthy development.23 There is also a clear 
link between eating breakfast and academic 
achievement, with young people who never 
eat breakfast performing worse on NAPLAN 
tests than those who always do.24
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Graph 6.1.16: Proportion of Year 4 to 12 students who did not report having meals
every day, by year group

Years 4 to 6 Years 7 to 12

Note: The percentages show combined scores that aggregate ‘some days’, 
‘hardly any days’, ‘never’. 
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For students at primary school level, one in 
three (35.3%) did not eat breakfast daily, one 
in four (26.0%) did not eat lunch daily, and 
nearly one in 10 (9.0%) did not eat dinner 
daily. Consistent with the trends identified in 
SOS21, young people in secondary school 
reported noticeably lower rates of regular 
meal consumption across all meals in 
comparison to children. Girls in secondary 
school were also noted to be less likely to 
eat each meal. 

Eating regular meals is essential for 
maintaining overall health and wellbeing. 
Irregular eating patterns have been linked to 
poorer physical health outcomes, a higher 
risk of developing eating disorders,25 and 
increased likelihood of chronic conditions 
such as hypertension, type 2 diabetes and 
obesity.26
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Graph 6.1.17: Proportion of Year 7 to 12 students who did not report having these
meals every day, by gender
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Research confirms the link between 
school meal programs and improved 
physical health, attendance, concentration 
and academic outcomes.27 As the data 
demonstrates that children and young people 

are less likely to eat lunch as remoteness 
increases, implementing meal programs to 
selected areas/schools suggests probable 
benefits. 
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Graph 6.1.18: Frequency of Year 4 to 6
students eating fruit two or more times
daily, once daily, a few times a week, 

or never (percentage)
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Graph 6.1.18: Frequency of Year 4 to 6
students eating fruit two or more times
daily, once daily, a few times a week, 

or never (percentage)
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Graph 6.1.18: Frequency of Year 4 to 6
students eating fruit two or more times
daily, once daily, a few times a week, 

or never (percentage)
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Graph 6.1.19: Frequency of Year 7 to 12
students eating fruit two or more times 
daily, once daily, a few times a week, 

or never (percentage)

Note: The percentages show combined scores that aggregate ‘some days’,  
‘hardly any days’, ‘never’.

Table 6.1.2: Frequency of Years 4 to 12 students eating vegetables two or more times 
daily, once daily, a few times a week, never, by year group (percentage)

2+ 
(%)

1 
(%)

A few times a week 
(%)

Never 
(%)

Years 4 to 6 59.7 19.5 16.5 4.2

Years 7 to 12 53.8 28.0 15.8 2.3

Meal programs would also aid the consumption of balanced diets. The data indicates that 
many children and young people are not meeting recommended daily intake levels for fruit 
and vegetables. Approximately 34 per cent of primary aged students reported eating the 
recommended serving of vegetables each day (three or more), the proportion dropped to 
24.8 per cent among secondary school students. Further, only 53.6 per cent of secondary 
students reported consuming the recommended daily serving of fruit. 
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6.1.7 Long-term health conditions  
and disabilities

Long‑term health conditions and disability 
frequently intersect, as both can lead to 
functional impairments that affect children 
and young people’s daily activities, 
participation and overall development. 
These impacts may be physical, cognitive 
or psychosocial in nature, and often require 
ongoing support across home, school 
and community settings. Recognising this 
overlap is essential for understanding the 
diverse needs of young people and for 
designing policies and services that respond 
effectively to the full spectrum of functional 
limitations they may experience.

It is important to note students attending 
Education Support Centres, students whose 
health conditions prevent participation in 
mainstream schooling, and students absent 
on the survey day due to illness were not 
included in the sample. As a result, the 
actual proportion of students with disability 
and/or long‑term health conditions is likely 
higher than the figures reported from this 
survey.

When asked about their long-term health 
condition, asthma was the most frequently 
referenced. Other frequently reported 
problems included allergies, heart conditions 
and skin conditions. 

Young people in Year 12 were most likely 
to report a long-term disability (25.5%), 
followed by Year 11 students (22.0%), and 
Year 7 students (19.6%). Girls (21.6%) were 
more likely to identify having a disability than 
boys (16.7%).

Young people in remote/very remote regions 
were the least likely to report a long-term 
health issue (17.2%), as were those in the 
metropolitan area (18.0%). Interestingly, 
young people in inner regional WA were 
most likely to say yes (29.3%), followed by 
those in outer regional WA (21.4%). 

19.0%
Almost 1 in 5 young people said they 

had a long-term health condition, 
such as asthma or diabetes
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There were no notable differences 
in the prevalence of disability when 
comparing children and young people 
by gender, school year or remoteness. 
Eye or vision impairments, including 
nystagmus, myopia, and astigmatism, 
were the most frequently identified 
disabilities in young people, followed by 
hearing loss and bone disease.
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Graph 6.1.20: Proportion of Year 7 to 12 students experiencing a long-term health
condition, by remoteness

Metropolitan Inner regional Outer regional Remote/very remote

7.9%
Almost 1 in 10 young people reported 
having a long-term disability, such 
as hearing or visual impairment,  

or mobility impairment
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6.2 Mental health
Good mental health is a core part of overall 
wellbeing for children and young people. 
When mental health is strong, they are more 
likely to form positive relationships, adapt 
to challenges, and participate fully in daily 
life. National data shows that mental health 
is a key component of overall health and 
wellbeing, shaping how young people think, 
regulate emotions, and cope with stress.28

Conversely, poor mental health can 
contribute to behavioural difficulties, lower 
self-esteem, and reduced capacity to 
manage adversity. These challenges can 
negatively affect a child or young person’s 
quality of life, emotional wellbeing, and 
ability to engage in learning, social activities, 

and community life. Children’s health, 
including mental health, directly influences 
their participation in schooling and social 
environments, which in turn affects long-term 
outcomes.29

6.2.1 Emotional wellbeing

Children and young people were asked to 
share how satisfied they are with their life 
by choosing where they would rank their 
experience on a scale of one to 10, where 
one was the worst possible life they could 
imagine, and 10 was the best possible life.  
A ranking of seven or above indicates high 
life satisfaction, with four or below denoting  
a very low level of life satisfaction.

6. Healthy and connected
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Graph 6.2.1: Proportion of Year 4 to 6 
students rating their life satisfaction

(percentage)
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Graph 6.2.2: Proportion of Year 7 to 12 
students rating their life satisfaction

(percentage)
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Most children and young people described 
a high level of satisfaction with their life, 
ranking themselves as seven or above on 
the life satisfaction scale. Across all Years 
4 to 6 students the average life satisfaction 
score was seven, however this dropped  
to a six for students in Years 7 to 12.  
The findings show a notable decrease in 
the proportion of Year 7 to 12 students 
who expressed high life satisfaction and an 
increase in the proportion of Year 7 to 12 
students with low levels of life satisfaction, 
when comparing that cohort with Years 4 
to 6 students. This decline in satisfaction 

potentially relates to the transition from 
primary school into secondary school, where 
school factors such as interaction with their 
teacher, school success, and personal effort 
seem to decline.30 Research has also shown 
that transitioning into secondary school 
negatively impacts wellbeing. However, it is 
apparent that the decline in life satisfaction 
continues until Year 12, indicating that it is 
not only during the transition from lower into 
upper schooling, but may instead reflect 
broader developmental or contextual factors 
that persist throughout adolescence.
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Graph 6.2.3: Proportion of Year 7 to 12 students rating their life satisfaction,
by school year
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Following the findings of SOS21, girls in  
both primary and secondary school were  
less likely to report having high life 
satisfaction compared to boys (Table 6.2.1). 
Research indicates that girls experience 
higher levels of internalising symptoms,  
such as anxiety, stress, and rumination.  

They also face more intense appearance‑ 
related and social pressures, particularly 
through social media, where frequent 
comparison and evaluation can negatively 
affect mood and self‑esteem.31 These factors 
would have a large impact on girls’ wellbeing 
and life satisfaction.

Table 6.2.1: Proportion of Year 4 to 12 students rating their life satisfaction, by year 
group and gender (percentage)

Low 
(%) 

Mid  
(%) 

High  
(%) 

Years 4 to 6 Girls 11.6 20.9 67.5

Boys 8.6 14.8 76.6

Years 7 to 12 Girls 22.3 32.0 45.8

Boys 11.9 22.6 65.5
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Graph 6.2.4: Proportion of Year 4 to 12 students who strongly agree or agree with the
statement "I am able to do things as well as others", by school year

Strongly agree Agree
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6.2.2 Self-perception/identity

Self‑perception of abilities is a crucial 
determinant of young people’s motivation, 
social engagement and mental wellbeing. 
Research shows that adolescents who hold 
positive beliefs about their competence 
demonstrate stronger self‑efficacy, greater 
persistence, and more adaptive coping 
when faced with challenges.32 Positive 
self‑perception supports academic 
engagement and emotional resilience, 
contributing to higher wellbeing and reduced 
psychological distress. Because beliefs 
about one’s abilities solidify during the 
teenage years, assessing self‑perception 
provides valuable insight into emerging risks 
and helps guide interventions that strengthen 
confidence, competence and long‑term 
wellbeing. 

When examining the three items related 
to self-perception, there are two clear 
trends: the likelihood of agreeing with the 
statements declined as students grew 
older, and boys were more likely to respond 
positively than girls across both cohorts. 

More than eighty per cent of Years 4 to 6 
students (81.3%), and 75.6 per cent of Years 
7 to 12 students ‘strongly agreed’ or ‘agreed’ 
that they were able to perform as well as 
their peers. These findings were generally 
consistent across ages, with a slight 
decrease in agreement in Year 12 students. 

Almost ninety per cent (89.8%) of Years 4 
to 6 students, and 73.5% of Years 7 to 12 
students, strongly agreed or agreed that 
they were happy with themselves. However, 
the likelihood of selecting ‘strongly agree’ 
notably declined as students grew older, 
while responses for ‘strongly disagree’ 
increased. 
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Consistent with the results for ‘I am happy with myself’, 87.7 per cent of Years 4 to 6 
students and 69.3 per cent of Years 7 to 12 students strongly agreed or agreed with the 
statement ‘I feel good about myself’. 
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Graph 6.2.5: Proportion of Year 4 to 12 students agreement with the statement
"I am happy with myself", by school year 
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Graph 6.2.6: Proportion of Year 4 to 12 students agreement with the statement
"I feel good about myself", by school year
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6.2.3 Perceptions of physical 
appearance

To assess whether children and young 
people cared about their physical 
appearance we asked them if they care 
about how they look, if they were worried 
about their weight, and additionally asked 
young people how they viewed themselves. 
Assessing young people’s perceptions of 
their physical appearance is essential for 
understanding their overall mental health. 
Adolescence is a developmental period 
marked by heightened self‑awareness, 
increased social comparison, and rapid 
physical changes, all of which make body 
image particularly influential during these 
years.

Concern about their appearance increased 
with age across both primary and secondary 
school students. More than thirty per cent 
(36.5%) of Year 4 students cared ‘very much’ 

about how they looked, compared to 65.0 
per cent of Year 12 students.

While the proportion of children and young 
people who cared ‘very much’ about their 
appearance increased with age in both 
groups, girls were more likely to identify that 
they cared ‘very much’ when compared to 
boys (Table 6.2.2). Interestingly, primary 
school children in very remote areas were 
the most likely to identify that they cared 
‘very much’ (remote 39.2% vs very remote 
41.0%). This was only slightly more than 
children in outer regional areas, who were 
the least likely to say they cared ‘very much’ 
(36.7%). Within secondary school students, 
those in remote areas (41.2%) were the 
least likely to identify they cared ‘very much’ 
about how they look, whereas young people 
in both inner and outer regional areas cared 
the most (approximately 55%). 
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Graph 6.2.7: Proportion of Years 4 to 12 students who responded very much or
some, when asked if they were concerned about their appearance, by school year
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6.2.4 Resilience

Resilience is an ability that individuals 
develop to enable them to respond 
successfully to different and sometimes 
difficult life experiences. Resilience is 
developed through development of their 
own personal skills (such as emotional 
coping mechanisms, or skills in planning and 
decision-making), and through connection 
with external supports, such as family and 
friends.33

Resilience is a key factor in the mental 
health of children and young people as it 
allows them to navigate and adapt through 
stressful situations, while maintaining 
wellbeing and confidence. Resilience is also 
a protective factor against mental health 
issues such as anxiety and depression.34  
To better understand the resilience of young 
people we asked them three questions 
assessing their perceived ability to deal 
with events, achieving their goals and 
persevering through difficult tasks.

Table 6.2.2: Proportion of Years 4 to 12 students who cared ‘very much’ when asked if 
they care about how they look, by year group and gender (percentage)

Girls 
(%)

Boys 
(%)

Years 4 to 6 45.0 32.0

Years 7 to 12 66.5 42.6

67.2%
Almost 7 in 10 young people 
agreed they could keep doing 
things, even if they were hard

63.9%
More than 6 in 10 young  

people felt that they could 
achieve their goals

70.7%
7 in 10 young people felt that 

they were capable of dealing with 
events that happen in their life

*Combined strongly agree and agree 
responses
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While most young people agreed with these statements, there were notable differences 
when comparing genders. This is consistent with the SOS21 findings in which boys were 
also more likely to select ‘strongly agree’ or ‘agree’ than girls, across all the relevant survey 
questions. However, when compared to SOS21 there has been a slight decline across most 
responses for both boys and girls. 

Table 6.2.3: Proportion of Year 7 to 12 students who strongly agree or agree with 
statements exploring resilience, by gender (percentage)

Strongly agree  
(%)

Agree  
(%)

Total  
(%)

Total SOS21  
(%)

I can achieve my goals
Girls 13.5 42.2 55.7 58.6

Boys 24.9 47.0 71.9 74.1

I can deal with things that happen in my life
Girls 15.2 46.4 61.6 63.2

Boys 25.6 53.8 79.4 81.4

I can keep doing things, even if it is hard
Girls 15.3 43.1 58.4 63.2

Boys 27.7 48.0 75.7 78.6
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These findings align with recent research 
which found boys are more capable of 
overcoming setbacks at school in relation 
to assessments, or negative interactions 
at school.35 As girls are more likely to 
experience academic anxiety and mental 
health issues than boys, this may affect their 
perceived resilience.36

There was a steady decline in agreement 
with the resilience statements as students 
progressed through school. Year 12 students 
were the least likely to strongly agree 
with all statements. Agreement in young 
people across remote areas was relatively 
consistent. 
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Graph 6.2.8: Proportion of Years 7 to 12 students who strongly agree with statements 
exploring resilience, by school year

I can achieve my goals even if they are hard

I can keep doing things even if they are hard

I can deal with things that happen in my life

“Nobody actually tries to help your feelings, they just 
tell you what to do or say your crazy or depressed 
they just put a name and say things to cope like 
strategies but nobody actually understands or wants 
to help my feelings in the moment.” 
Girl aged 13, outer regional
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6.2.5 Depression

Adolescence is a period of profound 
psychological, physical, and social 
development. Managing these rapid 
changes, at the same time as secondary 
school education, can feel overwhelming, 
particularly when confronted with additional 
pressures, including increased exposure 
to adult content, growing concerns about 
environmental and socioeconomic issues, 
and the ongoing reality of economic 
instability.37 Given the weight of these 
combined factors, it is unsurprising that 
many adolescents are experiencing declines 
in their mental health. Rates of depression 
and anxiety among young people continue 
to rise in many societies,29 underscoring the 
importance of assessing the mental health  
of young people in Western Australia. 

Students in Years 9 to 12 were asked if they 
had felt sad, anxious, or depressed for two 
weeks or more.

Nearly two in three young people (61.7%) 
reported feeling sad, anxious or depressed 
for more than two weeks in a row, which 
is a slight increase from the 58.0 per cent 
who had said ‘yes’ in SOS21. Although 
this question on its own cannot diagnose 
depression, it does highlight that many 
young people are experiencing prolonged 
periods of negative feelings.

When we further explored this by gender, 
girls were notably more likely to report ‘yes’ 
(74.0%), compared to boys (49.8%).  
These findings also demonstrate an increase 
in mental health concerns compared to 
SOS21, in which 67.9 per cent of girls and 
47.0 per cent of boys said ‘yes’. 
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Graph 6.2.9: Proportion of Year 9 to 12 students who experienced negative feelings 
for more than two weeks, by school year
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The proportion of young people who 
identified as feeling sad or depressed for 
more than two weeks in a row increased  
with age.

Young people living in remote areas were  
the most likely to report ‘yes’ (73.0%),  
a noticeably higher proportion compared  
with those residing in the metropolitan area.
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Graph 6.2.10: Proportion of Year 7 to 12 students who experienced negative feelings
for more than two weeks, by remoteness

Metropolitan Inner regional Outer regional Remote/very remote

My parent won’t let 
me see a councillor 

or doctor about 
depression and anxiety 

and social anxiety 
cause they think I’m 

being dramatic.” 
Girl aged 12, outer  

regional
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6.2.6 Mental health concerns

To gain an understanding of young people’s 
perspective on their own mental health, this 
year we asked them to identify whether they 
had any mental health concerns. 

Those young people who responded ‘yes’ 
were then asked to share their mental health 
concerns. Anxiety was the most frequently 
referenced issue. This included general 
anxiety, social anxiety, medical anxiety, 
separation anxiety, and generalised anxiety 
disorder. Sleep issues and depression 
(including seasonal depression and 
dysthymia) were the next most frequently 
discussed issues. Sleep disturbances, 
depression, and anxiety frequently co-occur 
and demonstrate a bi‑directional relationship. 
Insufficient or disrupted sleep can heighten 
stress and exacerbate symptoms of both 
depression and anxiety, while these mental 
health conditions can in turn further impair 
sleep quality.38

It is also important to note that many 
young people specifically identified body 
dysmorphia, disordered eating, and eating 
disorders. Unfortunately, eating disorders are 
most likely to develop during adolescence, 
and almost a third of all people with eating 
disorders in Australia are teenagers.39  
Eating disorders can have long-term impacts 
on mental, physical, and social health,  
which is why it is so important to ensure  
that appropriate supports are available. 

Girls were more than twice as likely to say 
‘yes’ compared with boys (girls 51.1% vs 
boys 22.3%). This continues a clear pattern 
across our findings, which show that not only 
are many young people struggling with their 
mental health, but that girls in particular are 
experiencing disproportionately high levels of 
mental distress. This highlights the need for 
targeted attention and investment in supports 
that address the unique pressures facing 
young girls, including appearance‑related 
expectations, social comparison, and 
heightened emotional distress.

When comparing year groups, Year 12 
students identified as having the most 
mental health concerns (43.4%), followed 
by Year 10 students (38.5%), and Year 9 
students (35.1%). There was no clear trend 
across year groups.

“Took a while to gain confidence to ask, my mum never 
believed anything was wrong and it took almost 3 years 
for her to finally get me diagnosed w depression Lots 
of people have the same mental health issues which is 
horrible, we should be preventing instead of fixing them.”
Girl aged 10, metropolitan

35.7%
More than 1 in 3 young people  

identified that they had concerns 
about their mental health
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One in two young people (50.6%) in inner 
regional areas identified as having mental 
health concerns. This was notably higher 
than the next highest region – remote/very 
remote – in which 37.9 per cent of young 
people identified mental health concerns, 
followed by those in the metropolitan area 
(34.6%), and outer regional areas (31.5%).

As well as navigating the typical challenges 
of adolescence, young people in regional 
and remote areas face additional pressures, 
including higher levels of distress and 
persistent unmet mental health needs due 
to limited-service availability and access.40 
These structural barriers can compound 
existing vulnerabilities and place young 
people at greater risk of poor mental health 
outcomes. 

I feel people should be 
made more aware about 

the daily struggles of 
having mental illnesses 

other than anxiety/
depression.” 

Girl aged 17, metropolitan
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6.2.7 Young people were asked how 
their families, communities, schools 
and society could better help support 
their mental health

When young people were asked how 
their family, communities or schools could 
help support their mental health, many 
young people shared that they wanted 
understanding, kindness, and support. 
These responses highlight that young people 
feel unable to fully share what is going on 
in their lives with the adults around them 
because they feel they may not be heard or 
taken seriously. Others identified that when 
they have tried to express themselves, they 
don’t feel heard, supported or comforted. 

“I think that just being able to talk to 
someone and voice my troubles is a 
good way to get burdens or issues off 
my chest. Sometimes listening and 
saying you are there for someone is 
all that is necessary.”
Boy aged 16, metropolitan

“Being able to listen when I want to 
speak up about something I might be 
worried about.”
Girl aged 13, metropolitan

“By being empathetic and 
understanding that most of us  
are trying our best.”
Girl aged 15, metropolitan

“By spending time with me, by doing 
check-ins but not smothering me,  
by letting me know that they’ll stick 
by me and support me throughout  
my life.”
Girl aged 12, metropolitan

“Be consistently supportive. A child 
won’t come to you for help with 
a problem if you’ve treated them 
badly in the past because they don’t 
feel that trust or safety with you 
anymore. If you want someone to be 
able to confide in you, be there all the 
time not just when you want.”
Girl aged 11, metropolitan

“I think that the adults in our lives 
can help support us through checking 
in on us to make sure we’e okay, or 
even a simple conversation about 
someone’s interests or lives some 
days can brighten someone’s mood.”
Gender diverse person aged 14, 
metropolitan

Feeling as though you have control 
over aspects of your life is an important 
component for mental health. In their 
responses, many young people said 
they wished for more autonomy and 
independence in their lives and wanted to  
be supported by adults in their attempts to 
be independent.

“By letting me have more control over 
my life and giving me support when 
I need it to be able to be the best 
version of myself. Also by making 
decisions in advance so that I do 
not have to prepare for things last 
minute.”
Girl aged 16, metropolitan

“Having a support group of people can 
bolster your confidence and be more 
willing to believe in yourself.”
Boy aged 17, metropolitan
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“I Just want them to be there and 
help me out with things.”
Girl aged 13, very remote

School is a key aspect of young people’s 
lives, and many students noted that 
academic pressure has a significant impact 
on how they feel each day. They explained 
that having more support with schoolwork, 
along with a reduction in homework 
demands, would make a meaningful 
difference to their mental health. 

“Making more effective workload  
or allowing time in class to do some 
homework to reduce workload.”
Boy aged 13, metropolitan

“If I am feeling stressed about work 
and homework at school, there should 
be people around me to take care of 
me or tutor me so that I can progress 
higher in education.”
Girl aged 16, metropolitan

Young people also stated that they need 
more mental health supports overall, and 
that being able to access support services 
more easily would make a significant 
difference to their wellbeing.

“Make mental health a common 
conversation throughout schooling 
even in primary school.”
Girl aged 14, metropolitan

“Easier access to mental health 
professionals like psychiatrists.”
Girl aged 17, metropolitan

“Have more mental health services 
available in schools.”
Girl aged 14, metropolitan

“MORE PLACES LIKE HEADSPACE 
AND MORE ACCESS TO THEM.  
And online.”
Girl aged 14, metropolitan
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6.2.8 Knowledge of mental  
health services

One of the most frequently reported 
barriers preventing young people from 
accessing mental health services is a 
lack of awareness about what supports 
are available to them.41 Without clear 
knowledge of where to seek help, many 
young people who may be experiencing 
anxiety, depression, or other mental health 
challenges are left without the guidance 
or intervention they need. Ensuring that 
young people understand how and where to 
access appropriate mental health services 
is therefore essential, as this knowledge 
can play a crucial role in early identification, 
timely support, and improved long‑term 
outcomes.

Young people were most familiar with 
supports available at school (73.7%), 
followed by supports available online 
(71.4%), and lastly supports in their local 
area (62.6%). While most young people 
were aware of the mental health supports 
available to them, these findings show that 
more than 30 per cent still do not know 
where to seek help. This gap is significant, 
suggesting that a substantial proportion 
of young people may be unable to access 
support when they need it most.

“It feels too personal to ask a person 
and not specific enough when online... 
and trying to maintain online safety is 
to much in the forefront of my mind.”
Gender diverse person aged 15, 
metropolitan

“it’s difficult for kids under 18 to get 
help if they are in a position where 
their parents are not very helpful or 
involved because many places require 
parental consent.”
Girl aged 16, outer regional

“My school could give more 
opportunities for me to reach out 
to someone to discuss my concerns 
about school with. People could allow 
me more time to articulate what my 
concerns are.”
Boy aged 12, metropolitan

“I wish there were more ways to 
access mental help, and also provide 
students ways to assist people with 
mental issues.”
Boy aged 14, metropolitan

While most young people (73.7%) knew 
where to access support at their school, 
nearly three in 10 did not know. This may 
indicate that some schools need to more 
clearly inform their students of the services 
available, or that some require additional 
mental health supports at their schools. 
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More than seven in 10 students (71.4%) knew 
where to access support online. Notably, 
knowledge of online mental health services 
increased with age, with an almost 20.0 per 
cent difference between students in Year 
7 and students in Year 12. These findings 
suggest that young people are growing in 
independence as they age and are seeking 
out information and support autonomously 
compared with their younger peers. This can 
be seen in the fact that older young people are 
more knowledgeable and aware of available 
services and how to access them online. 
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Young people living in remote areas were 
found to be the least likely to know where  
to access online mental health support,  
with only 63.2 per cent reporting awareness. 
This disparity aligns with broader research 
showing that rural and remote communities 
often face reduced access to mental‑health 
information and services, contributing to 
lower mental‑health literacy among young 
people in these regions.42

Young people in the metropolitan area were 
the least likely to know where to access 
support in their local area, with only 60.5 per 
cent reporting that they knew where to go. 

6.2.9 Seeking support for  
mental health

Almost one in two (45.2%) young people had 
received help for problems related to their 
mental health. Girls were notably more likely 
to say they had received support than boys 
(girls 55.2% vs boys 35.6%), aligning with 
our previous findings that girls were more 
likely to seek help. 

“They’re are some people out there 
that want to help you and their are 
some good places in my local area to 
go if I’m seeking support.” 
Girl aged 13, metropolitan

“These people have helped me a lot 
with my mental health. They can 
listen and fix my problems.”
Boy aged 14, metropolitan

Young people in inner regional areas were 
the most likely to receive help for their 
mental health (46.1%), followed by young 
people in the metropolitan area (45.6%), and 
outer regional areas (44.1%). Young people 
in remote areas are the least likely to access 
support (38.6%). 
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6.2.10 Evaluation of mental health supports

Young people who reported that they had sought or received mental health support were 
then asked to evaluate how helpful they found the supports to be.
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Parents provided the support most used by 
young people, followed by friends, and other 
family. With increasing age, young people 
showed a clear shift from seeking support 
from their families towards seeking support 
from their friends. This aligns with research 
which shows that during adolescence, young 
people are developing their own identities 
and independence and begin to rely less 
on their parents and more on their peers.33 
Having strong and supportive family and/
or friends who young people can rely on is 
important for supporting their mental health, 
as it is associated with reduced anxiety and 

depressive symptoms.43 It is also the case 
that the availability of quality social support 
(beyond immediate family) can positively 
impact mental health. 

“I can always talk to my parents and 
my teachers were a big support, they 
were always open to listening to me.”
Girl aged 12, metropolitan

“I found it easiest to talk to one of 
my trusted friends over most other 
sources of support, even my parents.”
Boy aged 17, metropolitan
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Remote young people were more likely 
to use school supports, Aboriginal health 
workers/medical services, mental health 
services, online counsellors or hotlines, 
and ask other teachers for support, 
when compared to young people in the 
metropolitan area. This pattern may reflect 
a desire among young people in remote 
areas to find support that is both private and 
independent of their everyday relationships, 

which can be harder to achieve in smaller  
or more tightly connected communities. 

When asked if they wanted to share 
additional supports they used for their mental 
health young people identified specific 
people in their family and friends, pets/
animals, hobbies, professional supports,  
and online services.
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6.2.11 Young people were asked if 
they wanted to share anything else 
about their experience seeking help 
for health issues

Many young people identified barriers to 
seeking or obtaining support. This included 
the increasing costs of accessing supports, 
identifying that it was too expensive and 
that their parents were unable to afford it. 
Other young people felt as though they did 
not have anyone close to them to speak 
to, and that accessing specific services 
was too difficult due to limited accessibility 
and lengthy wait times. Young people also 
identified facing internal barriers to seeking 
external help, sharing that they felt ashamed, 
embarrassed, or were concerned about 
burdening others with their problems. 

“Under healthcare services like 
Medicare I received a 10 session 
free service which I never used but 
when I tried to use it, I wasn’t able 
to even though I never actually used 
it. Many unfair financial problems 
with trying to use things which 
support our mental health especially 
people who need to pay for their own 
things. Though this is hard to do 
as it’s costly, but it should be more 
accessible for teenagers with costs.” 
Girl aged 17, metropolitan

“It may sound weird but I’m afraid to 
tell my mum and dad things about my 
mental health because I feel like they 
would get mad at me or they wouldn’t 
be able to help me and tell me to 
‘figure it out yourself’.”
Girl aged 15, metropolitan

Participants shared both positive and 
negative experiences which they’d had in 
seeking support from people close to them, 
or from professional service providers.  
Those who had a negative experience 
reported that it had not been helpful; that 
they had felt unheard and unsupported; or 
that they did not trust the confidentiality of 
what they had shared. Contrastingly, others 
who shared their positive experiences 
felt heard, were provided useful advice 
or exercises, and felt supported with their 
issues.

“I Don’t think Adults really remember 
what it feels like to be a teenager. 
A lot of the self help hotlines aren’t 
helpful and often will go unused 
because of this.”
Girl aged 16, metropolitan

“It was a good place to just talk about 
and not expect anything.”
Girl aged 14, metropolitan

Young people shared the reasons they 
accessed supports, as well as who they 
went to for support. Lastly, some young 
people provided recommendations including 
identifying the need for additional services, 
highlighting the importance of going to 
someone you trust, and urging people to talk 
about their problems. 

“Definitely going to see someone 
you trust and is willing to see what’s 
going on.” 
Boy aged 16, metropolitan
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6.2.12 Neurodiversity

Neurodevelopmental disorders often emerge 
early in childhood and can affect a young 
person’s social, academic, and personal 
functioning.44 These impacts can shape how 
they learn, communicate, manage emotions, 
and build relationships, influencing their 
confidence and long‑term wellbeing.

Young people who identified themselves 
as neurodiverse were then asked to share 
their condition. It is important to note that 
they were not specifically asked if they had 
a diagnosis. Attention deficit hyperactivity 
disorder (ADHD) was the most frequently 
identified term, however a number of young 
people also identified as having attention 
deficit disorder (ADD). It is unclear why 
young people were using the term ADD as 
this term has not been officially used since 
1987.45 The next most frequently identified 
neurodivergent conditions were autism  
and dyslexia.

Despite being asked specifically about 
neurodiversity, many young people 
responded by sharing mental health 
issues such as anxiety, depression, 
among others. This may indicate that 
young people require further education 
distinguishing between mental health and 
neurodevelopmental disorders. Alternatively, 
as neurodevelopmental conditions are often 
comorbid with mental health concerns46 

young people may have listed them together 
if they were diagnosed simultaneously. 

Boys were more likely to consider 
themselves as neurodiverse (boys 34.5% 
vs girls 27.0%). This is unsurprising, as 
diagnostic symptoms are often based on 
male representation, which often means 
that girls are underdiagnosed as they 
do not fit the expected symptoms, or are 
able to ‘mask’ and conform to match their 
peers behaviours.36,47 However, with the 
different presentations of neurodiversity 
between genders being better understood, 
hopefully this will mean more effective early 
intervention for all young people.

Young people in inner (41.7%) and outer 
regional (36.6%) areas were the most likely 
to consider themselves as neurodiverse, 
followed by young people in the metropolitan 
area (29.9%), and lastly those in remote/very 
remote areas (25.7%). This contrast between 
regional and remote areas may be related to 
the limited specialised supports available in 
remote areas to facilitate the sometimes-long 
process of diagnosis, and limited access to 
treatments.48 

6. Healthy and connected

31.1%
More than 3 in 10 young people 

considered themselves neurodiverse

73Speaking Out Survey 2025



6.3 Healthy behaviours
Healthy behaviours and knowledge of 
healthy behaviours are vitally important 
in supporting the development of young 
people’s wellbeing. In contrast, risk‑taking 
behaviours, including alcohol or drug use 
and unsafe sexual activity, can negatively 
affect their health and overall quality of life. 

Drug and alcohol education is included in 
the school curriculum to equip students with 
knowledge, encourage open communication, 
and reduce substance use and related harm. 
Similarly, sexual education programs in both 
primary and secondary schools aim to build 
student knowledge, skills and attitudes so 
they can make responsible, safe decisions 
and move toward a sexually healthy 
adulthood.

It is therefore essential that young people 
receive accurate information and strong 
support to help them make positive, healthy 
choices. Parents, schools and communities 
each contribute to teaching children and 
young people about the importance of 
healthy behaviours.

6.3.1 Seeking health professionals

There was a notable difference in the 
proportion of girls who said ‘yes’ compared 
to boys (girls 34.7% vs boys 16.4%).  
This indicates that one in three young girls 
have needed or wanted help but have  
not received it.

Those who had said ‘yes’ were further asked 
why they were unable to see someone about 
their health. Young people were able to 
select multiple options. The most frequently 
selected options were ‘feeling embarrassed 
or ashamed’, ‘being unsure where to go 
for help’, or ‘being unable to afford the fee/
financial reasons’. 

The proportion of young people who 
selected ‘feeling embarrassed or ashamed’ 
or ‘being unsure of who to see/where to go’ 
did not differ notably across year groups. 
However, as young people aged, they were 
more likely to select ‘financial reasons’ or 
‘unable to get to the appointment due to lack 
of transport’. Girls were also more likely to 
select ‘feeling embarrassed or ashamed’ 
when compared to boys (girls 67.0% vs  
boys 55.5%). 

Unfortunately, young people, particularly 
girls, may be concerned about stigma from 
their peers or family, fearing they may feel 
abnormal or judged for their health issues.49 
This acts as a barrier for young people 
to discuss their issues and seek help. 
Furthermore, as young people are growing 
in independence, they may want to speak 
to health professionals privately to discuss 
issues they may be too embarrassed to 
discuss in front of their parents. However, 
due to difficulties accessing appropriate 
professional health care, this may mean 
many young people are going without 
appropriate help. 
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“Felt there was no one to go to that 
I could trust or would give me the 
support I needed.”
Girl aged 13, metropolitan

It is vital that young people feel sufficiently 
comfortable and confident to discuss their 
health issues. It is important that young 
people develop these skills to ensure  
they can advocate for their own health in  
the future.50 
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When young people were asked if they had 
anything else they wanted to add about their 
experience seeking support for their health, 
several barriers relating to fear, family, 
inaccessibility, lack of knowledge, lack of 
support or indifference emerged. 

Young people were scared and did not want 
their parents or friends to worry or were 
concerned they would be viewed differently. 

“I didn’t want them to see  
me different.”
Girl aged 13, metropolitan

Family, especially parents, were a notable 
barrier for young people accessing health 
professionals. Some young people did not 
want to tell their parents because they did 
not feel they would be supported, or did 
not want them to know about their issue/s. 
Others identified that their parents did not 
allow them to attend, did not believe it was 
necessary, or would not take them to their 
appointment. 

“I am not supported by family, so  
I am not able to get the help I need.”
Girl aged 14, metropolitan

Inaccessibility to health‑professional support 
was primarily linked to lengthy waiting lists, 
limited availability of qualified professionals, 
and challenges attending appointments, 
particularly when transport was unavailable.

“Seeking specialist appointments  
and having to be on a 6+ month 
waiting list for an appointment when 
very sick.”
Girl aged 16, metropolitan

Some young people wanted to resolve their 
issues themselves and so did not seek 
professional help. They also identified not 
wanting to feel like a burden or felt that their 
issue was not urgent. 

“Didn’t want to bother anyone and  
I wanted to stay out of people’s way.”
Girl aged 14, metropolitan

“I didn’t think they’d care or 
understand.”
Boy aged 13, metropolitan

Many young people were deterred from 
seeking help by uncertainty about whether 
they needed help, where to obtain help, 
or whether they would receive appropriate 
help. A number of young people also felt 
uncomfortable discussing their mental health 
issues, or felt they were unable to clearly 
explain the problems they were facing, which 
led them to avoid seeking help altogether.

“Didn’t know how to bring it up to  
try getting help.”
Girl 15, inner regional

“Didn’t know how to word it.”
Girl aged 13, metropolitan

It is important to note that many of these 
responses are consistent with the previous 
findings relating to issues accessing mental 
health supports. It is evident that young 
people in Western Australia are facing a 
number of barriers that prevent them from 
seeking or accessing professional help 
for their health. Lack of understanding of 
where to obtain help or how to express 
health problems needs to be addressed 
through further education. Integrating 
health education and awareness into the 
school curriculum may help young people 
better understand how to access the help 
they need, as well as how to advocate for 
themselves. 
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6.4 Knowledge of alcohol  
and drugs
Attitudes and behaviours toward alcohol 
and other drugs (AOD) develop through 
a complex interplay of individual, family, 
social, and cultural factors.51 For young 
people, these influences begin early and 
continue to evolve throughout childhood and 
adolescence. Given that brain development 
continues until around age 25, young 
people are particularly vulnerable to the 
effects of AOD use, and early exposure 

can have long‑lasting consequences for 
decision‑making, impulse control, and overall 
wellbeing.52 Strengthening young people’s 
knowledge, skills and supports is critical in 
helping them to navigate AOD influences 
and to make safer, more informed choices.

When asked how much they had learnt 
about AOD in school, 37.4 per cent said they 
learnt ‘a lot’ about alcohol, 32.0 per cent had 
learnt ‘a lot’ about cigarettes/smoking, and 
38.1 per cent had learnt ‘a lot’ about vapes. 
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Across all AOD substances, participants 
stating they knew ‘a lot’ from school 
increased notably in Years 7 and 8, reduced 
slightly between Year 9 and Year 11, and 
then decreased again in Year 12. This 
trend is likely due to learning attrition, and 
it suggests that continuous AOD education 
may be important for young people to ensure 
they have the most recent and accurate 
information. The imperative becomes 
greater as young people increase in age and 
become more likely to engage in AOD.

Interestingly, when young people were 
asked if they felt they knew enough about 
the health impacts of AOD, nine in 10 felt 
they knew enough about alcohol, cigarettes/
smoking and vapes. These findings are 
notably lower than the proportion of students 
who identified they learnt ‘a lot’ about AOD in 
school. Findings relating to both knowledge 
from school and how much students knew 
about AOD were consistent with findings 
from SOS21.

These findings may indicate that young 
people are learning about AOD through 
a range of influences beyond the school 
environment. Parents and carers are thought 
to be the most influential role models, 
particularly during middle adolescence.53 
However, exposure to AOD-related content 
through social media and traditional 
media can further shape young people’s 
perceptions and behaviours.54

Young people in remote areas were 
consistently around five per cent less likely 
to say ‘yes’ when asked if they knew enough 
about health impacts of AOD, except for 
marijuana, when compared to young people 
located in other areas. This might signify that 
AOD education in remote areas requires 
a more tailored approach that addresses 
regional challenges, and ensures programs 
are culturally relevant, accessible, and 
responsive to local community contexts.

6. Healthy and connected

0%

20%

40%

60%

80%

100%

Alcohol Cigarettes/
smoking

Vapes Marijuana Other

Graph 6.4.2: Proportion of Year 7 to 12 students who learnt a lot or some about AOD
at school compared to the proportion who reported knowing enough about AOD,
by question and AOD substance

Learnt a lot/some at school about… Do you feel like you know enough about…

78 Speaking Out Survey 2025



6.4.1 Acceptance and use of AOD

Four in five young people (80.2%) thought 
that it was unacceptable for someone their 
age to use alcohol. However, 12.4 per cent 
of young people found it acceptable. 

Consistent with SOS21, acceptance 
surrounding AOD notably increased with 
age. While less than 10 per cent of young 
people across Years 7 to 9 thought it was 

acceptable to use alcohol, this increased 
to 33.6 per cent of Year 12 students. 
Interestingly, the proportion of older young 
people who thought it was acceptable to use 
marijuana decreased compared to SOS21 
(SOS25 17.5% vs SOS21 25.5%), as did  
the proportion who believed smoking 
cigarettes was acceptable (SOS25 8.2%  
vs SOS21 13.5%).
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Young people in inner regional areas were 
the most likely to say that it was okay for 
someone their age to use alcohol (22.5%) 
or marijuana (11.5%), while young people 
in remote areas were most likely to identify 
vapes (11.1%) or cigarettes/tobacco (6.3%). 

Despite most young people stating that it is 
not acceptable for someone their age to use 
alcohol, far more reported their friends had 
engaged in AOD use.

When asked if their friends had used alcohol, 
two in three Year 12 students said ‘yes’ 
(67.2%). The proportion of young people 
who identified that their friends had used 
other drugs also notably increased with 
age, with vapes identified as the next most 
frequently used drug (63.5%). 

Young people in inner regional areas were 
the most likely to report their friends using 
all AOD substances, while those in the 
metropolitan area (53.6%) and remote/very 
remote (49.1%) areas were the most likely  
to say ‘none’. 
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6.4.2 Alcohol

Despite alcohol consumption being strongly 
immersed in Australian culture,55 broader 
research shows that there has been a 
gradual decrease in the consumption of 
alcohol by young people in Australia.56  
Since alcohol is one of the leading causes  
of preventable disease, illness and death  
in Australia, it continues to be as important 
as ever to explore how young people view 
and use alcohol. 

Young people were asked if they had ever 
had more than a few sips of alcohol, such 
as a full can or a glass. Nearly three in 10 
(29.2%) young people said ‘yes’ and 4.2% 
‘preferred to not say’. Consistent with the 
previous questions, the proportion of young 
people who said ‘yes’ notably increased  
with age. 

More than two in five (42.3%) of the young 
people who had tried alcohol, reported  
that they had consumed alcohol in the past 
four weeks. 

Year 11 students were the most likely to 
have consumed alcohol in the past four 
weeks (63.3%), followed by Year 12 students 
(54.7%). Given that Year 12 students are 
typically focused on exam preparation, this 
may explain the decrease in their drinking 
frequency when compared to Year 11.

These young people were further asked 
about how frequently they had consumed 
alcohol in the past four weeks. More than 
two in five (44.9%) young people had 
consumed alcohol once in the past few 
weeks, 29.5 per cent had consumed alcohol 
two or three times in the past four weeks, 
and 17.2 per cent selected once a week. 
Concerningly, 4.8 per cent identified drinking 
most days. 

While only a small proportion of Year 7 
and Year 9 students reported having tried 
alcohol, around 14 per cent reported that 
they were drinking alcohol most days. 
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The companions that young people were 
most likely to drink with differed depending 
on age. Younger students (Years 7 to 9) 
were more likely to drink alone 
(approximately 18%), or with their family 
(45–51%). As they aged, young people 
became more likely to drink with friends  
and less likely to drink by themselves.  
This finding is consistent with the findings  
of SOS21. The likelihood of young people 
drinking with their family declined gradually 
with age, before increasing in Year 12 to  
the same level seen in Year 7.

Some parents believe that providing alcohol 
to their children in a safe environment, 
such as the family home or the home of 
family friends, will protect their children from 
engaging in risky drinking behaviours in the 
future.57 Unfortunately, this practice may be 
having the opposite effect. Young people 

who start drinking in early adolescence 
(regardless of the setting) are more likely to 
engage in heavy drinking episodes in early 
adulthood and experience more alcohol 
related harms, when compared to those  
who started drinking alcohol closer to the 
legal age.58

Young people in inner regional areas were 
the most likely to say ‘yes’ to having tried 
alcohol, followed by young people in outer 
regional areas, remote/very remote, and 
lastly those in the metropolitan area.
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When asked if they had drunk alcohol in 
the past four weeks, the results followed a 
similar trend to the previous question: 52.3 
per cent of young people in inner regional 
areas said ‘yes’, followed by 45.6 per cent 
in outer regional areas, 40.8 per cent in 
the metropolitan area, and 29.6 per cent in 
remote/very remote areas. 

Questions regarding the frequency of 
alcohol consumption revealed a notable 
proportion of young people engaged in 
drinking ‘most days’. Specifically, within the 
cohort who had drunk alcohol in the past 
four weeks, 9.4 per cent of young people 
in remote/very remote areas, 7.9 per cent 
in inner regional areas and 7.2 per cent in 
outer regional areas, said they drank alcohol 
‘most days’. This is almost two to three 
times the proportion of young people in 
the metropolitan area (3.6%) who reported 
drinking ‘most days’. 

Among young people living in inner regional 
and remote/very remote areas who reported 
drinking alcohol, almost one in five young 
people did so on their own. 

Young people in regional and remote areas 
face unique challenges. Isolation and limited 
opportunities for social or recreational 
activities can lead to boredom, and in some 
communities, this creates an environment 
where alcohol becomes a common way to 
pass time.59 Over time, this can contribute 
to a strong drinking culture among young 
people. 

6.4.3 Smoking

Thanks to decades of prevention efforts, 
overall smoking use has been on the 
decline. However, due to the increased 
popularity of vaping, research has shown 
that young people who vape are nearly 
five times more likely to start smoking.60 
As nicotine is an incredibly addictive 
substance, people who smoke often start 
in adolescence, highlighting the continued 
need for early prevention and education.61 

While more than four in five (83.1%) young 
people have not tried smoking a cigarette, 
13.6 per cent of all young people have tried 
a cigarette and 3.4 per cent preferred not to 
say. Unsurprisingly, the proportion of young 
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people who had tried cigarettes increased 
with age. Those who said ‘yes’ were asked 
whether they had smoked a whole cigarette. 
42.7 per cent said they had smoked a whole 
cigarette, while 3.0 per cent preferred not to 
say. Once again, the likelihood of smoking a 
whole cigarette increased with school age.

Young people were further asked how 
frequently they smoked. Seven in 10 
(70.0%) young people no longer smoked 
and 16.4 per cent smoked ‘occasionally’. 
Concerningly, 4.5 per cent smoked ‘daily’ or 
‘most days’ and 3.5 per cent smoked ‘once 
or twice a week’. Those in older years were 
most likely to smoke ‘occasionally’, whereas 
Year 7 and Year 9 students who smoked 
were the most likely to select ‘daily’ or ‘most 
days’ (Year 7, 7.9%, Year 9, 10.0%, Year 12, 
3.2%, combined responses).

One in four (23.1%) young people living 
in remote areas said they had tried 
a cigarette, which is almost twice the 
proportion reported by young people in the 
metropolitan area (12.1%). Furthermore, 
almost three in five (57.0%) young people 
living in remote areas who had tried 
smoking had smoked a whole cigarette. 
This is notably more than the approximate 
42 per cent of young people living in other 
areas who smoked a whole cigarette.

Lastly, when asked about their frequency 
of smoking, 6.0 per cent of young people in 
outer regional areas smoked ‘daily’ or ‘most 
days’, followed by 5.5 per cent in remote 
areas and 4.9 per cent in the metropolitan 
area. Young people in inner regional areas 
did not select smoking daily or most days but 
were the most likely to select ‘once or twice 
a week’ (9.0%). 

6.4.4 Other drugs

Vaping among young Australians has 
emerged as a significant public‑health 
concern, with the use of vapes significantly 
increasing over the past decade,62 and being 
found to act as a gateway drug to other 
drugs such as alcohol, cannabis, and illicit 
substances.63 Vaping laws were amended 
in July 2024 to restrict the purchasing of 
vaping products exclusively to pharmacies, 
so as to support people intending to quit 
smoking.64 Previously, vapes were more 
accessible and popular among young people 
due to their appealing flavours and discreet 
designs. Since vape products contain 
high concentrations of nicotine and other 
hazardous substances, they put young 
people at risk of addiction and long‑term 
health effects.

More than one in four (26.7%) young 
people in Years 9 to 12 have tried vapes. 
Unsurprisingly, the proportion of young 
people who tried vapes, marijuana and other 
drugs was found to increase with age.

6. Healthy and connected
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While it remains the case that most young 
Australians do not use alcohol or drugs, 
drug use by young Australians is becoming 
increasingly visible, influenced by shifting 
social attitudes and easier access to 
substances like marijuana and synthetics. 
Despite perceptions of low risk, these 
drugs can disrupt cognitive development65 
and elevate the likelihood of long‑term 
mental‑health issues.66

When asked about other drugs, 13.9 per 
cent of young people reported having tried 
marijuana and 7.7 per cent had tried other 
drugs (drugs not already asked about). It is 
important to note that the proportion of all 
young people who had tried marijuana and 
other drugs was found to have decreased 
notably since 2021. SOS21 found that 23.6 
per cent of Years 7 to 12 students reported 
they had tried marijuana and 14.3 per cent 
had tried other drugs. The SOS21 findings 

are comparable to the SOS25 Year 12 
findings, in which one in four (25.4%)  
Year 12 students had tried marijuana, and 
more than one in eight (14.4%) had tried 
other drugs. 

Use of drugs also differed between remote 
areas. Young people in inner regional 
(41.7%) areas were the most likely to have 
used vapes, followed by those in remote/
very remote areas (32.9%). This was notably 
more than those in the metropolitan area 
where 24.1 per cent had tried vapes.  
Use of marijuana followed a similar trend 
where those in inner regional (23.0%) areas 
were most likely to say ‘yes’, followed by 
those in remote/very remote (20.4%) and  
in the metropolitan area (12.3%).
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6.4.5 Knowledge of where to get help 
with smoking, drinking, vaping and 
other drugs

Seven in 10 (69.7%) young people said they 
knew where to go if they needed help about 
AOD; however, this means that three in 10 
either do not know or are unsure where to 

go for help. These findings are consistent 
with SOS21, indicating no change in this 
space. Knowledge of AOD supports did 
slightly increase with age (Year 7, 63.0% 
vs Year 12, 73.0%) and differed notably 
between remote areas. 
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6.5 Knowledge of sexual health
Almost one in two (48.5%) young people 
said they learnt ‘a lot’ or ‘some’ about 
pregnancy and contraception in school, 
while nearly two in three (63.3%) felt they 
had learnt ‘a lot’ or ‘some’ about their 
sexual health in school. These proportions 
increased with age for both questions, 
however, there was a slight decrease in 
self-perception of sexual health knowledge 
between Year 11 and Year 12 students. 

When we compare these findings to those 
of SOS21, there has been an increase 
in the proportion of young people who 
felt that at school they learnt ‘a lot’ or 
‘some’ in relation to both pregnancy and 
contraception (SOS21 43.7%) and sexual 
health (SOS21 53.5%).
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There was a small difference between boys 
and girls in relation to knowledge of sexual 
health, with boys identifying they felt they 
had learnt more (boys 66.3% vs girls 60.1%). 
Interestingly, young people in inner regional 
areas were most likely to say they felt they 
had learnt ‘a lot’ or ‘some’ about both topics. 

Young people were asked if they felt they 
knew enough about sexual health topics. 
Three in four (75.2%) young people felt 
they knew enough about pregnancy and 
contraception, but this did increase with  
age (Year 7, 53.9% vs Year 12, 88.8%). 
More than eight in 10 (82.6%) felt they  
knew enough about sexual health which 
increased with age but then dipped in  
Year 12 (Year 7, 74.8%; Year 11, 89.8%; 

Year 12, 84.6%). Young people were 
confident in their knowledge of respectful 
relationships and consent, with 95.8 per 
cent and 96.2 per cent selecting ‘yes’, 
respectively. There was no notable difference 
observed between genders. Young people in 
inner regional areas were most likely to say 
‘yes’ across all topics. 

Most students learnt about sexual health in 
school as part of ‘health/physical education’ 
(82.9%), followed by ‘science/biology’ 
(19.2%), while 4.9 per cent identified 
‘religious instruction/education’ as a source. 
The remaining 9.6 per cent had ‘not yet had 
sexual health education’. 

6. Healthy and connected

0%

20%

40%

60%

80%

Metropolitan Inner regional Outer regional Remote/very remote

Graph 6.5.2: Proportion of Year 7 to 12 students who learnt a lot or some about
sexual health, and pregnancy and contraception at school, by remoteness

Pregnancy and contraception Sexual health

88 Speaking Out Survey 2025



When asked how relevant they found these 
classes, most young people found it to be 
‘somewhat relevant’ (56.5%), 23.9 per cent 
found it to be ‘very relevant’, and only 5.7 
per cent found it to be ‘extremely relevant’. 
This leaves more than one in eight (13.9%) 
who found it ‘irrelevant’. Promisingly, young 
people in upper secondary school were more 
likely to find it ‘extremely’ or ‘very relevant’ 
compared to young people in lower school 
(Year 7, 19.1% vs Year 12, 41.1%). 

Three in five (60.2%) young people knew 
where to go for help about their reproductive 
and sexual health, leaving two in five young 

people who didn’t know or who were unsure 
where to go. This finding is consistent with 
SOS21 in which only 58.5 per cent identified 
knowing where to go for help. The proportion 
of young people who said ‘yes’ slightly 
increased with age, but still only accounted 
for 65.7 per cent of the Year 12 students who 
said ‘yes’.

Our findings clearly demonstrate that many 
young people do not feel as though their  
in-school sexual health classes are 
sufficiently relevant or informative, and they 
remain unsure about where to seek help. 
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6.5.1 Sexual experiences

Only Years 9 to 12 were asked about their 
own sexual experiences.

When asked if they had had an intimate or 
sexual experience, the proportion of young 
people who said ‘yes’ notably increased 
with age. It is worth noting that many young 
people selected ‘prefer not to say’ on this 
question: specifically, 6.0 per cent of Year 9 
and Year 10 students, 10.2 per cent of  
Year 11 students, and 8.1 per cent of Year  
12 students.

There was a small difference observed 
between genders when asked about sexual 
experiences (boys 18.7% vs girls 16.0%). 
Interestingly young people in inner regional 
areas were notably more likely to say ‘yes’ 
(28.8%); nearly double the amount of young 
people in the metropolitan area (15.7%). 

One in three young people (34.1%) reported 
having been sent unwanted sexual content, 
including images, videos, or messages. 
When exploring the proportion of young 
people per year group, findings showed 25.0 
per cent of Year 9 students had been sent 
unwanted material. This proportion nearly 
doubled by Year 12 (to 46.5%). 

Girls were notably more likely to say ‘yes’ 
to receiving unwanted sexual content (girls 
39.3% vs boys 28.9%). This is consistent 
with broader literature which finds that girls 
are more likely to experience negative online 
experiences when compared to boys.67 
Notably, the proportion of girls who received 
unwanted sexual content decreased between 
SOS25 and SOS21 (SOS21 56.3% vs  
SOS25 39.3%).

Young people in remote/very remote areas 
were least likely to say ‘yes’ (26.8%), while 
young people in inner regional areas were 
the most likely (39.4%). 

6. Healthy and connected

0%

10%

20%

30%

40%

50%

Experience being intimate Sent unwanted sexual content

Graph 6.5.4: Proportion of Year 9 to 12 students who had a sexual experience or 
were sent unwanted sexual content, by school year

Year 9 Year 10 Year 11 Year 12

90 Speaking Out Survey 2025



Young people who had received unwanted 
sexual content were asked follow-up 
questions relating to frequency in the past  
12 months and the content-medium used. 
More than one in four (25.9%) reported 
being sent content ‘three or more times’ 
in the past year; 38.4 per cent were sent 
it ‘once or twice’ and 23.6 per cent had 
not been sent content in the past year. 
Interestingly, the proportion of young people 
who identified having not received content in 
the past 12 months increased with age. 

Despite a larger proportion of girls receiving 
unwanted sexual content, girls were more 
likely to identify having not received content 
within the past year (girls 26.8% vs boys 
19.3%). Boys were more likely to have 

received it ‘once or twice’ (boys 40.9% vs 
girls 36.6%). Boys and girls were equally 
likely to have received unwanted sexual 
content ‘three or more times’ in the past  
year (25.9%). 

Consistent with broader research, our 
findings indicate that young girls are more 
likely to experience sexual harassment 
online, including receiving unwanted sexual 
images, videos, and messages.68 This aligns 
with longstanding evidence on the gendered 
nature of digital harm, where girls and young 
women are more frequently targeted due 
to social norms, power imbalances, and 
gendered expectations around sexuality  
and appearance.
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There were no clear trends across remote 
areas as young people in inner regional 
areas were the most likely to receive the 
content ‘three or more times’ (32.9%) and 
also most likely to report that they had not 
received content within the past 12 months 
(29.5%). Young people in the metropolitan 
area and outer regional areas were most 
likely to select ‘once or twice’. 

When asked about how they were sent 
unwanted sexual content, 86.9 per cent of 
boys and 91.3 per cent of girls identified 
through social media. Text messages were 
the next most common platform (girls 19.6% 
vs boys 20.6%). 

Analysis of the results by school year shows 
that there was a slight increase in the 
proportion of young people who received 
unwanted content via social media as age 
increased (Year 9, 84.1% vs Year 12, 94.0%). 

The proportion of young people who 
received content via text message was 
largely consistent, but there was a notable 
decrease in Year 11 (14.9%) when compared 
to Year 10 (20.2%), and Year 12 (21.6%). 

All young people in inner regional areas who 
had received unwanted sexual content had 
received it via social media, and more than 
one in five (22.2%) had also received it via 
text message. In other areas, 87-90 per cent 
had received content via social media and 
15-22 per cent via text message. 

It is important to note that the survey was 
completed prior to the under-16s social 
media ban taking effect in Australia in 
December 2025. As a result, the findings of 
SOS25 relating to content received via social 
media may no longer be fully representative 
of the current situation of young people. 

6. Healthy and connected

0%

5%

10%

15%

20%

25%

30%

35%

40%

45%

Metropolitan Inner regional Outer regional Remote/very remote

Graph 6.5.6: Frequency of Year 9 to 12 students receiving unwanted sexual content
in the past 12 months, by remoteness

3+ 1 or 2 times Not in the last 12 months

92 Speaking Out Survey 2025



6.6 Problematic phone use
Problematic phone use has emerged as 
a growing concern for young people, with 
research demonstrating that excessive 
phone use is associated with depression, 
anxiety, poor sleep quality, and impacted 
day-to-day functioning.69 As more aspects of 
young people’s lives continue to shift online, 
including learning, their reliance on phones 
is likely to grow. This makes it even more 
important to understand how these patterns 
of use may be affecting their wellbeing.

Promisingly, only one in eight (13.3%) 
children identified feeling anxious ‘very’ or 
‘fairly often’ (combined) when they could  
not be online. This is a notable decline  
in the ratio observed in SOS21, where  
one quarter (26.9%) of children identified  
feeling bothered ‘very’ or ‘fairly often’.  
The downward trend continued when we 
asked young people if they felt anxious ‘very’ 
or ‘fairly often’ when they were unable to use 
their phone. Interestingly, the proportion of 
young people who said they went without 
eating or sleeping because they were online 
slightly increased. 
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Across all questions relating to being 
online or phone use, young girls were 
more likely to identify negative responses. 
Secondary school girls (18.1%) were twice 
as likely to identify feeling ‘very’ or ‘fairly 
anxious’ (combined) when they could not be 
online, compared to boys (9.3%). A similar 
difference was also noted when young 
people were asked if they could not use their 
phone (girls 26.6% vs boys 12.9%). 

Girls were also more likely to go without 
eating or sleeping because they were online 
(girls 17.4% vs boys 11.1%). However, when 
specifically asked about feeling anxious 
when they could not game, girls were more 
likely to select ‘never/almost never’ (girls 
67.7% vs boys 49.7%), compared to boys 

who were slightly more likely to select ‘very’ 
or ‘fairly often’ (boys 9.9% vs girls 6.1%). 
Findings were consistent for children (boys 
22.0% vs girls 12.0%). 

The proportion of young people who felt 
anxious when they could not use their phone 
and who went without eating or sleeping 
because they were online increased with 
age. Conversely, the proportion who felt 
anxious when they could not play online 
games, decreased slightly with age.  
This downward trend began in primary 
school children. 
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6.7 Connection to community 
and culture
Feeling connected to culture and community 
is essential for children and young people, 
shaping their sense of identity, belonging, 
and relationships. Cultural connectedness 
supports a strong, positive self‑concept and 
fosters respectful, responsive interactions 
with others. 

A sense of belonging can be strengthened 
through many experiences, including 
participating in cultural activities, spending 
time with family and elders, and learning 
about family history, language, and 
traditions. 

6.7.1 Country of birth

Most participants were born in Australia 
(Years 4 to 6, 86.4%; Years 7 to 12, 85.9%). 
The remaining proportion of participants 
were born in more than 94 other countries.

6.7.2 Cultural background

When asked about their cultural background, 
students were able to select multiple 
options. Students born outside Australia and 
students who reported speaking one or more 
languages other than English at home were 
all classified as Culturally and Linguistically 
Diverse (CaLD).

Forty per cent (42.0%) of students in Year 4 
to 6 self-identified as ‘Australian’, followed  
by ‘Other’ (26.2%), and ‘English’ (11.9%). 
More than one-third of all students (36.4%) 
met the defined CaLD criteria.

Two-thirds (66.5%) of Years 7 to 12  
students identified with an ‘Australian’ 
background. The next most highly selected 
was ‘Other’ (27.3%), and ‘English’ (21.2%). 
One-third (33.8%) of young people met  
the CaLD criteria.
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In total, 4,718 CaLD children and young 
people participated in SOS25, equating  
to more than one-third of the sample.  
More information can be found in the 
Participants section (see above 4.2.4).

6.7.3 Language spoken

More than nine in 10 children and young 
people spoke English at home (children 
92.9%, young people 96.5%). The next 
most frequently selected language option 
was ‘Other’. 
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6.7.4 People in their community

The neighbourhood in which a young 
person grows up plays a significant role in 
shaping their wellbeing and behaviour.70 
Research shows that when young people 
have a safe and supportive community 
environment, it can act as a protective factor 
against engaging in high‑risk behaviours or 
experiencing emotional distress.71 In such 
an environment, they are also more likely to 
develop positive health habits and a stronger 
sense of personal efficacy.70,71

More than eighty per cent (81.5%) of Years 
4 to 6 students and more than seventy 
per cent (75.3%) of Years 7 to 12 students 
reported that they have friends who live 
near them. Children in outer regional areas 
(84.3%) and remote areas (87.0%) were 
most likely to have friends who lived near 
them, while those in inner regional areas 
(76.2%) were least likely. Consistently, 
young people in inner regional areas 
(71.4%) were least likely to have friends 
near them, and those in remote/very remote 
(83.8%) were most likely.

Nine in 10 children in Years 4 to 6 
(90.9%) thought their neighbours 
were friendly, whereas only 64.1 
per cent of young people in Years 
7 to 12 thought the same. There 
were no gender differences 
among children; however, in 
young people, boys were more 
likely than girls to agree ‘a lot’ 
or ‘a little’ (boys 68.4% vs girls 
59.5%, figures combined). 

Young people in remote areas were the 
most likely to say they agreed (67.6%), while 
those in inner regional areas were the least 
likely (58.5%). 

Again, nine in 10 (90.3%) children thought 
people were friendly when they went to the 
shops. In contrast, only 64.5 per cent of 
young people shared this view. There were 
no gender differences observed among 
children; however, among young people, 
boys were notably more likely to agree 
than girls (boys 69.2% vs girls 59.6%). 
Consistent with the previous responses, 
young people in inner regional areas were 
least likely to agree with this statement 
(64.4% responded ‘a lot’ or ‘a little’), while 
those in remote/very remote areas were 
most likely to agree (77.7%).
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6.7.5 Local area

Most children felt they belonged in the 
community (92.9%), liked where they lived 
(94.9%), and thought there were fun things 
to do (87.6%) or outdoor places to visit in 
their area (95.0%). This was consistent 
across genders, and mostly consistent 
across school years and remote areas 
except when asked if there were fun things 
to do where they lived.

When asked if there was nothing to do in 
their area, children and young people in 
regional and remote areas were more likely 
to agree than those in the metropolitan area. 
Due to limited infrastructure, resources, 
and greater distances between resources, 
children and young people in regional and 
remote areas do not have access to as 
many facilities, which subsequently leads to 
decreased physical activity.72

When compared to Years 4 to 6, students 
in Years 7 to 12 were notably less likely to 
agree (‘a bit’ or ‘a lot’) when asked if they 
felt like they belonged in their community 
(58.9%) and if there were fun things to 
do (47.4%). However, results were more 
consistent when asked if they liked where 
they lived (80.9%), and if there were outdoor 
places for them to visit (85.4%). More than a 
third agreed there was nothing to do in their 
area (35.0%). 

When examining young people who agreed 
‘a lot’, agreement can be seen to decline 
with age. However, for both children and 
young people, the likelihood of agreeing with 
the statement ‘there is nothing to do in their 
area’ increased with age.
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While the responses showed minimal 
gender-correlated differences among 
children, the differences among young 
people were more pronounced. Boys were 
notably more likely than girls to agree ‘a lot’ 
that they felt they belonged in the community 
(boys 38.4% vs girls 23.9%); more likely to 
say they liked where they lived (boys 59.4% 
vs girls 44.7%); and more likely to say  
they had fun things to do where they lived 
(boys 29.6% vs girls 15.1%).

When asked what they would change about 
their local area, both children and young 
people identified a preference for more bush, 
trees and parks, stating the importance of 
more parks/playgrounds/places or more 
time to play. Access to parks and natural 
environments provides numerous benefits 
for children and young people. 

These extend beyond physical health to 
include improvements to mental wellbeing 
and cognitive development.73 The survey’s 
findings demonstrate that children and young 
people want to be able to play and be in 
nature but feel as though they have limited 
opportunities.

Wanting to live closer to friends and family 
was another frequent statement by children. 
Young people were more likely to identify 
wanting more/better/closer shops and 
identified wanting the neighbourhood to be 
safer and cleaner. 
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“More nature and bushland.”
Boy aged 13, metropolitan

“Make it more engaging like  
including parks, leisure facilities  
and other stuff.”
Girl aged 14, metropolitan

“More shops and activities  
Stop people from destroying  
the native wildlife.”
Girl aged 14, metropolitan

“Higher number of and more 
affordable activities to do as a 
family where there are upper high 
school and uni aged kids that doesn’t 
include things like a trampoline 
park, shopping, going to the movies 
or adventure world. I wish there 
was stuff to do that helps you build 
relationships while doing it.”
Girl aged 17, metropolitan

“Make it cleaner and safer.”
Boy aged 14, metropolitan

“More trees in the parks there  
is like only 3!!!.”
Girl aged 10, metropolitan

“More parks and neighbours  
I beg you.”
Boy aged 10, metropolitan

“More friends to live closer so  
I can go to there house or them  
come to mine.”
Boy aged 9, metropolitan

6.7.6 Activities outside school

Community involvement is an important 
contributor to the overall wellbeing of 
children and young people. Participating 
in extracurricular activities helps fulfil 
young people and provides them with an 
opportunity for individual development. 
Participating in activities with others 
also helps with the development of their 
interpersonal and socioemotional skills.74 
Much like cultural connection, it helps them 
develop a strong sense of identity and 
belonging.

Children and young people benefit greatly 
from taking part in activities beyond the 
school environment, where they can 
build relationships with people outside 
their immediate family. Through these 
experiences, they can continue to learn, 
develop new skills, and grow by actively 
contributing to their wider community.

6. Healthy and connected
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6.7.6.1 Spending time with friends

Two in five children (40.1%) spent time with 
their friends almost daily, while almost one 
in five (17.1%) selected ‘hardly ever/never’. 
The proportion of young people who saw 
their friends daily decreased slightly to one 
in three (32.2%), however, the proportion 
of those who selected ‘hardly ever/never’ 
did not change (17.8%). This is a notable 
increase from SOS21 where 31.9% of 
both children and young people spent time 
with their friends almost daily. Importantly, 
children seemed to be spending more 
time with their friends regularly. Minimal 
differences were observed between children 
when comparing genders, but boys in 
secondary school were notably more likely  
to select ‘everyday’ compared to girls  
(boys 38.8% vs girls 25.5%). 

Very remote children (8.0%) were the least 
likely to say, ‘hardly ever/never’, while those 

in inner regional areas (23.6%) were the 
most likely. Consequently, young people 
in remote areas were most likely to report 
spending daily time with friends (47.7%) and 
those in inner regional areas were the least 
likely (30.5%).

6.7.6.2 Spending time with family

Consistent with SOS21 findings, children 
were more likely to report spending time with 
their family more frequently during the week 
compared to young people. Three in four 
children (76.0%) spent time with their family 
daily, followed by 16.6 per cent reported 
doing so ‘once or twice a week’. Leaving 7.5 
per cent of children spending time with their 
family once a week or less. By comparison, 
65.1 per cent of young people spent time 
with their family daily, and 22.4 per cent did 
this ‘once or twice a week’. Meaning 12.5 per 
cent of young people spent time with their 
family once a week or less. 
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Unsurprisingly, the proportion of young 
people who spent time with their family daily 
decreased with age (Year 7, 69.4% vs Year 
12, 56.4%). As previously mentioned, young 
people tend to spend increasing amounts 
of time with peers as they become more 
independent. However, maintaining positive 
relationships with parents and spending 
meaningful time with them remains a 
crucial protective factor for young people’s 
mental health and engagement in prosocial 
behaviour.75 

While young people in remote areas 
(69.3%) were most likely to spend time 
together daily, those in inner regional areas 
(61.8%) were the least likely. However, there 
were minimal differences in the proportion of 
young people across regions who identified 
‘hardly ever/never’. 

6.7.6.3 Helping with housework

Akin to the findings of SOS21 (girls 61.4% 
vs boys 57.6%), minimal gender differences 
were observed in the frequency of 
housework tasks being performed by young 
people (SOS25 girls 62.3% vs boys 58.3%). 

Children and young people were more likely 
to participate in daily housework as they 
aged.

Inner regional (13.5%) children were twice 
as likely to say ‘hardly ever/never’ compared 
to children in the other areas (approximately 
6.0-6.6%). Interestingly, inner regional young 
people (67.9%) were the most likely to report 
completing daily housework, while those in 
remote/very remote (56.8%) areas were the 
least likely.
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6.7.6.4 Completing homework

The proportion of children and young 
people completing homework daily has 
decreased considerably from 49.2 per 
cent in SOS21 findings. SOS25 findings 
showed students in Years 4 to 6 (38.0%) 
were more likely to have daily homework 

compared to those in Years 7 to 12 
(31.6%). Among primary school children, 
there appeared to be a downward trend in 
completing daily homework as the school 
year progressed. This trend continued 
into secondary school until Year 11, where 
there was a notable increase. 
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It is important to note that the survey did 
not ask about the amount of time spent 
completing homework, which would likely 
differ across year levels. Older students  
are particularly more likely to devote  
time each day to completing homework. 
While homework is a useful tool and can 
help students consolidate their learnings,76 
excessive homework has been found to 
negatively impact young people’s mental 
health,77 causing stress and limiting their 
time for other valuable extracurricular 
activities. Many young people stated that 
they felt the amount of homework they were 
given was excessive and unachievable 
within the given timeframes. 

“As we get to much in such a little 
amount of time. We are expected to 
complete so much homework from 
many different classes.”
Girl aged 15, metropolitan

“The way exams and stuff are 
implemented put students in  
a stressful environment.”
Boy aged 15, very remote

There were notable differences in the 
proportion of children and young people 
completing daily homework, across different 
regional and remote areas. Years 4 to 6 
students in remote areas were least likely to 
complete their homework daily, while Years 
7 to 12 students in inner regional areas were 
the least likely to do so. 

6. Healthy and connected
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6.7.6.5 Sport or exercise 

Nearly one in two children (45.7%) and one 
in two young people (45.2%) participated 
in sports or exercise almost daily. This 
proportion was slightly more than the 40.5 
per cent identified in SOS21. However, the 
proportion of young people in Years 7 to 
12 who engaged in sport or exercise ‘less 
than once a week’ or ‘hardly ever/never’ 
(21.5%) was more than children in Years 4 
to 6 (13.6%). 

The proportion of Year 7 to 12 students who 
did not frequently participate in sports was 
slightly higher in SOS25 than in SOS21 
(SOS25, 14.6% vs SOS21, 12.3%).  
As previously mentioned, physical health is 
vital for healthy physiological, mental, and 
social development.78 This highlights the 
need for government and service providers 
to invest in preventive health initiatives that 
encourage active living from early childhood 
through adolescence.
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Girls in both primary and secondary school 
were less likely to participate in daily 
physical activity but more likely to select 
‘once or twice a week’ as a response, when 
compared to boys. These findings are 
consistent with the results of our previous 
question, in which girls were less likely to be 
concerned about physical activity. 

Specifically, girls were more likely to identify 
that they engaged in physical activity ‘less 
than once a week’ or ‘hardly ever/never’. 
There was a notably higher proportion of 
girls in secondary school who did not engage 
frequently in physical activity (27.7%), 
compared to girls in primary school (14.9%). 

Consistent with our previous findings, young 
people became less likely to partake in 
physical activity daily or weekly as they grew 
older (Year 7, 83.4% vs Year 12, 61.9%). 

6.7.6.6 Taking lessons (such as music, 
dancing, languages, other tutoring)

The proportion of students taking lessons 
more than ‘once or twice’ a week showed 
a small but noticeable decline across the 
Years 4 to 6 and the Years 7 to 12 cohort. 
More than one in two (54.8%) Years 4 to 6 
students participated in lessons more than 
once a week (combined), with most children 
participating in extra lessons ‘once or twice 
a week’ (38.3%). By comparison, only about 
one in three (36.9%) Years 7 to 12 students 
took lessons more than once a week, with a 
majority of young people ‘hardly ever/never’ 
participating in extra lessons (55.6%).  
This disparity continued to increase with  
age (Year 7, 46.2% vs Year 12, 64.6%).

Boys in primary school were more likely 
to report that they ‘hardly ever/never’ 
participated in extra lessons (boys 43.2% 
vs girls 28.7%), while there were minimal 
gender-related differences observed in 
secondary school.

Very remote Years 4 to 6 students were the 
most likely to report taking lessons ‘every 
day’ (22.4%), while those in inner regional 
areas were the least likely (14.9%). Inner 
regional Years 7 to 12 students were also 
the most likely to select ‘hardly ever/never’ 
(80.2%), while those in the metropolitan 
area (52.4%) and remote/very remote areas 
(58.1%) were least likely to say ‘never’. 
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6.7.6.7 Being active outdoors 

Almost one in two (45.7%) children played 
outdoors daily, while 16.6 per cent were 
outdoors ‘less than once a week’ or ‘hardly 
ever/never’. Children in remote areas 
(53.1%) and very remote areas (52.2%) 
were most likely to play outside daily, with 
those in inner regional areas being the least 
likely (39.3%). Children in inner regional 
areas (17.1%) and in the metropolitan area 
(17.1%) were most likely to indicate they 
played outside ‘less than once a week’ or 
‘hardly ever/never’.

The proportion of young people who 
engaged in daily outdoor activity notably 
decreased as they aged; subsequently, 

the proportion who were active outdoors 
‘less than once a week’ or ‘hardly ever/never’ 
increased with age. The proportion of those 
who participated ‘once or twice a week’ 
remained consistent.

There were clear gender-related differences 
apparent in young people, with boys notably 
more likely to engage in daily outdoor activity 
(boys 47.5% vs girls 26.6%). Girls were also 
twice as likely to select ‘hardly ever/never’ 
(boys 7.7% vs girls 15.2%). Once again, 
this finding is consistent with the finding of 
SOS21, in which girls were shown to be less 
likely to engage in regular outdoor activity. 
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6.7.6.8 Using the internet on a 
smartphone or computer

The proportion of children and young people 
who used the internet was found to increase 
consistently with age. A steep increase can 
be seen in the transition from primary school 
into secondary school, before levelling out 
in upper secondary school. The proportion 
of children and young people who use the 
internet daily is consistent with SOS21, 
indicating that there has been little change  
in this space. 

Young people in remote/very remote areas 
were least likely to be on the internet 
daily (82.2%), while young people in inner 
regional areas were the most likely (91.8%). 

Childhood and adolescence are known to  
be a pivotal time for cognitive development, 
and frequent internet use during this time 
has been found to negatively impact 
cognitive functioning, including attention, 
language, and emotions, as well as physical 
brain development.79 Online activities 
include playing online games and watching/
streaming YouTube, movies, etc. While the 
survey did not ask the amount of time that 

participants spent on the internet, other 
studies have shown that Australian  
children and young people are exceeding 
well-accepted guidelines.80 

6.7.6.9 Playing games on devices

The findings show a steep increase with age 
in the proportion of children playing games 
on devices ‘daily’ (Year 4, 45.3% vs Year 
6, 56.8%). By comparison, the proportion 
of young people playing on devices ‘daily’ 
remained relatively consistent across school 
years (approximately 58%). Boys were more 
likely to play games daily in both primary 
school (boys 55.1% vs girls 45.5%) and 
secondary school (boys 63.3% vs girls 52.4%). 

6.7.6.10 Watching TV, streaming  
movies/shows, or watching YouTube, 
TikTok etc.

Almost three in five (57.0%) children 
watched some form of media daily.  
The frequency of consumption appeared to 
increase with age (Year 4, 49.5% vs Year 6, 
65.4%). This trend continued in secondary 
school students as four in five (79.2%) 
young people watched media daily, which 
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further increased with age (Year 7, 72.3% 
vs Year 12, 85.1%). There were no notable 
differences between children by location. 
However, young people in inner regional 
areas (87.5%) were notably the most likely 
to say ‘daily’, while those in outer regional 
and remote/very remote areas were the least 
likely (75.4% and 75.6%, respectively).

6.7.6.11 Reading a book or online  
book (ebook)

More than two in five (44.5%) Year 4 to 
6 students stated that they read almost 
daily, while only one quarter of Year 7 to 12 
students (23.0%) did so. Concerningly, 40.3 
per cent of Year 7 to 12 students ‘hardly 
ever/never read’, compared to only 16.6 per 
cent of those in Years 4 to 6. This illustrates 
a clear trend of children and young 
people becoming less likely to read daily 
with increasing age. Unfortunately, since 
SOS21 there has been a slight decline in 
the proportion of children who read daily 
(SOS21 56.9%, SOS25 44.5%).

Girls in both primary and secondary school 
were more likely to read than boys. 

Reading is known to be one of the most 
useful activities to encourage brain and 
cognitive development, build language and 
literacy skills,81 and can aid in socioemotional 
development.82 However, many young  
people would currently rather spend their 
time on social media or watching YouTube.83 
This shift in leisure habits highlights the need 
for efforts to encourage reading habits.

Children in remote areas (31.2%) and very 
remote areas (29.3%) were the least likely to 
read daily, while children in the metropolitan 
area were the most likely (46.3%). Children 
in remote areas (24.2%) were also most 
likely to read ‘hardly ever/never’, with 
children in the metropolitan area being the 
least likely (15.5%). Interestingly, young 
people in remote/very remote areas were 
the most likely to read daily (24.9%); slightly 
more than young people in outer regional 
areas (19.4%) who were the least likely.
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6.8 

Summary of key statistics –  
Healthy and connected
6.8.1 Physical and mental health

• �8.7% of children and 16.4% of young 
people reported their health as being 
‘fair’ or ‘poor’.

• �Girls (18.8%) in secondary school were 
almost twice as likely to rate their 
health as ‘fair’ or ‘poor’ compared to 
boys (9.3%).

• �2 in 3 children and young people brush 
their teeth twice a day, but 4.0% do not 
brush their teeth daily.

• �1 in 3 (35.3%) children and 1 in 2 
(56.3%) young people did not eat 
breakfast daily.

• �1 in 4 (26.0%) children and 2 in 5 
(42.6%) young people did not eat  
lunch daily.

• �Girls in secondary schools were less 
likely to eat all meals compared to boys.

• �73.8% of children ate the recommended 
serving of fruit daily, while only 53.6% of 
young people did.

• �Only 34.1% of children and 24.8% of 
young people ate the recommended 
serving of vegetables daily.

• �1 in 4 (26.6%) young people thought they 
were overweight.

• �Girls were more likely to think they 
were overweight (31.7%), while boys 
were more likely to think they were 
underweight (25.5%).

• �Almost 1 in 5 (19.0%) young people said 
they had a long-term health condition.

• �42.6% of children were concerned  
about their weight, and this increased  
to 54.0% of young people.

• �Boys were more likely than girls to have 
high life satisfaction among both primary 
and secondary school students.

• �The proportion of students who 
agreed with the statement ‘I am 
happy with myself’ decreased with age 
(primary school 89.8% vs secondary 
school 73.5%).

• �More than 1 in 3 (35.7%) young people 
had mental health concerns.

• �1 in 2 (51.1%) girls reported having 
mental health concerns compared to  
1 in 5 (22.3%) boys.
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6.8.2 Healthy behaviours

• �1 in 4 young people (26.3%) did not know 
where to get help at school for their 
mental health.

• �2 in 5 (37.4%) young people did not 
know where to get help in their local 
area for their mental health.

• �The proportion of children and young 
people who engaged in daily exercise 
decreased with age.

• �1 in 4 (25.2%) young people were unable 
to see someone for their health when 
they wanted to. Girls were twice as 
likely to identify this as a problem.

• �Almost all students felt they knew 
enough about the impacts of cigarettes 
and alcohol.

• �Nearly 1 in 3 (29.2%) young people had 
tried alcohol, and the prevalence of its 
use increased with age.

• �Almost all young people felt they knew 
enough about consent and respectful 
relationships. 4 in 5 (82.6%) said they 
knew enough about sexual health.

• �Nearly 1 in 5 (19.7%) young people  
said they felt anxious ‘very often’ or 
‘fairly often’ when they could not be  
on their phone.

6.8.3 Connection to  
community and culture

• �Daily participation in sports or exercise 
decreased with age. 

• �Daily reading decreased notably  
with age.

• �Girls were less likely than boys to 
participate in sports or exercise, but 
more likely to read daily.

• �1 in 4 (24.7%) young people did not 
have friends who lived near them.

• �1 in 3 (36.0%) young people did not think 
their neighbours were friendly.

• �Students became less likely with age 
to like where they lived, feel like they 
belonged in their communities, or think 
there were fun things to do in their area.
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6.9 

Healthy and connected  
summary
Although our research into young 
people’s health offers valuable insights, 
we were unable to specifically examine 
the experiences of gender‑diverse young 
people. This limitation reflects a broader 
gap in available data rather than a lack of 
relevance or need. Gender‑diverse young 
people often face distinct social pressures, 
exclusion, and barriers to support, all of 
which can influence their health.

Young girls were found to fare worse 
than boys across multiple questions that 
examined physical and mental health.  
This follows our SOS21 findings in 
which girls’ wellbeing was highlighted 
as a significant area of concern. Many 
of our findings are comparable to 
SOS21, suggesting that the challenges 
highlighted several years ago have 
not meaningfully improved. Despite 
increased public awareness and 
ongoing discussions about youth 
wellbeing, specifically mental 
health, the supports available 
to young people do not appear 
to have strengthened in  
ways that translate into 
measurable change.

Consistent with ongoing 
national research, children 
and young people in regional 
and remote areas were also 
more likely to report poorer 
mental health outcomes, less 
physical activity, and more likely 

to try alcohol and drugs. As previously 
mentioned, these findings reflect limited 
access to services, community resources, 
and opportunities for support, which  
continue to disproportionately affect young 
people outside the metropolitan area.  
The persistence of these disparities across 
multiple studies highlights the need for 
targeted investment and tailored approaches 
that recognise the unique challenges faced 
by regional and remote communities. 
Without addressing these structural barriers, 
young people in these areas will remain at 
heightened risk of being under-served by 
existing mental health systems.
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Feeling secure and well‑supported comes from strong family bonds, 
meaningful connections with trusted adults, and a sense of safety 
both personally and within the wider community. All children  
and young people deserve to feel valued, protected, and cared for.  
Key outcomes for this area of wellbeing include children and  
young people feeling safe at home and in the community, being 
supported by the people around them, and having their basic 
material needs met. 

To understand how well these needs are being met, the survey 
included questions relating to their relationships with parents and 
other adults, whether they had reliable access to essentials like 
housing, transport, food, and whether any family issues caused 
them concern. They were also asked to share how safe they felt at 
home and in their neighbourhood, as well as any experiences they 
had with violence or harm.

7.1 Supportive relationships
Children and young people who are 
supported by safe and positive relationships 
are more likely to have good mental health, 
be resilient, be able to learn and sustain 
healthy relationships into the future.84

Relationships with friends are critical for 
children and young people as they provide 
social and emotional support and can be a 
protective factor against bullying and mental 
health issues.85 Supportive relationships with 
friends can also help children and young 
people develop patterns of persistence 
and motivation in their schooling. During 
adolescence, young people increase their 
independence from family and friendships 
become more important.86

The Commissioner’s consultations with 
children and young people across WA have 
consistently found that having friends is one 
of the most important things to them.

We asked children and young people a 
series of questions about ‘supportive adults’, 
defined as parents or other adults they lived 
with who believe in them, listen to them, 
and talk to them about their worries and 
concerns.
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7.1.1 Supportive adults

7.1.1.1 Believing in children and  
young people

Approximately ninety per cent of children 
(93.1%) and young people (90.0%) reported 
having a supportive adult in their life who 
believed they would achieve good things, 
indicating an overall strong foundation of 
perceived encouragement and support. 
There were, however, slight differences 
across remoteness and gender. 

Both children and young people living in 
remote/very remote areas were less likely  
to feel this statement was ‘very much true’ 
than those living in the metropolitan area. 
For children, this was 65.8 per cent in 
remote/very remote areas compared with 
71.9 per cent in the metropolitan area. 
Among young people, this corresponded 
to 63.4 per cent in remote/very remote 
areas compared to 69.2 per cent in the 
metropolitan area.

Among young people, girls (63.5%) were 
less likely than boys (74.0%) to feel this 
statement was ‘very much true’.

7.1.1.2 Listening and feeling heard

Most children (85.1%) and young people 
(78.9%) either ‘very much’ or ‘pretty much’ 
agreed that they had a supportive adult who 
listened to them when they had something  
to say, indicating that most children and 
young people feel heard by a trusted adult  
in their lives.

While demographic differences were limited 
overall, there were notable gender disparities 
among young people. Boys (61.0%) were 
far more likely to ‘very much’ agree with 
this statement compared with girls (43.3%), 
indicating a gender gap in perceived quality 
of interpersonal support.

7.1.1.3 Someone to talk to

Most children and young people reported 
having someone they could talk to about 
their worries. While most children and young 
people either ‘very much’ or ‘pretty much’ 
agreed with this statement, our findings 
indicate that children and young people’s 
agreement tended to decrease with age, 
suggesting perceived accessibility of support 
may weaken during adolescence. 

Among children, boys (70.5%) were 
more likely to ‘very much’ agree with this 
statement than girls (64.6%). Similarly, 
among young people, boys (62.7%) were 
more likely to ‘very much’ agree with this 
statement than girls (41.8%); with girls 
(37.2%) more likely to agree ‘a little’ or  
‘not at all’ compared to boys (17.9%).  
Again, this further highlights the gender 
divide in perceived interpersonal support as 
children and young people age and mature.

Proportionally, young people living in inner 
regional areas demonstrated less overall 
agreement with this statement than those 
living in the metropolitan, regional or remote/
very remote areas.
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Graph 7.1.1: Proportion of Year 4–12 students indicating how true the 
statement “I have a supportive adult I can talk to” was for them, by school year
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Graph 7.1.2: Proportion of Year 7–12 students who agreed they had a supportive 
adult they could talk to, by remoteness
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7.1.2 People who care

To further understand children and young 
people’s support networks, we asked how 
much they feel the people in their lives care 
about them.

7.1.2.1 Parents

More than eighty per cent of children (89.1%) 
and young people (83.9%) felt their mother 
or maternal figure cared about them ‘a lot’. 
Among young people, boys (89.5%) were 
more likely than girls (78.3%) to feel their 
mother or maternal figure cared about them 
‘a lot’. Additionally, young people’s perceived 
level of maternal care declined with age.

Similarly, around eighty per cent of children 
(82.9%) and young people (75.4%) felt 
their father or other paternal figure cared 
about them ‘a lot’. Among young people, 
boys (82.4%) were more likely than girls 
(68.0%) to feel their father or paternal figure 
cared about them ‘a lot’. Consistent with the 

maternal findings, perceptions of paternal 
care declined with age. This suggests 
a broader age-related shift in perceived 
interpersonal support, rather than specific 
differences between caregivers.

Children living in very remote areas (12.0%) 
were notably more likely than children living 
in the metropolitan area (2.5%) to feel their 
father or paternal figure did not care for them 
at all. 

7.1.2.2 Siblings, other parent, other 
family members

Although perceptions of care from siblings, 
other parents, and family members were 
lower overall than perceived care from 
primary parents and caregivers, around one 
in two children and young people still felt 
these people in the wider group cared about 
them ‘a lot’. This finding demonstrates the 
importance of the broader role of extended 
familial networks. However, among young 
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Graph 7.1.3: Proportion of Year 7–12 students who reported their mum or dad cared
about them a lot, by school year
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people, girls (12.8%) were almost twice 
as likely as boys (7.6%) to report their 
other parent did not care about them at all, 
reinforcing gender disparities in perceived 
familial support beyond the primary 
caregivers.

While perceived care from extended 
family tended to decrease with age, young 
people’s perceptions of care from siblings 
increased. For instance, 46.0 per cent of 
Year 7 students felt their siblings cared 
about them ‘a lot’, rising to 54.0 per cent 
of Year 12 students. This shows that 
adolescents tend to shift more positively 
toward peer-like relationships as they enter 
their teenage years.

7.1.3 Online communication

Children and young people were asked 
how often they communicated online with 
different groups of people, including family, 
people they knew personally, people they 
knew online, and people they either did not 
know or had not met face to face.

Approximately half of all children and young 
people reported communicating with family 
online on a daily basis. 

For children, daily online contact was highest 
with family (52.2%), compared to people 
they knew personally or had met before 
(38.5%), and people they only knew online 
(14.2%).

For young people, daily online contact was 
highest with people they knew personally 
or had met before (66.0%) compared with 
family (54.0%), people they only knew online 
(14.1%), and people they did not know or 
had not met face to face (7.7%).
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Graph 7.1.4: Frequency of Year 4–12 students speaking online with someone they
knew personally or met before, by school year
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Both children and young people reported high 
levels of online contact with people they knew 
personally or had met before. Frequency of 
online contact increased with age and school 
year, reflecting the growing importance of 
peer-based relationships during adolescence. 
For example, daily contact rose from 35.0 
per cent in Year 4 students to 72.6 per cent in 
Years 12 students.

The frequency of online contact with people 
they did not know, had not met face to face, 
or only knew online, also increased with age. 
However, the levels of online contact were 
markedly lower than with family and people 
they knew personally. For instance, less than 
15 per cent of children and young people 
reported daily contact with people they only 
knew online. 

Young people living in the metropolitan area 
(66.1%) were more likely than those living in 
remote areas (57.4%) to report daily online 
contact with people they knew personally. 
Young people living in more remote areas 
(23.4%) were twice as likely than those 
living in the metropolitan area (12.8%) to 
report daily online contact with people they 
only knew online. This indicates that online 
spaces may play a compensatory role in 
satisfying the social needs of young people 
living in more isolated areas.87

Girls across age groups consistently 
reported less online communication with 
people they did not know in-person than 
boys, and were more likely to report having 
‘never’ communicated with people they did 
not know or only knew online. 

Boy Girl
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Graph 7.1.5: Proportion of Year 4–6 
students who rarely or never spoke to 

someone they only knew online, by 
gender (percentage)
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45%
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Graph 7.1.6: Proportion of Year 7–12
students who rarely or never spoke to

someone they only knew online,
by gender (percentage)
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7.1.4 Friendships

Around one in two children and young 
people felt confident in their abilities to make 
and keep friends. However, this confidence 
appeared to gradually decline with age, with 
59.9 per cent of children reporting they were 
‘very good’ at making and keeping friends, 
compared to 49.8 per cent of young people. 

Secondary school boys (57.0%) were more 
likely than girls (42.5%) to report feeling  
‘very good’ at making and keeping friends. 

More than eighty per cent of children 
(84.6%) and young people (86.7%) felt they 
had enough friends. Boys were around 
six per cent more likely than girls to report 
having enough friends in both primary and 
secondary school.

Students in Years 4 to 6 were slightly more 
inclined to report that their friends cared 
about them ‘a lot’ (55.1%), compared with 
students in Years 7 to 12 (45.6%).

7.1.5 Adults to talk to about  
serious problems

Children and young people were 
asked whether they had an adult they 
felt comfortable talking to if they were 
experiencing a serious problem. Most 
children (94.8%) and young people (84.8%) 
said ‘yes’, confirming they did have an 
adult who they could talk to about a serious 
problem. However, this sentiment did appear 
to decline with age.

Among young people, boys (88.3%) were 
more likely than girls (80.8%) to report 
having an adult to talk to about a serious 
problem. 

Overall, the findings suggest that while 
most children and young people feel they 
have access to trusted adults, confidence 
in this support and in talking about serious 
problems decrease with age. 
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Graph 7.1.7: Proportion of Year 4–12 students who reported they had a supportive
adult to talk to about a serious problem, by school year
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7.1.6 Things adults should know 

The qualitative findings highlighted both 
common and distinctive perspectives among 
children and young people about the things 
they want adults to know. 

Both children and young people consistently 
expressed a strong desire for supportive 
relationships with adults who actively 
listen and take their views, concerns and 
experiences seriously.

For children, key themes centred on adults 
being more engaged and responsive in 
their everyday lives. This included taking 
an interest in their experiences at school 
and other activities, and providing support 
when they encounter challenges, particularly 
bullying. 

Children emphasised the need for adults to 
create emotionally safe home environments 
where they can feel comfortable to talk and 
seek support from their parents. Specifically, 
they want adults to listen without dismissing 
their concerns as “just kid stuff” and help 
them feel safe, cared for and respected. 
They also highlighted wanting to see 
improvements in their local communities 
through child-friendly infrastructure, such 
as playgrounds and skate parks, and other 
accessible and affordable activities.

“Kids might have something going on 
at school like being bullied or cyber 
bullied and you should check on them 
because otherwise you won’t know 
what they’re feeling.”
Girl aged 10, metropolitan

“I feel like more people need to 
understand that when I have anxiety 
or anyone in the world does, it’s hard 
to stop it and when I try to calm I get 
told to stop being silly and just grow 
up which makes my situation worse 
and that led to a panic attack a few 
weeks ago.” 
Girl aged 11, metropolitan

“Maybe make some places where kids 
can ride their bikes/scooters on so 
kids can feel safe while having their 
own exercise.”
Boy aged 10, metropolitan

Young people provided similar responses but 
with greater complexity and a stronger focus 
on autonomy as they approach adulthood.

Young people repeatedly highlighted school-
related pressures, including academic 
demands, social expectations and bullying. 
They urged adults to better recognise and 
understand these challenges from the 
perspective of young people. They stressed 
the importance of adults recognising 
their mental health needs as legitimate, 
particularly in relation to managing their 
stress, anxiety and depression.

They also expressed an ongoing desire 
for adults to hear their concerns without 
judgement. Many said they wanted to seek 
support from adults but felt hindered by fears 
they would be dismissed, misunderstood 
or penalised. They wanted adults to be 
actively involved in their lives to help 
prepare them for adult life after school, while 
acknowledging their need for independence 
in forging their own experiences and 
identities.

Lastly, young people consistently 
commented on the importance of feeling 
safe in their environments and in their 
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relationships. They described concerns about 
exposure to crime, risk-taking behaviours 
and substance use, while not yet having 
the skills to manage independently. In this 
context, young people described the role of a 
supportive adult as someone who is aware of 
their experiences but maintains appropriate 
boundaries. The desired supportive adult is 
one who provides guidance, supervision and 
safety without undermining a young person’s 
autonomy.

“Be patient with them. Let them 
talk and explain themselves. Don’t 
straight away criticise the child/
young person for what they did or say. 
Let them feel safe and heard.”
Girl aged 14, metropolitan

“A lot of us are in stages of our lives 
where we need independence, so 
allowing us to learn from our mistakes 
is good for our development.”
Boy aged 16, metropolitan

“We should get more support for when 
we are in relationships cause not 
every teen relationship is childish and 
bad stuff happens in then like adults 
and we get no help when we are being 
abused.”
Boy aged 17, metropolitan

Overall, the qualitative data indicated that 
children were focused on their immediate 
relationships, immediate environments 
and day-to-day experiences, whereas 
young people provided more complex 
and future-oriented perspectives. Despite 
the differences, both children and young 
people are clear they want adults to be 
present, respectful and responsive to their 
experiences, their views and opinions, and 
their overall wellbeing. 

7.2 Material basics
The material circumstances of a family make 
a significant contribution to the health and 
wellbeing of a child or young person. Access 
to basic material needs such as adequate 
food and security of housing protects against 
the risks of ongoing disadvantage.88

In general, children and young people from 
low socioeconomic backgrounds are at 
greater risk of poor health over their lifetime, 
including higher rates of illness, disability 
and death. Young people experiencing 
material deprivation, social exclusion or 
homelessness are also more likely to have 
poor mental health, high risk of alcohol and 
substance misuse, and low educational 
and employment outcomes over the longer 
term.89

7.2.1 Family car

We asked children and young people if they 
have access to a family vehicle for transport.

Family car ownership was high overall, with 
approximately seventy per cent of children 
(74.5%) and young people (78.7%) reporting 
their families owned two or more cars. 
Around twenty per cent of families (children 
21.1% vs young people 18.5%) owned at 
least one car and a small minority (children 
4.4% vs young people 2.8%) had none. 
Children (9.2%) and young people (5.8%) in 
remote/very remote areas were most likely to 
report no access to family cars. 

In terms of financial capacity to use a 
family vehicle, very few respondents 
reported constraints. Less than two per 
cent of children (1.3%) and young people 
(1.5%) indicated their family did not have 
the financial means to purchase fuel 
when needed, suggesting that fuel did 
not represent a significant barrier for most 
families who owned a car. It should be noted 
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that this survey was administered prior to 
the 2026 global fuel crisis which would likely 
have impacted student responses.

Overall, these findings indicate that most 
children and young people have access to 
family-based transport, with higher levels of 
car ownership (two or more vehicles) being 
common. However, both children and young 
people in very remote areas (9.2%), and 
young people in remote/very remote areas 
(5.8%), were comparatively more likely to 
experience a lack of ownership of a family 
vehicle. This highlights a modest geographic 
disparity regarding access to private 
transportation.

Evidence shows that in rural and remote 
communities where public transport can be 
limited or unavailable, community transport 
and locally coordinated services can support 
children and young people’s access to 
education and other essential services.  
This is especially important for those without 
any access to private family vehicles.90 

7.2.2 Enough food

Responses from children and young people 
indicate that most have consistent access to 
food at home. However, a small proportion 
continue to experience some level of food 
insecurity.

Overall, approximately seventy per cent of 
children and young people reported ‘always’ 
having enough food to eat at home when 
they are hungry (children 71.4% vs young 
people 71.1%). A further twenty per cent 
reported ‘often’ (children 21.0% vs young 
people 22.0%); seven per cent reported 
‘sometimes’ (children 7.1% vs young people 
6.2%); and less than one per cent reported 
‘never’ having enough food (children 0.5%  
vs young people 0.7%).

Together, these results indicate that 
seven out of 10 children and young 
people experience true food security by 
always having access to food at home. 
Nevertheless, the fact that a small minority of 
children and young people report intermittent 
or persistent food insecurity raises concerns.

7.2.3 Items young people have

Children and young people were asked 
whether they had access to a range of items 
considered important for participation in 
everyday life, including money for school 
activities, personal spending money, 
appropriate clothing, digital devices, mobile 
phone, and internet access at home.

7.2.3.1 Money

Nine out of 10 children (90.6%) and young 
people (93.4%) reported their family had 
enough money to pay for school excursions 
or camps. However, children and young 
people living in very outer regional and 
remote areas were most likely to report not 
having the financial means to pay for school 
excursions or camps, regardless of whether 
they wanted to attend.

More than eighty per cent of children 
(83.9%) and young people (83.5%) reported 
having personal money they could either 
spend or save, with approximately 15 per 
cent reporting either not having access 
to personal money but wanting it, or not 
wanting nor needing it.

7.2.3.2 Clothing

Nine out of 10 (90.4%) children and young 
people (89.9%) reported having the right 
kind of clothes to fit in with their peers, 
while one in 10 (children 9.5% vs young 
people 10.1%) reported they did not. 
Differences across demographic groups 
were relatively limited.
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7.2.3.3 Digital devices and internet 
access

More than eighty per cent of children 
(80.9%) and young people (87.7%) reported 
having access to their own tablet, laptop 
or computer. However, access differed by 
remoteness, with children in outer regional 
areas (30.4%) and young people in remote 
areas (27.5%) being the least likely to report 
having their own device. By comparison, 
children living in the metropolitan area were 
the least likely to report not having their own 
device (17.3%), as were young people in 
outer regional areas (4.9%). 

Access to a personal mobile phone steadily 
increased with age, rising from 37.8 per cent 
of children to 90.1 per cent of young people. 
Almost all Year 12 students reported owning 
a personal mobile phone. 

Interestingly, many children (41.6%) reported 
not owning a mobile phone but wanting one, 
while a further 20.7% reported not having 
a phone but also not wanting or needing it. 
The larger proportion of children wanting a 
phone may indicate a continuing demand for 
mobile phones at a younger age.91

More than ninety per cent of children (93.8%) 
and young people (97.9%) had access to the 
internet at home. Access generally increased 
by school year, although young people living 
in remote/very remote areas (92.6%) were 
the least likely to report reliable internet 
access compared with those living in outer 
regional (98.2%), inner regional (97.7%) and 
metropolitan areas (98.1%).

Overall, these findings suggest that most 
children and young people have access to 
the material basics required to participate in 
school and life. 
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Graph 7.2.1: Proportion of Year 4–12 students who had a phone, did not have a phone
but would like one, or did not have a phone and don't want one, by school year
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However, disparities remain for some 
groups, namely children and young people 
based in remote and very remote areas. 
These students continuously reported 
lower levels of access to certain financial 
resources and freedoms, digital devices and 
the internet. This underscores the continuing 
importance of addressing geographic 
inequalities in access to material basics.

7.2.4 Households

We asked a series of questions relating to 
family households, including primary and 
secondary residences, personal and shared 
bedrooms, and frequency of moving house. 
Responses highlighted the diverse living 
arrangements among children and young 
people.

7.2.4.1 Primary household

Most children and young people reported 
living in their primary household with 
immediate family. Around nine in 10 reported 
living with their mother (children 92.3%  
vs young people 90.1%), with marginally 
fewer living with their father (children 81.2% 
vs young people 75.8%), and fewer again 
with siblings (children 68.3% vs young 
people 74.5%).

Primary households were commonly 
composed of around four to five people. 

7.2.4.2 Secondary and multiple 
households

Around one in five children (18.5%) and 
young people (18.4%) reported living in both 
primary and secondary households. 

Living between two households was more 
common for young people in remote/very 
remote areas (28.5%) compared with those 
in outer regional (19.3%), inner regional 
(22.3%) and metropolitan areas (17.4%).

Children and young people reported living 
in secondary households primarily with their 
father (children 61.1% vs young people 
63.1%), followed by living with their mother 
(51.8% vs 31.1%), with a grandparent 
(21.7% vs 15.0%) or with a stepmother 
(12.6% vs 17.8%). Both children and 
young people in remote/very remote areas 
were least likely to report living with their 
father and most likely to report living with a 
grandparent. This may reflect the diverse 
family structures and kinship systems in 
Aboriginal communities, where connections 
to extended family and multiple households 
play a culturally important role in the living 
arrangements.92

Children and young people reported living in 
secondary households either ‘half the time’ 
(children 49.1% vs young people 38.2%), 
‘regularly but less than half the time’ (19.4% 
vs 25.4%), ‘sometimes’ (20.5% vs 21.2%),  
or ‘hardly ever’ (11.1% vs 15.2%). 

Interestingly, the rate of living equally 
across two households decreased with 
age, suggesting children and young people 
experience more stable living arrangements 
as they age.

Primary households were 
commonly composed of around  

4 to 5 people
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Conversely, most children and young people 
did not live in multiple households (children 
62.7% vs young people 78.2%). A small 
proportion of children and young people 
reported living in ‘one or more homes’ 
(children 32.3% vs young people 19.3%) or 
living in ‘several other homes’ (children 5.1% 
vs young people 2.5%). This reflects more 
complex living arrangements, particularly 
in remote/very remote areas (where it was 
more commonly reported). 

7.2.4.3 Bedrooms and personal space

Most children (82.6%) and young people 
(92.7%) reported having their own bedroom. 
Access to a personal bedroom tended to 
increase with age, which likely reflects 
adolescents’ growing need for privacy and 
personal space.93

The proportion of children and young people 
with their own bedroom was slightly higher 
in the metropolitan area (children 83.2% vs 
young people 92.7%) compared with those 
in inner regional (80.2% vs 91.5%), outer 
regional (82.1% vs 93.6%), remote (children 
84.0%) and very remote areas (children 
73.6% vs young people combined remote/
very remote 86.8%).

7.2.4.4 Moving house

Around seventy per cent of children (70.7%) 
and young people (77.3%) reported having 
not moved in the past twelve months. 
However, around one in 10 reported having 
moved house twice during this period, 
indicating some level of residential instability.

Moving house appeared to be more common 
among children and young people in remote/
very remote areas, particularly when it 
involved moving two or more times.
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Graph 7.2.2: Frequency of Year 4–12 students living at their secondary home, 
by school year

Half the time Regularly, but less than half the time
Sometimes Hardly ever

7. Safe and supported

127Speaking Out Survey 2025



While it is important to recognise that 
some flexible living arrangements may 
reflect Aboriginal kinship systems and 
family structures, a proportion of children 
and young people reported some 
degree of residential instability, including 
frequent moves and living across multiple 
households. These experiences can disrupt 
learning, as well as students’ overall social 
and emotional wellbeing.
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Graph 7.2.3: Frequency of Year 4–12 students moving homes in the past 12 months,
by year group and remoteness
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7.3 Safe in the home
Feeling safe and being safe at home are 
critical for children and young people’s 
healthy development. A safe and supportive 
family provides a sense of security, fosters 
self-esteem and responds appropriately to 
young people’s needs.94

Conversely, exposure to family and domestic 
violence, abuse and neglect is associated 
with a range of adverse outcomes for 
children and young people, including poor 
physical health, learning and developmental 
difficulties, increased risk of AOD use, self-
harm, mental illness, contact with the justice 
system, and other challenges later in life.95

7.3.1 Family cohesion

We asked children and young people how 
well their families got along. Overall, most 
children reported their families got along 
either ‘very well’ (43.3%) or ‘well’ (39.1%), 
with fewer than five per cent reporting their 
families got along ‘badly’ (2.5%) or ‘very 
badly’ (1.1%). Similarly, most young people 
reported getting along with their families 
either ‘very well’ (35.4%) or ‘well’ (43.0%), 
with less than 10 per cent reporting ‘badly’ 
(4.7%) or very badly (1.5%). 

Interestingly, both children’s and young 
people’s perceptions of family cohesion 
appeared to slightly decline with age.  
For instance, 46.2 per cent of Year 4 
students reported that their families got 
along ‘very well’, compared to 41.1 per 
cent of students in Year 6. Year 12 students 
(12.3%) were almost four times as likely 
as Year 7 students (3.6%) to report their 
families got along ‘badly’ or ‘very badly’ 
(combined totals).
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Graph 7.3.1: Proportion of Year 4–12 students reporting on how well their family
gets along, by school year
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Gender differences were evident at the 
secondary school level, with boys (83.9%) 
reporting their families got along ‘well’ or 
‘very well’ more often than girls (73.0%). 
Girls were more likely to report their family 
relationships as ‘neither good nor bad’ 
(18.9%) more often than boys (11.7%). 

Responses were largely consistent across 
locations. The only exception was among 
children living in very remote areas 
(6.9%) who were twice as likely to report 
their families got along ‘badly’ or ‘very 
badly’ compared to children living in the 
metropolitan area (3.5%).

7.3.2 Domestic safety

Children and young people were asked how 
often they felt safe at home. While responses 
across year groups were similar, children 
(69.7%) were far less likely to report feeling 
safe in the home ‘all the time’ compared with 
young people (92.0%). Concerningly, 7.5 per 
cent of children reported feeling safe only 
‘sometimes’, ‘a little bit’, or ‘never’. This is a 
notable finding as it raises questions about 
differences in how safety is perceived and 
experienced across developmental stages.96 
However, it is important to note that children 
may have interpreted the question as 
referring to the structural integrity and safety 
of their home/house, rather than referring to 
family dynamics. This kind of response may 
have been more prevalent among children 
living in areas that experience flooding, 
cyclones or bushfires.

Remoteness appeared to influence children’s 
perceptions of safety at home. For example, 
children living in very remote areas were 
more likely to feel safe at home ‘sometimes’ 

(9.7%), compared to children living in the 
metropolitan area (4.4%). Children living 
in inner regional areas (64.0%) and very 
remote areas (63.5%) were less likely to feel 
safe at home ‘all the time’ than those living in 
outer regional areas (70.5%), remote areas 
(70.0%) or in the metropolitan area (70.4%). 

Gender-related differences in perceptions 
of safety at home were minimal, for both 
children and young people.

7.3.3 Family concerns

We asked children and young people 
whether they worried about family or 
household members fighting, hurting 
themselves, hurting others, or getting 
arrested. 

7.3.3.1 Fighting

Approximately half of all children (45.7%) 
and young people (53.2%) reported not 
worrying about fighting at all. However, 
around one in 10 children (12.4%) and 
young people (9.1%) reported worrying  
‘a lot’ about fighting taking place within their 
household.

Gender differences were apparent among 
young people. Secondary school girls 
(12.5%) were more than twice as likely to 
worry ‘a lot’ about fighting at home than  
boys (5.8%). Girls were also considerably 
less likely to report ‘not worrying at all’ 
(44.1%) compared to boys (62.2%).  
These differences align with broader 
research that suggests girls are more likely 
to internalise stress and anxiety during 
adolescence, particularly in response to 
interpersonal conflict.97,98
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Remoteness appeared to impact children’s 
responses. Children residing in outer 
regional areas (50.0%) were most likely  
to report ‘not worrying at all’ about fighting, 
compared to children residing in the 
metropolitan (46.1%), remote (45.1%),  
inner regional (40.8%) and very remote 
areas (38.5%). 

7.3.3.2 Self-harm

Sixteen per cent (16.1%) of children reported 
worrying ‘a lot’ about family or household 
members hurting themselves, with a further 
10.9 per cent worrying ‘somewhat’, and  
27.5 per cent worrying ‘a little’. Less than 
half of the children (45.6%) reported ‘not 
worrying at all’. 

This differs markedly from young people, 
among whom 70.6 per cent reported ‘not 
worrying at all’, and only 6.2 per cent 
worrying ‘a lot’. Children were therefore more 
than twice as likely than young people to 
worry about self-harm occurring within the 
household.

Among children, worry appeared to decrease 
with age as they progressed through primary 
school. Year 4 students were most likely to 
report worrying ‘a lot’ (20.7%), followed by 
Year 5 students (15.1%) and Year 6 students 
(12.6%). Conversely, Year 6 students were 
most likely to report ‘not worrying at all’ 
(52.5%), compared to students in Year 5 
(45.1%) and Year 4 (38.9%). Again, these 
findings highlight differences between 
children’s and young people’s perceptions  
of safety and risk within the home. 

Gender differences were evident across  
age groups, with girls less likely to report  
‘not worrying at all’ than boys. This pattern 
was consistent in both primary school  
(girls 42.9% vs boys 48.3%) and secondary 
school (girls 67.2% vs boys 73.8%). 

Children living in remote areas were 
least likely to report ‘not worrying at all’ 
(38.7%), compared to children living in the 
metropolitan area (46.1%). This pattern  
was consistent with young people living in 
remote areas who were also least likely to 
report ‘not worrying at all’ (64.1%) compared 
to young people living in the metropolitan 
area (71.2%). 
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7.3.3.3 Physical harm

Children (12.5%) were twice as likely as 
young people (5.9%) to report feeling 
concerned that someone in their family 
would hurt somebody.

Worry appeared to decline with age.  
For example, Year 4 students (17.0%) 
were more likely to report worrying ‘a lot’, 
compared to students in Year 5 (11.0%) and 
Year 6 (9.6%). Similarly, Year 7 students 
(68.3%) were least likely to report ‘not 
worrying at all’, compared to students in 
Years 8-12 (74.5%). These results indicate 
that age could be a key factor in influencing 
children’s and young people’s perception 
of the risk of interpersonal harm occurring 
within the household. 

Gender differences were minimal in primary 
school students. However, secondary school 
girls (69.7%) were less likely than boys 
(78.1%) to report ‘not worrying at all’.

Children living in inner regional areas 
(12.5%) were twice as likely to report 
worrying ‘somewhat’ compared with children 
living in very remote areas (6.9%). Young 
people living in remote areas (66.0%) were 
also less likely to report ‘not worrying at all’ 
than young people living in the metropolitan 
area (74.7%). 
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Graph 7.3.2: Proportion of Year 4–12 students worrying a lot/somewhat that their
family member will hurt someone, by school year
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7.3.3.4 Arrests

Children (15.9%) were more than three times 
as likely as young people (5.0%) to worry  
‘a lot’ that someone in their family would get 
arrested. 

Children living in very remote areas (14.6%) 
were most likely to worry ‘a little’, compared 
with children living in the metropolitan area 
(7.2%) or remote areas (10.4%). Young 
people living in remote areas (71.9%) were 
least likely to worry ‘not at all’, compared  
to young people living in the metropolitan 
area (83.7%). 

Our findings show clear differences between 
children and young people’s perceptions of 
domestic safety, with children consistently 
reporting higher levels of worry about family 
conflict, harm and instability. Children and 
young people in remote and very remote 
areas consistently reported higher levels 
of worry and reduced feelings of safety 
at home, reflecting structural barriers to 
accessing essential support services

7.3.4 Nights away from home

We asked young people if they ever spent a 
night away from home because of a family 
problem, and if so, how many nights they 
had they spent away from home in the past 
12 months. 

One quarter of all young people (25.4%) 
responded ‘yes’, saying they had spent  
a night away from home because of a  
family problem. 
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Graph 7.3.3: Proportion of Year 4–12 students worrying a lot that their family
member would be arrested, by school year
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Within this group, more than half (59.6%) 
reported having spent a night away from 
home ‘at least once’ within the past 12 
months, with almost one in three (32.5%) 
having spent a night away more than once. 

Girls (30.4%) were more likely to report 
having spent at least one night away from 
home than boys (20.6%). This is consistent 
with previous SOS21 findings that showed a 
higher proportion of girls between Year 7 and 
12 spending a night away from home due to 
a family problem (girls 31.7% vs  
boys 22.4%).

Young people living in remote areas (31.8%) 
were also more likely to report having 
spent a night away from home, compared 
with young people living elsewhere. Young 
people living in the metropolitan area 
(23.5%) were least likely to report spending 
a night away from home.

Interestingly, the likelihood of spending 
a night away from home increased with 
age. For example, 18.9 per cent of Year 7 
students reported spending a night away 
from home because of a family problem, 
compared to 34.3 per cent of Year 12 
students. While children’s and young 
people’s level of worry about people in their 
household appeared to decrease with age, 
the frequency of spending a night away from 
home appeared to increase with age. 

Young people reported spending nights 
away from home due to family problems. 
This could indicate that family conflict 
and dysfunction could increase the risk of 
young people experiencing serious housing 
instability and homelessness. 
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Graph 7.3.4: Proportion of Year 7–12 students who spent a night away 
from home due to a family issue, by school year
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7.4 Safe in the community
Feeling safe in their neighbourhood and 
other communities or groups is essential 
for children and young people to develop 
their independence, engage in physical 
activity outside their home and build positive 
relationships with other adults and peers.100

Children and young people who feel unsafe 
in their community are more likely to 
experience negative long-term outcomes 
including anxiety-related disorders, 
alcohol and drug misuse and behavioural 
difficulties.101

7.4.1 Feeling safe in the local area 
and community

Most children and young people reported 
feeling safe in their local area and 
community. Across school groups, gender 
and remoteness, the most reported response 
was feeling safe ‘most of the time’, followed 
by ‘all of the time’, ‘sometimes’ and then  
‘a little bit of the time’ or ‘never’. 

Notably, a greater proportion of children 
and young people reported feeling safe 
‘most of the time’ than reported ‘all the time’, 
indicating that while feelings of safety are 
experienced often, they are not always felt.
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Graph 7.4.1: Proportion of Year 4–12 students reporting how frequently they feel safe
in their local community, by school year
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Gender differences in perceived safety were 
apparent in young people. Boys were more 
likely to report feeling safe ‘all of the time’ 
(35.9%) compared to girls (20.4%).  
In contrast, girls were more likely than boys 
to report feeling safe ‘most of the time’, 

‘some of the time’, ‘a little bit of the time’ or 
‘never’. This pattern indicates a gradient of 
perceived safety, whereby girls generally feel 
less consistently safe than boys in their local 
area and community.
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Graph 7.4.2: Proportion of Year 7–12 students reporting how frequently they feel safe
in their local community, by gender
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I feel like there may be 
something or someone 
in the dark and maybe 

someone shady will kidnap 
me or hurt me.”

Girl aged 10,  
metropolitan
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These results are consistent with previous 
SOS21 findings, in which children and young 
people reported feeling safe most of the 
time, rather than all of the time; and girls 
reported feeling safe sometimes or less, far 
more than boys.

Qualitative findings highlighted both shared 
and distinctive factors influencing perceived 
safety among children and young people  
in their local areas and communities.  
For children, the most frequently reported 
factors contributing to them feeling unsafe 
were dangerous people, being alone, 
fear of crime and fear of the dark. In this 
context, ‘dangerous people’ are defined 
as strangers or unfamiliar people who 
engage in antisocial or unsafe behaviours, 
such as substance abuse, conflict, or other 
concerning behaviours witnessed in public 
spaces. 

“Being in a dodgy area. Being without 
a parent with people I don’t trust.”
Girl aged 11, outer regional

“Fighting in my local area, yelling 
in my local area, a person that was 
in front of the IGA with a knife, and 
one time I saw kids smashing a bus 
window with bricks.”
Boy aged 11, metropolitan

Young people also identified “dangerous 
people” as the leading factor contributing to 
their perceived safety. In conjunction with 
dangerous people, they frequently reported 
unsafe environments, fear of crime, domestic 
safety, substance abuse, tobacco/nicotine 
use, and racism. 

“Where there can be bad people doing 
bad stuff, including drugs and alcohol, 
such as trains and buses.”
Boy aged 13, metropolitan

“When my mum and step dad argue  
a lot of the time and make the house 
a place I don’t want to be in.”
Girl aged 14, metropolitan

“Random people who start yelling 
stuff, or people that are racist in 
public, and sometimes older men 
being weird around younger girls  
like me.”
Girl aged 14, metropolitan

Notably, girls identified safety concerns 
at a substantially higher rate than boys 
across several key areas. For example, girls 
referenced domestic safety twice as often as 
boys (228 mentions compared with 97), and 
similarly reported higher levels of concern 
regarding dangerous people (857 mentions 
compared to 492) and unsafe environments 
(184 mentions compared to 76). 

Overall, children’s and young people’s 
responses suggest their perception of safety 
is linked to their immediate surroundings and 
to situational factors that create feelings of 
uncertainty and vulnerability. Young people, 
however, demonstrated more complex 
understandings of safety than children did, 
including awareness of a wider range of 
social, environmental and interpersonal 
risks.

7. Safe and supported

137Speaking Out Survey 2025



7.4.2 Safety on public transport

Young people were asked to report on their 
feelings of safety on public transportation. 
Around one in two young people (44.6%) 
reported feeling safe ‘all of the time’.

Boys (57.7%) were more likely than girls 
(31.3%) to report feeling safe ‘all of the 
time’ when travelling on buses and trains. In 
contrast, girls were more likely than boys to 
report feeling safe ‘most of the time’, ‘some 
of the time’, or ‘a little bit of the time’.

This finding is consistent with a previous 
SOS21 finding that indicated girls felt safe 
on buses and trains less often than their 
male peers. This finding may reflect broader 
gender experiences in community spaces 
and public transportation, in which girls and 
young women tend to fear, anticipate or 
encounter unwanted attention or threatening 
and unsafe situations more than boys and 
young men, particularly as they mature.102

Approximately seventy per cent of all 
secondary school students reported feeling 
safe on public transportation either ‘all the 
time’ or ‘most of the time’ (combined 72.6%). 
However, only 34.8 per cent of Year 12 
students reported feeling safe ‘all of the time’ 
or ‘most of the time’. Year 12 students were 
also most likely to report feeling safe only ‘a 
little bit of the time’, indicating overall lower 
levels of perceived safety compared with 
students in Years 7–11.

Young people living in the metropolitan 
(45.1%), outer regional (49.4%) and 
remote/very remote areas (44.7%) were 
more likely to report feeling safe on public 
transportation ‘all of the time’, compared to 
those living in inner regional areas (35.8%). 
In contrast, young people living in inner 
regional areas were more likely to report 
lower levels of perceived safety, including 
higher proportions reporting only feeling 
safe ‘sometimes’ (24.5%) or ‘a little bit of 
the time’ (10.1%).
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These findings show perceived safety on public transport is generally higher in the 
metropolitan area and in some outer regional areas than it is for those living in inner regional 
areas. This disparity may reflect variation in public transportation environments and systems 
throughout WA, including frequency of service, infrastructure and surveillance/security.103
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Graph 7.4.4: Proportion of Year 7–12 students reporting how frequently they feel safe
on public transport, by school year
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7.4.3 Advice for feeling safe

We asked young people what adults could 
do to help them feel safer at home, school 
and in the community. Their responses 
highlighted several key areas for action.

The most-reported suggestions related to 
adults engaging respectfully with young 
people and showing them unconditional 
positive regard and support. Young people 
repeatedly described wanting to be taken 
seriously by adults and feeling accepted 
by them, regardless of how they were 
thinking, feeling or behaving. Many young 
people expressed wanting adults to pay 
more attention and be active participants in 
their lives.

“If they communicate with you 
and support you even if what you 
are doing is wrong or isn’t the best 
thing for yourself and they try to 
understand and help you through 
rough times.”
Girl aged 16, very remote

“Be kind and more understanding 
about kids, and just because you’re 
older don’t shut us down.”
Girl aged 14, metropolitan

“By staying involved in their child’s 
school so they succeed.”
Boy aged 16, very remote

Young people also said they want to see 
more community protections in place, 
including greater security and policing, and 
a consistent reinforcement of consequences 
for anti-social behaviour, especially for 
students causing disruptions in school and 
school-associated activities and events.

Lastly, many young people emphasised 
the importance of adults helping them to 
become informed, so they could develop 
independence and a greater awareness 
of the world around them. This included 
wanting greater transparency about issues 
affecting them and their households, and 
honest conversations about some of life’s 
more challenging realities, instead of being 
shielded or underestimated by adults.

“Teachers can actually punish kids 
for bad behaviour. Too many times 
other students have done something 
wrong or aggressive, yet teachers 
do nothing, even worse they get 
rewarded for their behaviour and it 
angers me.”
Girl aged 15, metropolitan

“By having security cameras/
protocols, having adults supervising 
when needed, letting us have some 
way of being able to communicate 
with a trusted adult when needed.”
Girl aged 12, metropolitan

“Make sure that we can be 
independent and know how to handle 
life and make decisions on our own – 
equip us with more life skills.” 
Girl aged 16, outer regional area

Girls more frequently referenced 
wanting greater relational and emotional 
engagement from adults, producing themes 
such as respectful engagement, acceptance 
and support from adults, whereas boys 
tended to indicate that nothing further was 
needed or could be done (120 mentions 
compared to 81). 

7. Safe and supported

140 Speaking Out Survey 2025



7.5 Experiences of violence 
Every child or young person has the right to 
live free from violence, abuse and neglect.6 
Most children and young people live in 
safe and supportive homes, but for some, 
home can be a place of conflict and distress 
because of family and domestic violence. 
Equally, some children and young people 
are exposed to violence in the community, 
commonly characterised as violence not 
perpetrated by a family member which is 
intended to cause harm.104

Living with family and domestic violence has 
short-term and long-term impacts on children 
and young people’s health and wellbeing. 
These include mental health issues such 
as anxiety and depression, difficulties at 
school, behavioural issues including violent 
behaviour, a higher likelihood of alcohol 
and drug misuse, and greater risk of 
homelessness.105

Children and young people who experience 
violence in the community are also at 
higher risk of negative long-term outcomes 
including substance abuse, anxiety-related 
disorders and violent behaviour. Exposure 
to violence in the community can also 
contribute to problems forming positive 
and trusting relationships and is strongly 
associated with young people exhibiting 
conduct problems.106

7.5.1 Being harmed by someone  
on purpose

We asked young people in Years 9–12 about 
their experiences of violence.

Almost one in two said they had been hit or 
physically harmed by someone on purpose. 
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Graph 7.5.1: Proportion of Year 9–12 students reporting their experience 
of being physically harmed by someone on purpose, by school year
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Boys (46.6%) were more likely than girls 
(36.0%) to report being physically harmed. 

Young people in inner regional areas (49.0%) 
were the most likely to report being physically 
harmed, compared with those in the 
metropolitan (40.8%), outer regional (36.9%) 
and remote/very remote areas (38.2%).

There was a slight age-related increase in 
the rate of being physically harmed. 

These findings have been relatively 
consistent over the course of all three 
Speaking Out Surveys, suggesting 
experiences of physical harm among young 
people remains a persistent and ongoing 
issue, rather than an emerging or declining 
trend.

7.5.2 Frequency of physical harm

Thirty per cent (30.3%) of young people said 
they had been physically harmed on purpose 
‘once or twice’ in the past 12 months, 

with 32.3 per cent saying they had been 
physically harmed three or more times in  
that period.

Year 9 students were consistently more 
likely to report instances of physical harm 
compared to those in Years 10–12.  
Gender had minimal impact on responses, 
but boys were more likely than girls to report 
higher rates of physical harm. 

1 in 3
young people said they had been 

physically harmed 3 or more 
times in the past 12 months
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Graph 7.5.2: Frequency of Year 9–12 students experiencing physical harm, 
by school year
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7.5.3 Location of physical harm

More than fifty per cent (56.1%) of young 
people who reported being physically 
harmed on purpose said that it occurred at 
home, followed by 40.4 per cent reporting 
occurrence at school, 20.3 per cent in a 
public place, 15.6 per cent at a sporting 
event, 9.4 per cent at a party or social event, 
8.2 per cent in their neighbourhood, 8.1 per 
cent at another location and 7.0 per cent 
while waiting for or using public transport. 
These findings highlight home and school  
as the places where physical harm occurs 
most frequently. 

Girls were considerably more likely to 
experience violence at home (76.7%) 
compared to boys (42.7%). Conversely, 
boys were more likely to experience violence 
at school than girls (boys 50.7% vs girls 
24.9%) and at sporting events (boys 21.6% 
vs girls 6.3%). Unfortunately, there has been 
no improvement observed since SOS21 in 

relation to the proportion of young people, 
especially girls, experiencing violence in  
the home. 

Remoteness had minimal impact on 
responses, except for young people in 
remote/very remote areas who were twice 
as likely to experience violence at parties 
(19.8%), compared with those in outer 
regional (11.2%), inner regional (9.8%) and 
the metropolitan area (8.8%).

Age-related trends were evident across 
some locations, including schools, public 
places and parties. Rates of physical harm  
at parties or social events and public  
places increased with age, while rates of 
physical harm at school decreased with age. 
This suggests that as young people age, 
their exposure to physical harm shifts from 
structured environments, such as school, 
to more unstructured social or communal 
settings.
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Graph 7.5.3: Proportion of Year 9–12 students who experienced physical harm at
school, at a party or event, or in a public space, by school year
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7.5.4 Persons who caused  
physical harm

Approximately half of the young people who 
reported having been physically harmed, 
said it was perpetrated by either an adult 
(39.5%) or another child or young person 
(65.1%), with less than 10 per cent (7.9%) 
preferring not to say.

Girls were twice as likely to report being 
physically harmed by an adult, with boys 
more likely to report being physically harmed 
by another child or young person.

The likelihood of being physically harmed  
by an adult appeared to increase with age. 
34.1 per cent of Year 9 students reported 
physical harm by an adult, which steadily 
increased to 36.9 per cent in Year 10,  
44.2 per cent in Year 11 and 52.6 per cent in 
Year 12. Concerningly, this equates to one 
in two Year 12 students having experienced 
violence at the hands of an adult. 

7.6 Caring at home
More children and young people are taking 
on caring responsibilities for other people 
in their family who might have a disability, 
mental health challenges, long-term health 
conditions, a substance dependency, or 
who might be frail and elderly. Children and 
young people might not identify as ‘carers’ 
because they accept these responsibilities 
as a normal part of family life. 

We asked children and young people if they 
took care of anyone at home. 56.3 per cent 
of primary students said ‘yes’, while 35.7 per 
cent of secondary students said ‘yes’. 

Almost two-thirds (62.9%) of primary 
students in Year 4 said ‘yes’, but this 
decreased to about half of Year 6 students 
(51.5%). This downward trend continued 
into secondary school, with 42.9 per cent of 
Year 7 students and 30.0 per cent of Year 12 
students responding ‘yes’. 
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Children in very remote areas were much 
more likely to say they cared for someone 
(69.5%), compared with those in the 
metropolitan area (55.9%). For young 
people, almost half of those in remote and 
very remote areas said ‘yes’ (46.9%), while 
young people in outer regional areas were 
most likely to say ‘no’ (67.8%).

Those who had responded ‘yes’ were then 
asked follow-up questions about who they 
cared for and what kind of supports they 
provided. Students were able to select 
multiple options.

Children’s care responsibilities were most 
likely to involve care for their siblings 
(71.5%), followed by care for a parent 
(53.1%). All children were equally likely to 
care for their siblings regardless of gender 
(girls 73.0% vs boys 70.2%). Boys were 
slightly more likely than girls to care for 
a parent (boys 58.3% vs girls 47.5%) or 
care for a grandparent (boys 22.0% vs 
girls 16.5%). 

Similar trends continued through to 
secondary school, where boys were more 
likely to care for their parents (boys 46.7% 
vs girls 37.1%) or care for grandparents 
(boys 15.6% vs girls 10.2%). However, girls 
in secondary school were more likely to help 
care for a sibling than boys were (girls 74.9% 
vs boys 66.4%). Young people in remote 
and very remote areas were almost twice as 
likely to care for their grandparents (remote 
areas 27.2% vs metropolitan 12.3%).

As to specific care activities, the most 
common activities that children and young 
people performed were entertaining (children 
47.6% vs young people 51.7%) and 
preparing meals (children 47.2% vs young 
people 61.6%).

To understand young people’s self-
perceptions about their caring 
responsibilities, we asked an additional 
question about whether they considered 
themselves to be a ‘Young Carer’, and 
included a definition adapted from Carers 
Australia. The definition specified that a 
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Graph 7.6.1: Proportion of Year 4–12 students who help take care of 
someone at home, by school year
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Young Carer is ‘someone under 18 who 
provides unpaid care and support to family 
member/s; or friends with a disability; a 
physical or mental illness; a substance 
dependency; or someone who is aged’.107 

Overall, 8.1 per cent of young people said 
they considered themselves to be a Young 
Carer, and 24.0 per cent were unsure. 
Personal hygiene and emotional support 
were the most likely types of care provided, 
followed by changing dressings and 
translating. However, there are clear gender 
differences in the types of supports provided.

It is evident that many children and young 
people are participating in a range of caring 
responsibilities for not only siblings, but  
also their parents and grandparents.  
While we did not delve into how having 
caring responsibilities impacts children 
and young people, we know that care 
responsibilities can impact many aspects of 
children and young people’s lives including 
financial hardships, falling behind at school, 
and missing out on experiences.108 
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7.7 

Summary of key statistics –  
Safe and supported
7.7.1 Supportive relationships

• �7 in 10 children ‘very much’ agreed that 
they had an adult who believes they will 
achieve good things, and they could talk 
to about their problems. More than 1 in 
2 children ‘very much’ agreed they had 
someone who listened to them.

• �Only 1 in 2 young people ‘very much’ 
agreed with the statements they have 
someone to talk about their problems, 
and who listens when they have 
something to say.

• �Boys (3 in 5) in secondary school were 
more likely to have an adult they can 
talk to about their problems, who listens 
when they have something to say, 
compared with girls (2 in 5).

• �9 in 10 children thought their mums 
cared about them ‘a lot’, and 4 in 5 
thought their dads cared about them  
‘a lot’.

• �4 in 5 young people thought their mums 
cared about them ‘a lot’, and 3 in 4 
thought their dads cared about them  
‘a lot’.

• �More than 4 in 5 children and young 
people thought they had enough friends, 
but only 1 in 2 thought their friends 
cared about them ‘a lot’.

• �Almost all children (94.8%) said ‘yes’ 
when asked if they had an adult to talk 
to about a serious problem, but this 
decreased by 10 per cent for young 
people (84.8%).

7.7.2 Material basics

• �7 in 10 children and young people said 
they ‘always’ have food to eat at home.

• �9 in 10 children and young people said 
their family had enough money to send 
them on school excursions or camps.

• �Almost 1 in 5 children and young people 
said they did not have money for 
themselves that they could save  
or spend.

• �1 in 2 in Year 6 students had their own 
phone, this gradually increased with 
age. Almost all Year 12 students had 
phones (96.9%).

• �Children who had more than one home 
were likely to have a 50/50 split between 
houses. This decreased with age.

• �4 in 5 (82.6%) children had their 
own bedrooms, and more than 9 in 10 
(92.7%) young people had their own 
bedroom.
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7.7.3 Safe in the home

• �Notably less children said they felt safe 
at home all the time (69.7%), when 
compared to young people (92.0%).

• �Almost 1 in 10 children and young people 
said they were worried ‘a lot’ about 
someone fighting in their home.

• �Children were twice as concerned that 
someone in their family would hurt 
somebody compared with young people 
(12.5% vs 5.9%).

• �Children were twice as likely to say 
they were worried ‘a lot’ that someone 
in their family would hurt themselves 
compared with young people (16.1%  
vs 6.2%).

• �Children were three times more likely 
to say they were worried ‘a lot’ that 
someone in their family would get 
arrested than young people (15.9%  
vs 5.0%).

• �1 in 4 (25.4%) young people reported 
that they had to spend a night away 
from their home due to a family 
problem.

7.7.4 Safe in the community

• �More than 1 in 4 children and young 
people feel safe in their local area ‘all the 
time’. Almost 1 in 10 felt safe ‘a little bit 
of the time’ or ‘never’. 

• �1 in 10 young people only felt safe on 
public transport ‘a little bit of the time’.

7.7.5 Experiences of violence

• �Almost 2 in 5 (41.3%) young people 
reported that they had experienced 
deliberate physical harm.

• �Almost 1 in 3 (32.2%) young people 
identified that they were harmed three 
or more times.

• �1 in 2 (56.2%) young people identified 
being harmed at home, with girls almost 
twice as likely to be harmed at home 
(girls 76.7% vs boys 42.7%).

• �Girls were almost twice as likely to  
be harmed by an adult (girls 57.0% vs 
boys 28.0%).

7.7.6 Caring at home

• �1 in 2 (56.3%) children reported that they 
helped take care of someone at home, 
compared to 1 in 3 (35.8%) young people.

• �Children and young people were most 
likely to help care for a sibling, followed 
by parents.

• �Care responsibilities mostly involved 
preparing meals, entertaining, and 
feeding. 

• �8.1 per cent of young people identified 
themselves as a ‘Young Carer’, while 
24% were unsure if they fitted the 
definition.

• �‘Young Carers’ responsibilities were 
most likely to involve personal hygiene 
support, providing emotional support, 
changing dressings, or helping with 
communication/translation. 
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7.8 

Safe and supported  
summary
Most children and young people reported 
having someone they could talk to about 
their worries. However, a minority lacked 
consistent access to supportive adults or 
experienced a decline in these relationships 
as they grew older. Within their qualitative 
comments, they repeatedly mentioned a 
desire for better communication with adults, 
characterised by honesty, respect and being 
taken seriously. 

Clear differences emerged between groups. 
Specifically, girls consistently fared worse 
than boys in relation to feeling safe and 
secure at home and in their community, 
and in their relationships with the adults 
and friends in their lives. When exploring 
differences based on remoteness, children 
in regional and remote areas faced structural 
barriers to connection, fewer social 
opportunities and reduced access to 
essential resources such as digital 
devices and transport. These 
geographic disparities were also 
reflected in higher levels of worry, 
lower feelings of safety and 
more limited access to support 
services.

Across the state, most children 
had reliable access to material 
basics and food, although a small 
proportion continued to experience 
food insecurity or financial hardship. 
Reports of family conflict, instability 
and nights spent away from home 
suggest that some young people face 
heightened risks of housing insecurity  
and homelessness.

Perception of safety within their community 
also varied among young people. Once 
again, girls felt less safe in their local area 
and on public transport. A minority of young 
people did not feel safe on public transport, 
and many called for stronger community 
protections, consistent consequences for 
antisocial behaviour and improved safety 
measures in schools and public spaces. 
Overall, their responses show that feelings 
of safety are closely tied to immediate 
surroundings, stability at home and the 
availability of trusted adults.
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Learning and 
participating

8
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Children’s and adolescents’ long‑term wellbeing is strongly 
shaped by their school experiences, their passion for and 
interest in learning, and the degree of autonomy they are 
allowed as they grow. The key aims of this domain are for 
young people to stay engaged in their education, receive 
the support they need, feel optimistic and prepared for their 
future after leaving secondary school, and have genuine 
opportunities to express their views and be taken seriously.

To understand these aims, students were asked a range of 
questions relating to the quality of their relationships at 
school, their sense of belonging, their sense of achievement 
and the support they receive with learning. Questions 
relating to their experiences of bullying were included 
as bullying can significantly affect wellbeing. Students in 
secondary school were also queried on how well they think 
school prepared them for their future, 
the extent to which they are 
developing independence, and 
whether they feel they are 
given a say in decisions  
that affect their future.
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8.1 Attendance 
Regular attendance and engagement in 
school is important for the intellectual and 
psychosocial development of children and 
young people. It meaningfully contributes to 
both their immediate educational outcomes, 
as well as outcomes across their life course. 

While engagement with school and learning 
is a multifaceted concept, absence can be 
considered a marker for disengagement. 

8.1.1 School attendance

We asked children and young people how 
important it was for them to attend school 
every day. Overall, most felt daily school 
attendance was either ‘very important’  
or ‘somewhat important’, with less than 
12 per cent rating daily school attendance 
as ‘not very important’. Perceived level of 
importance appeared to decline between 
primary school and secondary school. More 
than one in two children (54.4%) considered 

daily school attendance as ‘very important’, 
compared to only 39.9 per cent of young 
people. This indicates that attitudes towards 
daily school attendance shift as students 
age. This finding is consistent with SOS21 
that reported children in Years 4 to 6 (64.7%) 
were more likely than young people in Years 
7 to 12 (48.9%) to consider daily school 
attendance as ‘very important’. 

Young people in the metropolitan area 
(41.5%) were more likely than young people 
in inner (28.6%) and outer regional areas 
(37.8%) and remote areas (33.8%) to 
report daily attendance as ‘very important’. 
The attitudinal differences between the 
metropolitan area and remote areas may 
reflect broader place-based issues, including 
school resourcing, teaching capacities, and 
other practical challenges often faced in 
regional areas, such as access to public 
transport, commuting distances and pre/post 
school care services.109 
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Graph 8.1.1: Proportion of Year 4–12 students reported views on the importance of
attending school daily, by school year
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8.1.2 Suspension

To get a better understanding of student 
attendance at school, we also asked 
students whether they had been suspended 
from school for doing something wrong. 
Overall, 91.4 per cent of children and 81.3 
per cent of young people reported having 
never been suspended. However, 8.6 per 
cent of children and 18.7 per cent of young 
people reported having been suspended at 
least once; indicating the rate of suspension 
increases with age. For instance, the 
likelihood of suspension appeared to steadily 
increase throughout secondary school from 
Year 7 (10.1%) to Year 12 (29.2%). 

This age gradient is consistent with evidence 
that suggests antisocial and risk-taking 
behaviours are more likely to emerge during 
adolescence than at other life stages.110 
Young people are particularly sensitive to 
peer influence, with peer dynamics strongly 
linked to behaviours, such as aggression 
and delinquency.111 

Together, these socio-emotional and 
developmental changes may contribute to the 
higher rates of suspensions as students age 
and transition through their teenage years.

Gender differences also factored into the 
suspension rates. Among children, boys 
(12.9%) were far more likely than girls 
(4.3%) to report having been suspended. 
A similar pattern emerged among young 
people, where boys were almost twice as 
likely (24.2%) as girls to report having been 
suspended (13.2%). 

Children living in very remote areas reported 
higher rates of suspension (21.7%), 
compared to children living in remote (9.6%), 
outer (12.3%) and inner regional (9.8%) and 
metropolitan areas (7.8%). Similarly, young 
people living in remote/very remote (28.4%) 
and inner regional (33.6%) areas reported 
higher rates of suspension compared with 
young people living in outer regional (20.0%) 
and metropolitan areas (16.7%). 
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Graph 8.1.2: Proportion of Year 7–12 students who had been suspended, 
by school year
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8.1.3 Number of days suspended

We posed an additional question to young 
people who had been suspended, asking 
how many days altogether they had missed 
in the past 12 months due to suspension. 
Within that cohort, more than half (55.8%) 
reported having been suspended for 10 or 
more days.

Interestingly, among the young people who 
reported having been suspended, girls 
(60.6%) were more likely than boys (51.4%) 
to report missing a total of 10 or more school 
days due to suspension within the past 12 
months. This is an important finding as it is 
inconsistent with what is expected based on 
the previous findings where boys were more 
likely to be suspended than girls. It suggests 
that while it may be more common for boys 
to be suspended, girls are more likely to 
experience suspensions that result in a 
greater number of days missed. However,  
as the survey question did not ask students 
to specify the duration of each suspension,  
it is not possible to determine whether  
these results indicate that girls who are 
suspended receive suspensions with 
greater frequency or severity than boys. 
Nonetheless, according to regulation 45 of 
the School Education Regulations 2000,  
a single suspension of 10 days or longer is 
classified as a “serious breach”.112

These gender differences may reflect 
socio-emotional development and peer 
socialisation factors that intensify during 
adolescence. Data from the 2021 and 2025 
Speaking Out Surveys consistently shows 
that secondary school girls report poorer 
wellbeing and mental health concerns than 
boys. While this does not directly translate 
to higher rates of suspension, it may reflect 
gender differences in how distress is 
expressed by students and recognised by 
teachers in schooling environments.113

The number of school days missed due to 
suspensions also varied by remoteness. 
Young people living in the inner (69.2%) and 
outer regional areas (65.1%) were more likely 
to report having missed 10 or more days due 
to suspension, compared to students living 
in the metropolitan area (53.6%) and remote/
very remote areas (42.1%).

These findings suggest that suspension 
practices may differentially impact boys  
and girls, as well as students from regional 
and remote areas. These impacts not only 
relate to the likelihood of suspension,  
but also in the potential severity and 
cumulative impact of suspensions.  
This is noteworthy, as suspension can 
serve as both a consequence and predictor 
for disengagement with school,114 and can 
potentially compound attendance-related 
challenges, including academic success, 
relationships with teachers and school 
administrations, and broader psychosocial 
outcomes. 

More than 1 in 2
young people who had been 

suspended at least once, missed  
10 or more school days in the  

past 12 months
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8.2 Liking school and sense of 
belonging 
Sense of belonging is a basic human need 
and is critically important to a child or 
young person’s healthy physical and mental 
development. Sense of belonging at school 
can be referred to as ‘the extent students 
feel personally accepted, respected, 
included and supported by others in the 
school environment’.115

Research suggests that sense of belonging 
at school and the degree to which students 

like school, has an important influence on 
their academic motivation, engagement 
and participation, and that unless students 
identify well with their schools, their 
educational outcomes will be limited.116

8.2.1 Number of schools

A little over half (55.2%) of primary school 
students reported having only attended 
their current school, with 27.8 per cent 
having attended two schools, 10.2 per cent 
attending three schools, and 6.7 per cent 
attending four or more schools.
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More than seven in 10 secondary school 
students (77.2%) reported having only 
attended their current secondary school, with 
16.0 per cent having attended two schools, 
4.1 per cent attending three schools, and  
2.7 per cent attending four or more schools.

Both primary and secondary school 
students in remote/very remote areas were 
considerably more likely to have changed 
school multiple times and less likely to have 
attended just one school. The fact students 
in remote/very remote areas were more likely 
to attend multiple schools, may reflect the 
way education is delivered in regional and 
remote/very remote areas where students 
often need to change schools to access 
different year levels, modes of delivery,  
or access suitable educational programs,  
such as senior secondary subjects (Year 11 
and 12), vocational education pathways,  
or specialty learning support.117

8.2.2 Attitudes toward school
Around half of primary school students 
reported liking school either ‘a lot’ (32.4%) 
or ‘a bit’ (24.7%); whereas around half of 
secondary school students reported liking 
school ‘a bit’ (25.9%) or felt it was ‘OK’ 
(32.0%). Approximately fifteen per cent 
of primary school students reported not 
liking school much (10.1%) or at all (5.6%), 
compared to the nearly thirty per cent of 
secondary school students who reported not 
liking school much (16.5%) or at all (12.6%). 
Overall, these findings suggest that students 
dislike of school increases with age. 

In primary school, girls were more likely to 
report liking school ‘a lot’ (34.9%) compared 
to boys (30.0%). This pattern reversed in 
secondary school, where girls were more 
likely to dislike school (34.5% – combined 
‘I do not like school much’ and ‘at all’) 
compared to boys (23.8%); while boys were 
more likely to like school (44.7% – combined 
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Graph 8.2.2: Proportion of Year 4–12 students reporting different attitudes towards
school, by school year
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‘I like school a lot’ and ‘a bit’) compared to 
girls (33.1%). These findings may reflect 
changing social, academic and development 
pressures experienced during adolescence 
and the transition from primary to secondary 
school, particularly in how boys and girls 
experience the schooling environment.118

Student attitudes towards school were 
consistent across remote demographics.

8.2.3 Belonging at school

8.2.3.1 Sense of belonging

Around half of all children and young people 
agreed school was a place they belonged; 
however, the proportion of students who 
‘strongly agreed’ with this statement 
appeared to decrease with age. 

Primary school students from inner regional 
areas were most likely to ‘strongly agree’ that 
school was a place they belonged (40.3%), 
compared to students from metropolitan 

(36.4%), outer regional (36.7%), remote 
(37.3%) and very remote (28.2%) areas. 

Secondary school students from inner 
regional areas were least likely to ‘strongly 
agree’ that school was a place they belonged 
(10.7%), compared to students from 
metropolitan (18.2%), outer regional (15.1%) 
and remote/very remote areas (16.8%). 
Young people from inner regional areas were 
also most likely to strongly disagree (19.7%) 
compared to students from metropolitan 
(10.8%), outer regional (13.9%) and remote/
very remote (13.3%) areas. 

While primary school children provided 
relatively similar responses across gender, 
secondary school student responses were 
markedly different. Boys were twice as 
likely to ‘strongly agree’ that school was a 
place they belonged (23.5%) compared to 
girls (11.0%); and girls were more likely to 
‘strongly disagree’ (14.7%) than boys (8.9%).
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Graph 8.2.3: Proportion of Year 4–12 students agreement with the statement
school is a place I belong, by school year
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8.2.3.2 Happiness

More than four in five (combined 84.6%) 
primary school students either ‘strongly 
agreed’ (40.4%) or ‘agreed’ (44.2%) that  
they felt happy at school. 

Almost two in three (combined 64.8%) 
secondary school students either ‘strongly 
agreed’ (17.2%) or ‘agreed’ (47.6%) that 

they felt happy at school, but forty per cent 
(combined 39.8%) ‘disagreed’ (21.8%) or 
‘strongly disagreed’ (13.4%). This roughly 
equates to one in three young people who 
do not feel happy at school. 

Findings also showed a clear age-related 
trend, where students feel less happy at 
school as they age.
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Graph 8.2.4: Proportion of Year 4–12 students agreement with the statement school
is a place I feel happy, by school year
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In primary school, students in very remote 
areas were notably less likely to ‘strongly 
agree’ that they felt happy at school; 
however, this was largely offset by higher 
rates of agreement compared to students 
in other locations, suggesting similar overall 
levels of happiness at school. 

In secondary school, students from inner 
regional areas were least likely to ‘strongly 

agree’ that they felt happy at school, 
compared to those from metropolitan, outer 
regional and remote/very remote areas.

Secondary school boys (22.5%) were more 
than twice as likely as girls (11.7%) to 
‘strongly agree’ they felt happy at school, 
while girls (17.0%) were almost twice as 
likely as boys (9.9%) to ‘strongly disagree’ 
they felt happy at school.
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Graph 8.2.5: Proportion of Year 7–12 students agreement with the statement
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Graph 8.2.6: Proportion of Year 4–12 students agreement with the 
statement I like learning, by school year
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8.2.3.3 Enjoyment of learning

Differences were evident across school 
years, with children and young people 
reporting less enjoyment of learning as they 
progressed through school. Among primary 
school students, responses were generally 
more positive, with the majority reporting 
they ‘strongly agreed’ or ‘agreed’ that they 
liked learning at school. However, rates of 
strong agreement steadily declined from 
Year 4 to Year 6, alongside increasing rates 
of disagreement.

This shift was more pronounced among 
secondary school students. While ‘agree’ 
remained the most common response, fewer 
students reported strong agreement and 
substantially higher proportions reported 
neutral or negative responses. Overall, 
secondary school students were more 
likely to express mixed levels of enjoyment 
compared to primary school students, 

indicating that student enjoyment of learning 
declines as they age and transition into 
secondary school. 

8.2.3.4 Peer relationships
Primary school students reported generally 
consistent experiences regarding how they 
got along with their classmates, with 64.5 per 
cent reporting they ‘usually’ got along with 
classmates and 30.4 per cent reporting they 
got along ‘sometimes’. Only a small minority 
(combined 5.1%) reported they got along 
with classmates ‘hardly ever’ or ‘not at all’. 

Secondary school students reported similar 
distribution of responses, but some variation 
was evident across year groups. Year 9 
students in particular reported less positive 
interactions with their peers, compared to 
other year groups. 
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Both children and young people from inner 
regional and remote/very remote areas 
reported getting along with their classmates 
less than students from metropolitan and 
outer regional areas.

Gender differences were evident across 
primary and secondary school students, with 
boys reporting better relationships with their 
classmates than girls. In both groups, boys 
were more likely than girls to report ‘usually’ 
getting along with their classmates, while 
girls were more likely than boys to report 
they ‘sometimes’ or ‘hardly ever/not at all’ got 
along with classmates.

These findings are largely consistent 
with SOS21, indicating that key patterns 

in students’ schooling experiences have 
remained relatively stable over time. 

While children and young people generally 
report positive school experiences, their 
attitudes toward school across several key 
measures, including liking school, belonging 
at school, feeling happy at school, enjoying 
learning at school, and getting along with 
classmates, decline with age, particularly 
throughout their secondary school years.

Gender differences have also persisted 
since SOS21, and in some instances appear 
to have widened, with girls continuing to 
report lower levels of enjoyment, happiness 
and positive peer interactions at school 
compared to boys.
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Graph 8.2.7: Frequency of Year 4–12 students getting along with classmates,
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8.2.4 Supportive teachers

8.2.4.1 Teacher relationships

Nearly seventy per cent of primary school 
students (68.7%) reported ‘usually’ getting 
along with their teachers, compared to  
54.8 per cent of secondary school students. 
Between Years 4 and 9, results show 
a gradual decline in students reporting 
that they ‘usually’ got along with their 
teachers, which then plateaus through lower 
secondary school and increases in upper 
secondary school. 

This pattern suggests that student 
relationships with teachers weaken during 
their transition from primary school to 
secondary school before stabilising and 
improving in later years. This pattern may 
further reflect typical developmental changes 
occurring in early adolescence, where young 
people become more independent and are 
increasingly influenced by their peers rather 
than teachers and other adults.119

Primary school girls (73.1%) were more likely 
than boys (64.2%) to report ‘usually’ getting 
along with their teachers; however, these 
gender disparities reduced in secondary 
school (girls 53.5% vs boys 56.0%).

Primary school students in very remote 
areas (58.8%) were notably less likely 
to report ‘usually’ getting along with their 
teachers compared to students from 
metropolitan (69.0%), inner regional (69.8%), 
outer regional (64.9%) and remote (70.9%) 
areas. 

Similarly, secondary school students from 
remote/very remote areas (50.0%) were 
less likely to report ‘usually’ getting along 
with their teachers compared to students 
from metropolitan (54.8%), inner regional 
(59.2%) and outer regional (52.2%) areas. 
These results indicate slightly lower levels 
of positive teacher-student interactions in 
remote/very remote areas.
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Graph 8.2.8: Frequency of Year 4–12 students getting along with teachers, 
by school year
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8.2.5 Teacher care

Most children and young people felt their 
teachers cared about them. 

Year 7 and 8 students showed a noticeable 
drop in selecting ‘very much true’, with this 
response gradually increasing again by Year 
12. This pattern suggests that perceptions of 
teacher care decline as students get older, 
with fewer strongly agreeing and more giving 
neutral or negative responses.

Geographic differences were limited across 
year groups; however secondary school 
students from remote/very remote areas 
were slightly more likely to report higher 
levels of teacher care.

Gender disparities were observed across 
year groups, with girls reporting overall lower 
levels of teacher care.
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Graph 8.2.9: Proportion of Year 4–12 students responses when asked if 
their teachers care about them, by school year
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8.2.5.1 Ability to achieve

Most children and young people felt their 
teachers believed they would achieve good 
things. 

Primary school students reported the 
statement “My teacher believes I will achieve 
good things” was either ‘very much true’ 
(59.6%) or ‘pretty much true’ (28.9%), with 
only a minority reporting it was ‘a little bit 
true’ (8.7%) or ‘not at all’ (2.8%). 

Secondary school students tended to 
respond with more neutral responses.  
31.9 per cent felt the statement was ‘very 
much true’, followed by 40.1 per cent who 
felt it was ‘pretty much true’, 19.6 per cent  
‘a little bit true’, and 8.5 per cent ‘not at  
all’ true.

Remoteness did not yield any significant 
differences, except for primary school 
students from very remote areas who were 
notably less likely to report the statement 
was ‘very much true’ (53.6%) compared to 
students from metropolitan (59.3%), inner 
regional (62.8%), outer regional (60.9%) and 
remote areas (62.1%).

0%

10%

20%

30%

40%

50%

60%

Boy Girl Boy Girl

Years 4–6 Years 7–12

Graph 8.2.10: Proportion of Year 4–12 students responses when asked if they 
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8.2.5.2 Listening and feeling heard

Most children and young people reported 
their teachers listened to them when they 
had something to say. 

Primary school students responded more 
favourably to the statement “My teacher 
listens to me when I have something to say” 
than secondary school students, who tended 
to respond with more neutral responses. 
Students in Years 7 to 9 showed a marked 
drop in the response ‘very much true’ and  
an increase in ‘not at all’. 

There were minimal differences observed 
by remoteness; however, secondary school 
students from inner regional areas were less 
likely to report the statement “My teachers 
listen to me” was ‘very much true’ (24.6%), 
compared to students from metropolitan 
(30.4%), outer regional (31.0%) and remote/
very remote areas (34.3%).

Minor gender disparities were observed 
across primary and secondary school 
students. Girls reported ‘very much true’ 
(60.5%) more than boys (55.1%) in primary 
school, whereas boys reported ‘very much 
true’ (32.7%) more than girls (27.5%) in 
secondary school. Secondary school girls 
were also more likely to report ‘not at all’ 
(11.6%) compared to boys (8.6%).

However, when looking across findings 
exploring student experience at school, 
girls consistently reported lower levels of 
happiness, sense of belonging, safety and 
positive relationships with peers, teachers 
and parents, in comparison to boys.  
These findings indicate a system-
wide gender disparity in student school 
experiences that requires action, using 
approaches that actively capture and 
incorporate girls’ perspectives in school 
decision-making, intervention and reform.
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Graph 8.2.11: Proportion of Year 4–12 students responses when asked if they believe
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There is a consistent trend between  
SOS21 and SOS25 where students’ positive 
responses to teacher-student related 
measures decline with age. As was the 
case in SOS21, primary school students 
report the highest level of strong agreement 
which progressively shifts to more neutral, 
and to a lesser extent, negative responses 
in secondary school. This decline is most 
pronounced in students in Years 7 to 9, 
indicating the transition from primary school 
to secondary school is a critical period where 
student perceptions of teacher support 
(including caring about them, believing in 
their success and listening to them) weaken. 

While many schools already provide 
transition programs between Years 6-7, 
our findings show a consistent decline in 
student happiness, sense of belonging, 
engagement, and relationships with peers, 
teachers and parents, across the broader 
transition period from primary to secondary 
school, indicating support is needed across 
Years 6 to 9 students. 

8.2.6 School safety

Most children and young people felt safe at 
school, with around one in three feeling safe 
‘all the time’. ‘Most of the time’ was the most 
frequently reported response, while ‘never’ 
was the least common.

Among primary school students, 36.4 per 
cent reported feeling safe ‘all the time’,  
42.9 per cent ‘most of the time’, 12.3 per 
cent ‘sometimes’, and less than 10 per  
cent ‘a little bit of the time’ or ‘never’ 
(combined 8.3%).

Among secondary school students, 27.3  
per cent reported feeling safe ‘all the time’, 
47.9 per cent ‘most of the time’, 15.3 per 
cent ‘sometimes’, and less than 10 per  
cent ‘a little bit of the time’ or ‘never’ 
(combined 9.4%). 

While primary school students reported 
higher perceptions of safety at school 
compared to secondary school students, 
results show that students between Years 7 
and 9 experienced lower rates of feeling safe 
‘all the time’ which then gradually increased 
through to Year 12. 
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Graph 8.2.12: Proportion of Year 4–12 students who reported feeling safe at school
all the time, by school year
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Primary school students from the 
metropolitan area (36.9%) were most likely 
to report feeling safe ‘all the time’, followed 
by those in inner regional areas (36.0%), 
outer regional areas (36.5%) and remote 
areas (33.9%). Very remote students were 
most likely to report feeling safe ‘most of  
the time’, ‘sometimes’, ‘a little bit of the time’ 
and ‘never’, compared to students from  
other areas. 

Secondary school students from remote/
very remote areas were least likely to report 
feeling safe ‘most of the time’ and most likely 
to report feeling safe ‘sometimes’ or ‘never’, 
compared to students from other areas.

While gender had minimal correlation 
with feelings of safety for primary school 
students, secondary school boys were 
considerably more likely to report feeling 
safe ‘all of the time’ compared to girls. 
Girls were more likely to report feeling safe 
‘sometimes’ and ‘a little bit of the time’ than 
boys. This equates to only one in five girls 
feeling safe ‘all the time’ at school.
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Graph 8.2.13: Frequency of Year 7–12 students feeling safe at school, by gender
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8.2.7 Educational support

8.2.7.1 Extra support

Around 80 per cent of all students reported 
that they would receive extra help from 
teachers should they need it. Almost one in 
two (48.9%) children and one in four (26.4%) 
young people believed they would ‘almost 
always’ receive help when needed.

Primary school students most frequently 
reported receiving help ‘almost always’ 
(48.9%) or ‘sometimes’ (43.1%), with a small 
proportion reporting ‘almost never’ (8.0%). 
In contrast, secondary school students most 
frequently reported ‘sometimes’ (55.7%), 
followed by ‘almost always’ (26.4%) and then 
‘almost never’ (17.9%).

Gender and remoteness had minimal impact 
on responses, with children and young 
people tending to report similar levels of 
agreement across those demographics.

8.2.7.2 Families and schoolwork/
homework

One in two children and young people 
reported their parents or someone in their 
family enquired about (i.e. took an interest 
in) their schoolwork and homework. 

Primary school responses indicate that 
while around half of students reported their 
parents ‘often’ (50.3%) asked about their 
schoolwork/homework, the second most 
common response was ‘rarely’ (32.5%), 
followed by ‘sometimes’ (11.2%) and ‘never’ 
(5.9%). This suggests a more polarised 
pattern of parent-child engagement, with 
students tending to report either frequent 
or infrequent involvement rather than 
consistent, moderate involvement.

Conversely, secondary school responses 
showed a clear, linear pattern of parent-
child engagement, with responses steadily 
decreasing from ‘often’ to ‘never’. The upper 
secondary school years showed a slight 
downward gradient in which the frequency of 
parental engagement began to reduce. 
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Graph 8.2.14: Frequency of parents engaging in Year 4–12 students school/homework,
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Primary school responses were generally 
consistent across location. While ‘often’ 
was the most frequently reported response, 
‘rarely’ was the second, followed by 
‘sometimes’ and then ‘never’. Primary 
school students in the metropolitan area 
reported the highest levels of parent-child 
engagement, while those from remote areas 
reported overall lower levels of frequent 
engagement.

In contrast, the most frequently reported 
response among secondary school students 
was ‘often’, followed by ‘sometimes’, ‘rarely’, 
then ‘never’. Secondary school students 
from the metropolitan area continued to 
report higher levels of frequent parent-
child engagement compared to students 
from remote/very remote areas. The latter 
reported more moderate to infrequent 
engagement. 

Secondary school boys were slightly more 
likely than girls to report that their parents 
or family members enquired about their 
school/homework ‘often’ (boys 54.7% vs 
girls 47.0%). However, this was offset by the 
distribution of responses in which girls were 
more likely than boys to report ‘sometimes’ 
(girls 33.5% vs boys 29.6%).

Our findings indicated some inconsistent 
patterns of parent-child engagement where 
school/homework is concerned. Research 
states that students benefit from regular 
encouragement and interest from parents 
and caregivers, even when academic 
support is limited.121 

8.3 Bullying
Bullying involves consistent and persistent 
behaviours to deliberately cause harm.  
This can include verbal bullying (for 
example, name calling and insults), physical 
bullying (pushing, hitting, stealing), or 
social bullying (excluding a person, sharing 
personal content). These behaviours can 
occur in person, or online (cyberbullying),  
or they can involve a combination of both. 

Research shows that children and young 
people who are bullied can experience 
significant impacts to their mental health, 
including depression, self-harm or suicide. 

8.3.1 Experiences of bullying

Nearly two in five (41.2%) children in Years 
4 to 6 reported experiencing some form of 
bullying. This decreased slightly upon young 
people entering secondary school, with 
almost one in three (32.8%) of secondary 
students experiencing some form of bullying 
(Table 8.3.1). More than 15 per cent of 
students did not know or preferred not to 
say (combined responses). These findings 
are comparable with the findings of SOS21, 
where 36.2 per cent of children and young 
people had experienced bullying (Years 4 to 
6, 37.9% vs Years 7 to 12, 35.0%), noting 
that there has been a slight decrease in 
secondary school. 

Of those who had experienced bullying, 
more than one in three had been bullied 
in the past three months, and more than 
one in 10 preferred not to say or did not 
know. The proportion of children and young 
people who had been bullied within the 
past three months has increased when 
compared to SOS21 in which around two 
in five (40.1%) of Years 4 to 6 and Years 7 
to 12 reported experiencing bullying in the 
past three months.
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Table 8.3.1: Proportion of Year 4 to 12 students experiences of bullying, and frequency 
of bullying, by year group (percentage)

Bullied 
(%)

Both bullied and 
cyberbullied 

(%)
Cyberbullied 

(%)
Total 
(%)

Experiences of bullying
Years 4 - 6 31.3 7.7 2.2 41.2

Years 7 - 12 20.4 10.6 1.8 32.8

Those who have been bullied, have they experienced bullying in the past 3 months
Years 4 - 6 35.5 6.5 4.2 46.2

Years 7 - 12 26.4 6.7 3.9 37.0

Children and young people who reported 
being bullied were most likely to be bullied in 
person, followed by a combination of both in-
person and cyberbullying. A small proportion 
experienced only cyberbullying (Table 8.3.1). 
Girls in Years 7 to 12 were more likely to 
identify not knowing if they had experienced 
bullying (girls 11.2% vs boys 7.0%).

Children in remote areas were the most 
likely to report having experienced bullying 
(45.7%). Similarly, young people in inner 
regional and remote/very remote areas 
were the most likely to report experiencing 
bullying (inner regional 39.6%, remote/very 
remote 39.2%). Conversely, children in inner 
regional areas (38.2%), and young people 
in the metropolitan area (31.6%) were least 
likely. Children in inner and outer regional 
areas (inner 49.1%, outer 49.9%) were the 
most likely to have experienced bullying 
within the past three months. However, 
young people in remote and very remote 
areas (46.5%) were more likely to have 
experienced bullying within the past three 
months.

“I have been feeling upset, depressed, 
and lonely sometimes because I get 
bullied.”
Girl aged 12, metropolitan

8.3.2 Location of bullying

For those experiencing bullying, challenges 
in accessing support services can be 
heightened, compounding the emotional 
and social impacts of the bullying. This is 
particularly the case in regional and remote 
areas.

Despite the changing landscape of social 
media and technology, most bullying still 
occurs in and around schools, with 87.5 per 
cent of children and 91.5 per cent of young 
people experiencing it there (‘at least once’). 
Further, 23.6 per cent of children and 25.4 
per cent of young people report experiencing 
pervasive bullying at school, stating that  
they are bullied ‘several times a week’.  
By comparison, nearly 10 per cent 
experienced bullying at home (9.8%) or 
online (10.6%) ‘several times a week’. 
Young people in outer regional areas were 
most likely to identify they had been bullied 
at school ‘several times a week’ or more 
(33.1%) and were the ones most likely to 
identify being bullied at home several times  
a week or more (11.0%).

Cyberbullying is an invasive form of bullying 
which allows the perpetrator to contact 
the victim at any time or location through 
social media, messaging, or other online 
communications. 
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Cyberbullying is very difficult to escape due 
to its invasive and pervasive nature, more 
so than traditional bullying. In the ‘past 
three months’ timeframe, more than one in 
three (35.9%) young people reported nasty 
messages or pictures being sent online 
to other young people, and 38.4 per cent 
experienced bullying via email, messages, 
or socials being sent directly to them. Girls 
were more likely than boys to report that 
nasty messages had been sent about them 
to others (girls 40.8% vs boys 30.2%), or  
that they had been sent nasty messages 
directly (girls 43.9% vs boys 31.9%).  
One in four (24.5%) young people reported 
having experienced bullying due to their 
cultural background, colour of their skin, or 
religion; this figure is slightly lower than the 
corresponding figure in SOS21 (28.3%).

8.3.3 Missed school due to bullying

Concerningly, 14.0 per cent of children and 
16.9 per cent of young people reported that 
they had missed school due to concerns 
about bullying. An additional 10.3 per cent of 
children, and 6.1 per cent of young people 
preferred not to say. This is a slight increase 
in the proportion of children and young 
people reporting that they missed school due 
to bullying in SOS21 (14.5% children and 
young people). 

Of those who reported they had missed 
school due to bullying, more than one in 10 
(10.7%) children and young people identified 
that this had led them to miss school four 
or more times in the past month. Girls in 
secondary school were more likely than boys 
to have missed school one or more times 
due to bullying (girls 43.6% vs boys 33.7%). 
Again, there has been a notable increase 
observed in the proportion of young people 
missing school when comparing SOS25  
with SOS21: In SOS21, only 20.2 per cent 
of girls reported missing school and 8.9 per 
cent of boys.

Young people in outer regional areas 
(57.7%) and remote areas (52.8%) were 
most likely to identify missing school due to 
bullying in the past month. Those in outer 
regional areas (17.0%) were also most likely 
to identify missing school four or more times 
due to bullying, followed by those in remote 
areas (15.2%). By comparison, only 9.9 per 
cent of those in the metropolitan area were 
likely to miss school four or more times, and 
40.6 per cent identified missing school once 
or more. 
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Almost one in six young people (15.6%) had 
perpetrated bullying, an additional 10.2 per 
cent did not know, and 3.5 per cent preferred 
not to say. Research has shown that children 
and young people who engage in bullying 
are more likely to engage in antisocial and 
risky behaviours as they develop, including 
the use of drugs and alcohol, unemployment, 
and difficulties in keeping friends.122

It is important to note that while our findings 
are representative of girls and boys across 
WA, they do not capture the specific 
experiences of gender diverse young people. 
Existing research tells us that 74 per cent 
of gender diverse young Australians have 
experienced bullying or harassment.123 
Furthermore, our own discussions with 
young people in the LGBTIQA+ community 
confirm that they are significantly more likely 
to experience bullying. LGBTIQA+ and non-
binary young people are also more likely to 
experience mental health disorders,124 and 
when this is compounded by the additional 
stress of bullying, the risks to wellbeing may 
be heightened. However, there is limited 
empirical evidence as to how these factors 
interact, highlighting a clear need for further 
research to understand the full extent of 
these combined harms.

Based on our findings, it is evident that 
bullying is still an ongoing and pervasive 
issue among children and young people. 
Despite increased focus and public policies 
on bullying, the percentage of children and 
young people who are experiencing bullying 
has increased over the four years between 
SOS21 and SOS25. Most concerning is the 
increase in the proportion of children and 
young people reporting that it has occurred 
recently – within the past three months – and 
reporting that it has affected their attendance 
at school. 

8.4 Achievement
‘Academic achievement’ can be described 
as the extent to which a student meets their 
educational goals.

Academic achievement is influenced by both 
cognitive and non-cognitive factors, such 
as self-efficacy, motivation and self-control. 
Academic performance and improvement, 
relative to each student’s capabilities, is also 
a determinant of children and young people’s 
lifetime wellbeing.125

8.4.1 Perception of achievement

We asked children how well they performed 
at school. Around half said they performed 
‘well or very well’ (44.6%) or ‘ok’ (46.6%), 
with less than 10 per cent (8.8%) selecting 
‘not so well’. This suggests that around 
half of children feel they are performing 
well, while about one in 10 feel they are 
underperforming.

Most young people said they performed 
either ‘about average’ (39.3%), followed by 
‘above average’ (34.3%), ‘below average’ 
(12.2%) ‘far above average’ (11.0%), and 
finally ‘far below average’ (3.2%). This shows 
most young people rate their performance 
to be around average or slightly above, 
with only a small proportion rating their 
performance very highly or lowly. This is 
consistent with the findings of SOS21, in 
which most young people reported their 
performance as ‘average’ (39.1%) or 
‘above average’ (35.7%), indicating stable 
perceptions of academic achievement.

Disparities related to gender and remoteness 
were minimal.
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8.4.2 Pressure of schoolwork

We asked young people whether they felt 
pressured by their schoolwork.

Overall, 37.4 per cent said they felt ‘a little’ 
pressure, 27.0 per cent said ‘a lot’, 24.6 per 
cent said ‘some’, and 11.1 per cent said 
‘none’. This equates to nine in 10 who felt 
pressured by their schoolwork.

The level of perceived pressure increased 
with age, as young people were increasingly 
likely to feel ‘a lot’ of pressure from their 
schoolwork than ‘some’, ‘a little’ or ‘not at all’. 
For example, of the Year 12 students,  
35.9 per cent said they felt ‘a lot’ of pressure, 
31.1 per cent said ‘a little’, 21.0 per cent 
‘some’, and 11.9 per cent ‘not at all’. 

This is consistent with previous SOS21 
findings, in which increased levels of 
schoolwork pressure were observed in 
Years 10–12 students, coinciding with the 
curriculum becoming more challenging. 
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Graph 8.4.1: Proportion of Year 7–12 students experience of schoolwork pressure,
by school year
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Girls were more likely than boys to feel pressured by schoolwork ‘a lot’; boys were more 
likely to report feeling ‘some’ or ‘not at all’ (Table 8.4.1). Girls were therefore more at risk 
from the effects of high levels of schoolwork pressure than boys.

Table 8.4.1. Proportion of Year 7 to 12 students experience of schoolwork pressure,  
by gender (percentage)

Gender
A Lot 
(%)

Some  
(%)

A Little 
(%)

Not at All 
(%)

Boy 20.6 23.7 40.5 15.1

Girl 33.5 25.4 34.2 6.9

Cohort 27.0 24.6 37.4 11.1

Interestingly, young people from remote/very remote areas consistently reported lower levels 
of schoolwork pressure compared to those from inner and outer regional areas, and the 
metropolitan area. The reason is unknown.
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Graph 8.4.2: Proportion of Year 7–12 students experience of schoolwork 
pressure, by remoteness
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We asked young people why they thought 
that some students felt stressed about their 
schoolwork.

“Because every teacher gives 
homework and that means if it’s due 
the next day they are stressed about 
doing it and not getting in trouble 
for not completing it. It can also be 
expectations from parents such as 
above 70% alert making the student 
study causing stress.”
Boy aged 12, metropolitan

“Because it’s a lot put on the 
students and they’re expected to 
hand the work in by a specific date; 
and me personally, I get distracted 
very easily and will procrastinate 
to get out of it which makes it more 
stressful.”
Girl aged 13, metropolitan

“Because of failing their classes or 
getting bad grades, that would impact 
their life throughout the future.”
Girl aged 12, metropolitan

“Because their teachers and parents 
will yell at them for bad scores. 
Also because some teachers put 
unnecessary pressure onto things.”
Girl aged 12, metropolitan

“Because it is too much to deal with, 
including 9 subjects, sports, work and 
trying to make time for yourself. Then 
there is so much pressure to get good 
results.”
Girl aged 14, metropolitan

“The overwhelming amount and due 
date is a rush for these students, 
it’s even worse for neuro-diverse 
students.”
Boy aged 12, metropolitan

Young people commonly described feeling 
overwhelmed by the volume and demands 
of schoolwork. The responses contained 
considerable commentary about excessive 
schoolwork and insufficient time to complete 
it, which often led to a breakdown in 
time management and motivation. Many 
respondents reported procrastination and 
feelings of wanting to give up.

Young people also expressed a desire to 
perform well and achieve goals, reflecting 
high expectations and aspirations that they 
had set for themselves. At the same time, 
many reported a fear of failure. This failure 
was often described in terms of failure to live 
up to others’ expectations, associated with 
punishment from parents or teachers, or 
admonishment from classmates. 

A lack of academic support was also 
repeatedly mentioned. Many expressed a 
desire to perform well at school but felt they 
lacked a comprehensive understanding of 
the curriculum and/or had limited supports  
to improve performance.

Lastly, young people pointed to competing 
priorities outside of school that affected their 
capacity to engage in schoolwork. These 
included various family responsibilities, 
after-school employment and extracurricular 
activities, which they felt took precedence 
over schoolwork requirements, including 
homework. 

Overall, young people pointed to various 
causes for their experiences of schoolwork 
pressure. Together, their responses highlight 
that pressure is typically caused by an 
interaction of academic demands, personal 
expectations, individual coping skills and 
other external pressures.
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8.5 Transition from school
It is vital that young people develop the 
appropriate skills and feel equipped for 
their future. Moving from compulsory, 
highly structured schooling into the 
workforce or into more self‑directed study 
such as university, requires they can work 
independently and stay motivated in their 
chosen direction.126 Being able to build these 
skills while still at home and in secondary 
school will further help them with their 
transition.

8.5.1 Future skills

Reflecting the conclusions drawn from 
SOS21, nearly one in five (18.2%) young 
people thought the statement “I am learning 
knowledge and skills that will help me in my 
future, at school” was ‘very much true’,  

while 42.3 per cent thought it was ‘pretty 
much true’. Importantly, 9.5 per cent thought 
this was ‘not at all true’. 

Boys were slightly more likely than girls to 
say this was ‘very much true’ (boys 20.8% 
vs girls 15.5%). Interestingly, young people 
in Year 7 were twice as likely to think the 
statement was ‘very much true’ compared to 
young people in Year 12 (Year 7, 24.6% vs 
Year 12, 12.6%). This decline in agreement 
was not linear across the other school years. 
Subsequently, Year 12 students were the 
least likely to select ‘pretty much true’ and 
most likely to select ‘a little true’ or ‘not 
at all true’. It is evident that about half of 
Year 12 students do not feel confident that 
the skills gained at school have prepared 
them sufficiently for full-time work or higher 
education. 
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Graph 8.5.1: Proportion of Year 7–12 students agreement that they 
have learnt knowledge and skills at school that will help in their future, 
by school year
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When looking towards their future and 
further education, most young people aimed 
to attend university (59.9%). The next most 
frequently chosen level of education was 
Year 12 (14.4%), followed by TAFE (10.1%) 
and a trade qualification (7.5%). 

There were notable gender differences  
in their choices for higher education.  
Girls were four times less likely to select 
pursuing a trade qualification (girls 2.7% 
vs boys 12.1%), but more likely to select 
university (66.2% vs boys: 53.8%). 

There were no notable differences across 
school years in relation to the proportion of 
young people wanting to pursue the different 
pathways, except in relation to TAFE.  
As young people grew older, they were  
more likely to select TAFE (Year 7s 7.5%  
vs Year 12s 13.1%). 

Young people in the metropolitan area were 
considerably more likely to select university 
as their future pathway compared to other 
areas, where young people were more likely 
to select TAFE, a trade, or Year 12. 
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Graph 8.5.2: Proportion of Year 7–12 students aspirations for higher education,
by remoteness
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Independence

Being able to visit places independently 
not only helps develop their independence 
and prepare them for the future, but also 
supports their physical activity, social 
development, emotional wellbeing, and 
broader health outcomes.127 Independent 
mobility refers to their ability to move freely 
around their neighbourhood or city without 
adult supervision. However, opportunities for 
independent travel have declined over the 
past two decades, largely due to rising car 
use, expanding urban areas, and growing 
concerns about traffic safety.127

Unsurprisingly, independence grew with 
the age of the young person. Most Year 12 
students were able to catch public transport 
alone, cycle on main roads alone, travel 
to and from school alone, or visit other 
locations alone. Most Year 12 students 
were able to go out at night alone, but the 
responses to this question were in a lower 
proportion compared to the other questions. 
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Graph 8.5.3: Proportion of Year 7–12 students reporting their ability to travel
independently, by school year
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Graph 8.5.4: Proportion of Year 7–12 students reporting their ability to travel
independently, by gender
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Across all questions, boys had notably 
more independence than girls. Developing 
independence during adolescence is 
important to building personal confidence 
and autonomy. Girls who are overprotected 
in adolescence can present with greater 
anxiety and affective problems over time.128

Independence among young people in 
different areas was quite consistent in 
relation to going out alone, travelling to and 
from school, and going to other locations 
alone. Young people in the metropolitan 
area were less likely to agree when asked 
if they could cycle on main roads alone 

(metropolitan 60.9% vs remote/very remote 
73.8%). This trend would be influenced by 
variations in traffic volume, road size, and 
the density of road networks. Major cities 
typically experience heavier traffic and more 
complex road systems, which increases 
perceived and actual risks for young people 
moving around independently.127 In contrast, 
young people living in more remote areas 
were less likely to use public transport on 
their own. This pattern is largely explained 
by the limited availability and frequency of 
public transport services in these regions. 
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8.5.2 Work experience

Almost one in two (46.5%) young people 
held a paying job, including a regular part-
time job (24.4%), casual work during the 
term (10.6%), or work during school holidays 
(12.1%). The largest motivation to obtain a 
job was to have money to ‘spend on things’ 
they wanted (70.1%), while the next most 
frequently cited motivation was to ‘gain skills 
and experience’ (9.7%). 

Work experience did not differ greatly by 
gender. While boys were slightly more likely 
to have worked during the school holidays 
(boys 14.8% vs girls 9.2%), girls were more 
likely to have a part-time job (girls 26.8% vs 
boys 22.2%). Motivations for working did not 
differ according to gender.

Predictably, young people were more likely 
to work as they got older (Year 7s 27.5% 
vs Year 12s 76%), especially among those 
having a regular part-time job (Year 7s 
3.7% vs Year 12s 59.9%). As young people 
were asked if they had worked for money or 
had a paid job, it is possible that students 
interpreted this question as being paid 
for work around their home. The largest 
motivation across all age groups remained 
having spending money. Despite the legal 
minimum working age being 15 years  
(or 13 with parental consent in specific 
roles), Year 7 students were more likely to 
select that their motivation was ‘gaining skills 
and experience’ (Year 7s 11.1% vs Year 12s 
8.0%), or to ‘have fun with their friends’  
(Year 7s 6.6% vs Year 12s 2.4%).
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Graph 8.5.5: Proportion of Year 7–12 students reporting their ability to travel
independently, by remoteness
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Young people in the metropolitan area were 
the ones most likely to report not having 
any paid roles (56.4%), while young people 
in inner regional areas were most likely to 
report work experience (63.5%), particularly 
holding a regular part-time job (46.9%). 

Once again, motivations were largely similar 
across areas, although young people in 
remote/very remote areas were the most 
likely to select ‘gaining skills/experience’ 
(10.8%). Outer regional young people were 
least likely to report this reason (8.0%). 
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Graph 8.5.6: Proportion of Year 7–12 students who have work experience,
by remoteness
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8.5.3 Making decisions

Article 12 of the United Nations Convention 
on the Rights of the Child states that children 
have a right to give their opinion and be 
listened to by the adults around them.6 
Supporting young people to express their 
views, take part in decisions that shape 
their lives, and have self-efficacy, is vital 
in building their confidence and sense 
of identity.129 It also gives them valuable 

opportunities to practise forming opinions, 
communicate personal perspectives, and 
make choices in preparation for adulthood. 

More than eight in 10 young people ‘agree’ 
or ‘strongly agree’ that they are given 
information to make decisions in their life, 
are allowed to weigh up pros and cons 
related to decisions and are involved in 
making decisions about their life. 
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Graph 8.5.7: Proportion of Year 7–12 students agreement with statements 
asking about their involvement in decision-making, by gender
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Consistent with the previous findings from 
SOS21, girls were notably less likely to 
‘strongly agree’ with all statements, and 
more likely to say ‘neither’. This trend 
appears to be consistent across questions 
relating to independence, in which girls 
do not feel they have as much control or 
autonomy as boys. 

The likelihood of respondents selecting 
‘strongly agree’ increased linearly with 
school year. However, the proportion who 
selected ‘agree’ decreased linearly, except 
when respondents were asked if they had 
enough information to make decisions. 

The proportion who selected ‘neither’ or 
‘disagree’ was fairly consistent among all 
respondents. These findings demonstrate 
that most young people feel they are given 
the opportunity to be involved in decisions 
made about their life – consistent with our 
previous findings from SOS21. 

Young people in remote/very remote areas 
were least likely to ‘strongly agree’ with all 
statements, although these responses did 
not differ greatly when compared to the other 
areas. 
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Graph 8.5.8: Proportion of Year 7–12 students agreement with the statement they
can weigh up the pros and cons when making decisions, by school year
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Graph 8.5.9: Proportion of Year 7–12 students agreement with the statement they are 
provided information to make decisions, by school year
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Graph 8.5.10: Proportion of Year 7–12 students agreement with the statement they are
involved in decisions about their life, by school year
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8.6 

Summary of key findings –  
Learning and participating
8.6.1 Attendance

• �1 in 2 (54.4%) children said it was 
‘very important’ to attend school daily, 
however this decreased to 2 in 5 (39.9%) 
young people.

• �Boys were twice as likely to be 
suspended from school than girls.

• �More than 1 in 2 (55.8%) young 
people who had been suspended, were 
suspended for 10 or more days in total.

8.6.2 Liking school and sense  
of belonging

• �Young people (29.1%) were twice as likely 
to report disliking school than children 
(15.7%). 

• �Girls were more likely to ‘like school  
a lot’ in primary school, but boys were 
more likely to like school in secondary 
school.

• �As children and young people age, they 
are less likely to ‘strongly agree’ that 
they feel they belong at school, feel 
happy at school, and like learning.

• �Girls were less likely to say they 
‘usually’ get along with their 
classmates.

• �Children (48.5%) were twice as likely as 
young people (23.2%) to believe there is 
a teacher who really cares about them. 

• �Children were nearly twice as likely as 
young people to select ‘very much true’ 
when asked if there is a teacher who 
believes they will achieve good things 
and listens to them.

• �More than 2 in 3 (68.7%) children and 
1 in 2 (54.8%) young people said they 
‘usually’ get along with teachers.

• �Around 1 in 3 children and young people 
reported feeling safe at school ‘all the 
time’. Only 1 in 5 girls in secondary 
school felt safe ‘all the time’.
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8.6.3 Bullying

• �Nearly 2 in 5 (41.2%) children and 
(32.8%) young people identified being 
bullied in some manner.

• �Around 1 in 3 children and young people 
had been bullied in the past 3 months.

• �Almost 1 in 4 children and young people 
experienced bullying several times a 
week at school.

• �Girls were more likely to miss school  
due to bullying.

• �1 in 4 (24.5%) young people had 
experienced bullying due to their 
cultural background, colour of their  
skin, or religion.

• �Almost 1 in 6 (15.6%) young people  
had perpetrated bullying, and 10.3% did 
not know. 

8.6.4 Achievement

 • �Most children thought they were doing 
‘well or very well’ (44.6%) or ‘okay’ 
(46.6%) at school. Almost 1 in 10 (8.8%) 
children thought they were doing ‘not so 
well’ at school.

• �1 in 10 (11.0%) young people reported 
that they were ‘far above average’, 
but 15.4% thought they were ‘below 
the average’ or ‘far below average’ 
(combined). 

• �More than 1 in 4 (27.0%) young people 
said they felt ‘a lot’ of pressure due to 
their schoolwork.

8.6.5 Transition from school

• �Nearly 1 in 5 (18.2%) young people 
thought it was ‘very much true’ when 
asked if they were learning skills that will 
help them in their future. The proportion 
who thought the statement was true 
decreased with age.

• �3 in 5 (59.9%) young people wanted to 
attend university. 2 in 3 (66.2%) girls 
wanted to go to university, compared to 
1 in 2 (53.8%) boys.

• �2 in 3 young people in the metropolitan 
area wanted to go to university.  
This proportion decreased notably with 
increased remoteness (less than 1 in 3).

• �Boys were more likely to be able to 
travel independently (including going 
out at night, travelling to places other 
than school, catching public transport).

• �4 in 5 young people agreed with 
statements asking if they were involved 
with decisions about their life. Boys were 
more likely to ‘strongly agree’ with all 
statements. 
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8.7 

Learning and participating  
summary
Students’ attitudes toward school 
engagement and attendance decline as 
they move from primary to secondary 
school. Student enjoyment, belonging and 
happiness also decrease with age. Although 
most students hold positive views of school 
and experience few suspensions, a notable 
minority show signs of disengagement. 
Suspension rates increase with age, likely 
reflecting developmental and social changes, 
including heightened sensitivity to peer 
influence. The data also suggests gendered 
differences: while boys are suspended 
more often, girls tend to receive longer 
suspensions, indicating differing impacts  
on learning and wellbeing. 

In both primary and secondary school, girls 
tended to report weaker relationships with 
classmates and teachers. Despite these 
relational challenges, most young people 
still felt that their teachers believed in 
them and supported their learning. When 
students reflected on their own academic 
performance, many placed themselves 
around the “average” mark, although 
girls were far more likely to feel pressure 
from schoolwork. Qualitative responses 
highlighted that young people are having  
to juggle other competing demands, 
including family responsibilities, after school 
jobs and extracurricular commitments, 
impacting their ability to complete homework. 
Additionally, only half of students felt their 
families consistently showed interest in  
their schoolwork. In combination, these 
findings indicate many children and young 
people do not feel adequately supported in 
their education, or that they are taking on  
too much.

Bullying in-person and online remains a 
persistent issue for many children and 
young people, even causing some children 
and young people to be so afraid they miss 
school. A notable proportion of young people 
identified being bullied due to their culture, 
religion, or skin colour, indicating many of 
our young people are experiencing racism. 

Findings also point to differences in 
autonomy, as girls were less likely to report 
being involved in decision making processes 
impacting upon their lives. When examining 
these findings, it is evident girls feel more 
impacted by the pressures of school, do not 
feel as supported, and feel as though they 
lack meaningful control over daily decisions. 

Further, there are clear trends across 
school years. With increasing age, students 
feel less engaged and supported in their 
education and preparation for adult life.  
This may be due to the increasing academic, 
social and developmental pressures 
they encounter, as well as the shifting 
expectations that come with adolescence. 
Over time, this may shape not only their 
day‑to‑day experience of school but also 
their broader sense of readiness for the 
future, highlighting the importance of 
sustained support and opportunities to  
build autonomy as they grow.
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children and  
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This section focuses on Aboriginal children and young people’s 
responses, comparing them with the responses of non-Aboriginal 
children and young people when appropriate.

Overall, 6.7 per cent of children self-identified as Aboriginal and  
1.3 per cent as Torres Strait Islander, while 5.8 per cent of young 
people identified as Aboriginal and 1.0 per cent as Torres Strait 
Islander.

9.1 Connection to culture
Connection to culture plays a vital role in the 
lives of Aboriginal and Torres Strait Islander 
children and young people as they form their 
identity, gain independence, and take on new 
responsibilities. Cultural connection refers to 
their ability and opportunity to maintain and 
strengthen ties to their heritage, including 
language, cultural knowledge, laws and 
customs.130 Being involved in cultural 
practices, activities and events is therefore  
a key part of healthy identity development.

9.1.1 Cultural connection

Almost nine in 10 (89.9%) Aboriginal 
students in Years 4 to 6 and more than  
eight in 10 (84.8%) in Years 7 to 12, said 
they knew their family country (‘yes’).  
While there were no gender differences 
between children, girls in secondary school 
were more likely to say ‘yes’ than their 
counterparts (girls 89.6% vs boys 80.0%). 

There were minimal differences between 
children based on remoteness. However, 
young people in remote/very remote areas 
(95.1%) were notably more likely to say ‘yes’ 
when compared to those in outer regional 
areas (69.4%). More than four in five young 
people in the metropolitan (82.4%) and inner 
regional areas (81.6%) said ‘yes’.

9.1.2 Connection to country

Children and young people spent a similar 
amount of time on family country (Years 4 to 
6, 87.6% vs Years 7 to 12, 85.1%). Students 
in Years 4 to 6 in the metropolitan area were 
the least likely to say ‘yes’ (81.0%), while 
those in very remote areas were most likely 
(94.4%). However, Years 7 to 12 students in 
outer regional areas (76.3%) were the least 
likely to say ‘yes’ with those in remote/very 
remote areas (88.6%) being the most likely 
to say ‘yes’.

Boys in secondary school were slightly 
more likely to say ‘yes’ (boys 88.4% vs girls 
80.9%). There were minimal gender-related 
differences exhibited among children.

9.1.3 Connection to language

Almost forty per cent (39.4%) of children in 
Years 4 to 6 spoke ‘a lot’ or ‘some’ Aboriginal 
language. This diminished to 25.5 per 
cent in Years 7 to 12. Consequently, the 
proportion of young people in Years 7 to 12 
who selected ‘none’ increased (Years 4 to 6, 
21.5% vs Years 7 to 12, 34.2%).

While notable differences can be observed 
in the amount of Aboriginal language spoken 
between different remote areas of Western 
Australia, these differences did not follow a 
consistent pattern. 
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Graph 9.1.1: Proportion of Year 4–6 Aboriginal students who talk in Aboriginal
language, by remoteness

A lot Some A little bit None

0%

20%

40%

60%

80%

100%

Metropolitan Inner regional Outer regional Remote/
very remote

Graph 9.1.2: Proportion of Year 7–12 Aboriginal students who talk in Aboriginal
language, by remoteness
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9.1.4 Cultural engagement

More than sixty per cent (63.7%) of 
Aboriginal children in Years 4 to 6 
participated in cultural or traditional activities 
with their family. This decreased to almost 
fifty per cent (52.5%) of Years 7 to 12.  
The difference between genders increased 
with age, from 4.7% between Years 4 to 6 
(boys 59.9% vs girls 64.6%) to 9.0 per  
cent between Years 7 to 12 (boys 48.0%  
vs girls 57.0%). 

Interestingly, Years 4 to 6 students in inner 
regional areas (73.6%) were the most likely 
to participate, while those in Years 7 to 12 
in inner regional areas were the least likely 
(37.9%). Participation in cultural activities 
across other remote areas was fairly 
consistent. 
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Graph 9.1.3: Proportion of Year 4–12 Aboriginal students who participate in cultural
activities, by year group and remoteness
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9.2 Healthy and connected
Aboriginal children’s and young people’s 
life satisfaction, resilience, and mental 
health were shown to be consistent with 
those of other young people in Western 
Australia, and they reported higher levels 
of positive self‑perception in relation to 
their ability. However, Aboriginal children 
and young people continue to experience 
disproportionate and preventable harms 
across physical health and access to alcohol 
and other drugs. The findings revealed that 
Aboriginal children and young people scored 
lower in dental health, physical activity and 
regular meal access, and despite reporting 
higher alcohol and other drug knowledge, 
they continued to use them at higher rates, 
which suggests underlying contextual factors 
that warrant further investigation.

9.2.1 Physical health

Self-perceptions of personal health were 
quite similar for Aboriginal and non-
Aboriginal children and young people, 
although Aboriginal young people (36.8%) 
were less likely to say their health was 
‘excellent’ or ‘very good’ compared to non-
Aboriginal young people (47.4%). Aboriginal 
students in Years 4 to 6 and Years 7 to 12 
were less likely to report eating each meal 
(breakfast, lunch, dinner) daily; however,  
this difference was more notable between 
Years 7 to 12. 

There were also differences in sleep 
behaviours across both children and young 
people. Aboriginal children were more likely 
to go to bed after 10.00pm (Aboriginal 24.9% 
vs non-Aboriginal 12.1%). They were also 
slightly more likely to wake up before 6.00am 
(Aboriginal 26.1% vs non-Aboriginal 18.2%). 
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Graph 9.2.1: Proportion of Year 4–12 students who ate meals daily, by year group
and Aboriginality
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Aboriginal young people were twice as 
likely to go to bed after midnight than non-
Aboriginal young people (Aboriginal 16.2% 
vs non-Aboriginal 8.7%).

Caring about physical activity, and actual 
participation in physical activity, was lower 
in Aboriginal children and young people 
than their non-Aboriginal peers. Aboriginal 
children were more likely to report that 
they cared ‘a little’ or ‘not at all’ (Aboriginal 
21.0% vs non-Aboriginal 7.1%) about being 
physically active, as were Aboriginal young 
people (Aboriginal 16.1% vs non-Aboriginal 
11.3%). Consistently, Aboriginal children 
were more likely to say they did not exercise 
(Aboriginal 8.2% vs non-Aboriginal 2.2%) 
and were less likely to say they exercised 
three or more times a week (Aboriginal 
58.4% vs non-Aboriginal 73.2%). Aboriginal 
young people were also less likely to select 
being active three or more times a week 
(Aboriginal 52.3% vs non-Aboriginal 65.5%).

Aboriginal children and young people were 
most likely to report brushing their teeth 
three times a day. However, Aboriginal 
children and young people were almost three 
times more likely to report not brushing their 
teeth daily, compared with non-Aboriginal 
children and young people.

Aboriginal children were more likely to report 
having had a filling than non-Aboriginal 
children (58.8% vs 43.6%). However, among 
young people, the reporting of fillings was 
similar for each cohort. 

Aboriginal young people were around five 
per cent (5.2%) more likely to identify as 
having a long-term disability (Aboriginal 
12.8% vs non-Aboriginal 7.6%) or health 
condition (Aboriginal 22.6% vs non-
Aboriginal 18.8%), and 7.6 per cent 
more likely to consider themselves to be 
neurodiverse (Aboriginal 38.2% vs non-
Aboriginal 30.6%).
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Graph 9.2.2: Frequency of Year 4–12 students brushing their teeth daily, by year group
and Aboriginality
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9.2.2 Mental health

Life satisfaction scores were consistent 
among Aboriginal and non-Aboriginal 
children and young people. Similarly, 
differences were minimal in the responses 
given about mental health and resilience. 
When asked questions about self‑perception 
or identity, Aboriginal children and young 
people were more likely to say they ‘strongly 
agreed’ that they were happy and felt good 
about themselves. 

Interestingly, Aboriginal students in Years 
4 to 6 were slightly more likely to say 
they cared ‘very much’ about their looks 
(Aboriginal 47.7% vs non-Aboriginal 37.9%), 
compared to Year 7 to 12 Aboriginal students 
who were less likely (Aboriginal 45.1% vs 
non-Aboriginal 54.9%). Within the Aboriginal 
cohort the proportion who cared about their 
appearance remained consistent, whereas 
the proportion of non-Aboriginal young 
people who cared about their appearance 
increased notably.
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Graph 9.2.3: Proportion of Year 4–12 students reporting strong  agreement with
positive statements about themselves, by year group and Aboriginality
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Aboriginal young people were more likely 
to report they were unable to see someone 
for their health when they wanted or needed 
to (Aboriginal 31.0% vs non-Aboriginal 
24.8%). The most frequently cited reason 
for this was being embarrassed or ashamed 
across all young people, although Aboriginal 
young people were less likely to cite this 
reason than non-Aboriginal young people. 
Regarding obstacles to accessing help, 
Aboriginal young people were most likely to 
report being unsure of where to go or who to 
see; lacking transport; being unable to find  
a suitable time; or financial reasons.

For Aboriginal young people, restricted 
access to health supports in regional and 
remote areas, combined with the challenge 
of locating holistic, culturally safe services, 
creates significant barriers to receiving care 
that aligns with their cultural and community 
needs.131

“My anxiety is getting better and I 
am afraid that my anger issues and 
depression gets the best of me, and 
I’m self diagnosed.”
Girl aged 12, very remote

In the past 12 months, almost half of 
Aboriginal young people reported that they 
had sought help for their mental health 
(Aboriginal 43.0% vs non-Aboriginal 45.3%). 
The supports most likely to be used by 
Aboriginal young people were friends, 
parents/caregivers, other family members, 
and schoolteachers or other school supports. 
Unsurprisingly, Aboriginal young people were 
more likely to use Aboriginal health workers, 
youth or social workers, or online services, 
than were non-Aboriginal young people. 

“Having help from an OT and psych 
has been helpful for certain things.”
Girl aged 15, metropolitan
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9.2.3 Alcohol and other drugs

When asked about their knowledge of 
alcohol and other drugs, Aboriginal young 
people were more likely to say they learnt 
‘a lot’ at school about cigarettes (Aboriginal 
38.4% vs non-Aboriginal 31.6%), marijuana 
(Aboriginal 33.4% vs non-Aboriginal 15.7%), 
and other substances (30.9% vs 19.2%). 

Despite 84.7 per cent of Aboriginal young 
people reporting they felt they knew enough 
about vapes’ health impacts, 15.5 per cent 
thought it was okay for someone their age 
to use vapes, and 53.6 per cent reported 
their friends used them. This prevalence was 
notably higher than among non-Aboriginal 
young people, of whom 7.6 per cent thought 
that it was okay for someone their age to use 
vapes, and 40.4 per cent had friends who 
had used vapes.

Alcohol and cigarettes were also more likely 
to have been tried by Aboriginal young 
people. Nearly one-third (31.2%) of 
Aboriginal young people had tried 
cigarettes, compared to 12.5 per 
cent of non-Aboriginal young 
people. Of those who had 
tried a cigarette, 49.1 per 
cent of Aboriginal and 41.7 
per cent of non-Aboriginal 
young people had smoked 

a whole cigarette. Aboriginal young people 
were also more likely to say they had tried 
alcohol (Aboriginal 42.4% vs non-Aboriginal 
28.4%). Aboriginal young people who had 
drunk alcohol recently were more likely than 
non-Aboriginal people to report drinking most 
days (18.6% vs 3.5%). 

Despite demonstrating strong knowledge 
about the risks of vaping and alcohol, 
Aboriginal young people in the study 
reported using these substances at higher 
rates. This suggests that awareness alone 
may not be enough to reduce use, and that 
broader social, or structural challenges may 
be influencing behaviours. 
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9.2.4 Risky behaviours

Knowledge of sexual health was consistently 
reported by young people. However, 
Aboriginal young people were twice as 
likely to say they had been sexually intimate 
with someone (Aboriginal 34.6% vs non-
Aboriginal 17.8%).

Aboriginal children and young people were 
more likely than their non-Aboriginal peers  
to report feeling anxious when they could  
not be online, could not use their phone, 
were not able to game; and reported that 
they could go without eating or sleeping 
when online.

9.2.5 Local area and community

When asked about time spent doing 
activities outside of school, Aboriginal 
children and young people were more likely 
to identify hanging out with their friends 
daily and participating in daily extracurricular 
lessons. Aboriginal young people were more 
likely to identify playing outdoors daily, but 
also more likely to play online games daily, 
compared to non-Aboriginal young people. 
Aboriginal children and young people were 
both less likely to complete homework daily, 
or read daily, and more likely to say they 
‘never’ did homework or reading. 
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Most children (81.5%) and young people 
(75.3%) agreed they had friends who lived 
near them. However, when asked if their 
neighbours were friendly, Aboriginal children 
were less likely to agree (Aboriginal 81.5% 
vs non-Aboriginal 91.4%). Aboriginal children 
were also less likely to agree when asked if 
people at the shops were friendly (85.4% vs 
non-Aboriginal 90.7%). There were minimal 
differences among young people. 

When asked about their community, children 
and young people had similar results across 
groups regarding whether they felt like they 
belonged to their community, liked where 
they lived, had fun things to do, and had 
outdoor places to visit. Notably, Aboriginal 
children (23.4%) and young people (43.9%) 
were more likely to agree with the statement 
there is nothing to do in their area (non-
Aboriginal children 10.0%; non-Aboriginal 
young people 34.6%).

“I would change some of the shopping 
centres because I find that some of 
them are really sketchy and some 
houses.”
Girl aged 10, metropolitan

“To add some sort of fun thing to 
do! Maybe more skate parks or 
more sport areas-long jump and for 
sprinting.”
Girl aged 11, metropolitan

“Families, communities, schools and 
adults can support by making the 
area or the environment that the 
person is in to be more inviting and 
involving and to make the teenagers 
to have things to do so they aren’t 
bored and try and do things their not 
supposed to do.”
Boy aged 13, metropolitan

9.3 Safe and supported
Aboriginal students reported greater 
challenges in material basics and family 
concerns yet expressed more confidence 
about feeling safe within their community.

9.3.1 Family

Aboriginal children and young people 
were less likely to report feeling they had 
supportive adults around them. Specifically, 
they were less likely to identify they ‘very 
much’ believed they had someone who 
believes they will achieve good things, 
someone who listens to them, or someone 
who they can talk to about their problems.

“Find a balance of having a 
connection and conversation with  
me and also letting me make my  
own decisions to do the things I 
wanna do.”
Boy aged 16, metropolitan

“My parents care for me and are 
helpful.”
Boy aged 16, metropolitan

“My mother makes me so happy.”
Girl aged 11, very remote

“My mum and other adults in my life 
besides my dad are doing a good job in 
listening to me and helping I just want 
my dad to do the same.”
Girl aged 12, metropolitan

When asked specifically about how much 
they believed their family members cared 
about them, Aboriginal children were less 
likely than non-Aboriginal children to say 
their mothers and fathers cared about them 
‘a lot’. 
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There were minimal differences between young people. However, Aboriginal children and 
young people were more likely than their non-Aboriginal peers to say their brothers or sisters 
cared about them ‘a lot’. 

Aboriginal children and young people were more likely to move homes multiple times, live 
with more than seven family members, and live with extended family members, such as 
aunts, uncles, grandparents and other relatives.
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Graph 9.3.1: Proportion of Year 4–12 students who strongly agree with statements 
about supportive adults in their lives, by year group and Aboriginality
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9.3.2 Safe in the home

Aboriginal children and young people were 
slightly more likely to say their family gets 
along ‘very well’. Responses about how 
often they felt safe at home were consistent 
across young people. While Aboriginal 
children were slightly more likely to say ‘all 
the time’ on the question of safety at home 
(Aboriginal 71.8% vs non-Aboriginal 69.6%), 
they were also more likely to say ‘sometimes’ 
(Aboriginal 9.6% vs non-Aboriginal 4.3%). 
Responding to further questions about 
worries over someone in their home fighting, 

being arrested, hurting somebody, or hurting 
themselves, Aboriginal children and young 
people were more likely to say ‘a lot’ across 
all statements. 

Young people were also asked if they had 
ever spent a night away because of an issue 
at home; 45.4 per cent of Aboriginal young 
people said ‘yes’, compared to 24.2 per  
cent of non-Aboriginal young people.  
There were only small differences evident 
between young people when asked about 
the length of time spent away.
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Graph 9.3.3: Proportion of Year 4–12 students who worry a lot that their family
members will be fighting, arrested, hurt someone, or hurt themselves, by year group
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9.3.3 Caring for others

Aboriginal children (65.2%) and young 
people (56.2%) were more likely to say ‘yes’ 
when asked if they were helping to take care 
of anyone at home (non-Aboriginal children 
55.7%; non-Aboriginal young people 34.5%). 

Preparing meals, shopping, and entertaining 
were the most frequently chosen supports 
provided by all children. However, Aboriginal 
children were more likely to select preparing 
meals (Aboriginal 51.2% vs non-Aboriginal 
46.9%), shopping (Aboriginal 45.5% vs 
non-Aboriginal 26.6%), as well as feeding 
(Aboriginal 35.1% vs non-Aboriginal 19.7%). 
Young people were also most likely to help 
prepare meals (Aboriginal 66.9% vs non-
Aboriginal 61.0%) and to help entertain 
(Aboriginal 52.3% vs non-Aboriginal 51.7%). 
Aboriginal young people were notably more 
likely to help with feeding than their non-
Aboriginal peers (Aboriginal 40.9% vs non-
Aboriginal 26.9%) and bathing (Aboriginal 
35.3% vs non-Aboriginal 17.1%). 

Most students in Years 4 to 6 and Years 7 to 
12 reported helping care for siblings (Years 
4 to 6, 71.5% vs Years 7 to 12, 70.8%) and 
caring for parents (Years 4 to 6, 53.1% vs 
Years 7 to 12, 41.7%). However, Aboriginal 
students in Years 4 to 6 (35.0%) and Years 
7 to 12 (23.8%) were more likely to select 
caring for grandparents than their peers 
(non-Aboriginal Years 4 to 6, 18.1% vs  
Years 7 to 12, 11.7%).

Young people were further asked if they 
considered themselves to be a young carer. 
Aboriginal young people were more likely 
to say ‘yes’ (Aboriginal 17.2% vs non-
Aboriginal 7.6%). The three most frequently 
chosen caring roles performed by Aboriginal 
young people were changing dressings 
(Aboriginal 29.6% vs non-Aboriginal 22.9%), 
personal hygiene (Aboriginal 28.7% vs  

non-Aboriginal 32.7%), and supporting 
someone with transport (Aboriginal 23.0%  
vs non-Aboriginal 15.3%).

9.3.4 Material basics

Material basics are a key determinant of 
wellbeing. Inequitable access to these 
basics can limit children and young people’s 
participation in activities and learning 
experiences that support their future 
development. Most children and young 
people reported that their family had access 
to at least one car. Aboriginal children were 
more likely to respond ‘no’ to this question 
(16.2%) compared to non-Aboriginal 
children (3.7%). This difference reduced 
when comparing young people (Aboriginal 
7.3% vs non-Aboriginal 2.5%). There was 
minimal difference when asked the question 
of whether their family had money for fuel. 
It is important to note that the survey was 
conducted prior to the 2026 fuel crisis and 
therefore may not be reflective of their 
current experience. 

When asked about having enough food 
at home, Aboriginal children were slightly 
less likely to say ‘always’ (65.2%) or ‘often’ 
(19.5%) compared to non-Aboriginal children 
(‘always’ 71.8%; ‘often’ 21.1%). The disparity 
was even smaller between the cohorts of 
Aboriginal and non-Aboriginal young people. 

When asked about other material basics that 
children and young people had, Aboriginal 
children were less likely to say they had 
access to internet at home, money for 
excursions/camp, pocket money, trendy 
clothes, or tablets and computers. However, 
they were more likely to identify having 
their own phone. Aboriginal young people 
were also less likely to report having those 
material basics, but the differences between 
groups were smaller. 
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“Less littering and less people littering and more parks and 
and low prices near me in shops and rasisms.”
Girl aged 11, metropolitan
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Graph 9.3.4: Proportion of Year 4–12 students who have material basics, 
by year group and Aboriginality
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9.3.5 Community

In their community, Aboriginal children 
(36.8%) and young people (32.5%) were 
more likely to say they felt safe ‘all the  
time’ (non-Aboriginal children 25.7%;  
non-Aboriginal young people 28.0%).  
Young people were asked if they felt safe 
on public transport; Aboriginal young 
people were less likely to say ‘all the time’ 
(Aboriginal 38.3% vs non-Aboriginal 45.0%).

“For everyone to be nice to each 
other.”
Girl aged 10, metropolitan

“I don’t really talk to anyone that 
much I usually like to be left alone 
when I’m sad.”
Boy aged 12, metropolitan

9.3.6 Physical violence

Young people were asked about their 
experiences of physical violence. Two in five 
young people reported experiencing violence 
(Aboriginal 45.2% vs non-Aboriginal 41.1%) 
and had experienced violence five or more 
times in the past 12 months (Aboriginal 
20.9% vs non-Aboriginal 17.8%). When 
asked where this occurred, 56.2 per cent 
of young people said at home. Aboriginal 
young people were more likely to identify 
experiencing violence at a party/event, 
school, sports events, public spaces, their 
neighbourhood and public transport. 

0%

10%

20%

30%

40%

50%

60%

A
t a

 p
ar

ty
 o

r
ev

en
t

A
t h

om
e

A
t s

ch
oo

l

A
t s

po
rts

 e
ve

nt
s

H
an

gi
ng

 o
ut

 in
 a

pu
bl

ic
 p

la
ce

In
 m

y
ne

ig
hb

ou
rh

oo
d

O
n/

w
ai

tin
g 

fo
r

pu
bl

ic
 tr

an
sp

or
t

O
th

er
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9.4 Learning and participating
Although most Aboriginal students expressed 
that they like school, want to be there, and 
feel supported, a considerable number still 
navigate challenges, such as frequent school 
transitions, fluctuating relationships with 
classmates and teachers, higher suspension 
rates, and bullying at levels similar to their 
non‑Aboriginal peers.

9.4.1 Attendance

Aboriginal young people were less likely 
to report that attending school daily was 
‘very important’ (Aboriginal 31.0% vs non-
Aboriginal 40.4%), but more likely to say it 
was ‘somewhat important’ (Aboriginal 53.5% 

vs non-Aboriginal 47.0%). When asked if 
they had ever been suspended, Aboriginal 
Years 4 to 6 students were three times  
more likely to say ‘yes’ (Aboriginal 27.3%  
vs non-Aboriginal 7.4%), while Aboriginal 
Years 7 to 12 students were twice as 
likely (Aboriginal 41.1% vs non-Aboriginal 
17.4%). There were minimal differences in 
the number of days suspended across both 
cohorts of young people. 

9.4.2 Sense of belonging at school

Compared with their non‑Aboriginal peers, 
Aboriginal children and young people  
were more likely to move schools three or 
more times. 
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Graph 9.4.1: Number of schools attended by Year 4–12 students, by year group
and Aboriginality
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Despite a notable proportion of Aboriginal 
children moving schools more frequently, 
this did not seem to notably impact them 
liking school ‘a lot’ (Aboriginal 36.2% vs 
non-Aboriginal 32.2%), or their feeling of 
belonging in school (Aboriginal 40.3% vs 
non-Aboriginal 36.3%). However, Aboriginal 
young people were more likely to say they 
did not like school ‘at all’ (Aboriginal 18.0% 
vs non-Aboriginal 12.3%), felt like they didn’t 
belong at school (Aboriginal 39.1% vs non-
Aboriginal 32.4%), and strongly disagreed 
when asked if they liked learning (Aboriginal 
23.0% vs non-Aboriginal 17.6%). Despite 
these responses, Aboriginal young people 
were also slightly more likely to strongly 
agree that they did enjoy learning (Aboriginal 
17.2% vs non-Aboriginal 13.7%). 

“School gives me a break from being 
in a toxic household, my brothers and 
sisters make me feel better and cheer 
me up.”
Girl aged 13, metropolitan

9.4.3 Relationships with peers  
and teachers

In the classroom, while Aboriginal children 
and young people were less likely to say 
they ‘usually’ got along with their classmates 
and teachers compared to their non-
Aboriginal peers, they were more likely to 
report that they ‘sometimes’ got along with 
their classmates and teachers. 
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Responses to questions about whether 
they had a supportive adult at school who 
believed they would achieve good things, 
listen to them, and cared about them, 
found that Aboriginal children had similar 
experiences to their peers. Aboriginal young 
people were more likely to ‘very much’ agree 
with the statement that a supportive adult at 
school believes they will achieve good things 
(Aboriginal 35.2% vs non-Aboriginal 31.7%), 
and who really cares about them (Aboriginal 
30.4% vs non-Aboriginal 22.8%). Although, 
when asked if they were able to receive 
extra help in class when needed, Aboriginal 
children were less likely to say ‘almost 
always’ (Aboriginal 42.1% vs non-Aboriginal 
49.3%), but more likely to say ‘sometimes’ 
(Aboriginal 49.7% vs non-Aboriginal 42.7%). 
At home, Aboriginal children were less likely 
to report having someone asking about 
their school or homework ‘often’ (Aboriginal 
36.0% vs non-Aboriginal 51.2%) and three 
times more likely to report ‘never’ (Aboriginal 
16.6% vs non-Aboriginal 5.2%). Similarly, 
Aboriginal young people were slightly less 
likely to select ‘almost always’ when asked 
if they would receive extra help from their 
teacher, and notably less likely to say ‘often’ 
(Aboriginal 29.5% vs non-Aboriginal 52.1%) 
in relation to someone in their family asking 
about school or homework.

“Talking to any one at school will only 
got you reported and in more trouble 
with police and/or social services. 
This never helps anyone and only 
makes situations worse.”
Girl aged 16, metropolitan

“They try to understand how  
I’m feeling.”
Boy aged 12, metropolitan

9.4.4 Safety at school

Nearly one in two Aboriginal children (45.0%) 
reported that they felt safe ‘all the time’, 
compared to 35.9 per cent of non-Aboriginal 
children. However, more Aboriginal children 
were likely to say they felt safe ‘a little bit 
of the time’ or ‘never’ (Aboriginal 15.3% vs 
non-Aboriginal 7.9%, combined responses). 
Aboriginal young people were also slightly 
more likely to say they felt safe ‘all the time’ 
(Aboriginal 31.9% vs non-Aboriginal 27.0%). 

I feel safe and 
protected by some 

friends and I feel happy 
at school and home.”

Boy aged 14,  
metropolitan
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Table 9.4.1 Proportion of Year 4 to 6 students who have missed multiple days of 
school due to bullying, by Aboriginality (percentage)

Aboriginality

Four or more 
times 
(%)

Two or three 
times 
(%)

Once 
(%)

None 
(%)

Aboriginal 16.2 12.6 26.5 32.9
Non-Aboriginal 10.2 16.4 33.3 35.4

Table 9.4.2 Proportion of Year 7 to 12 students who have missed multiple days of 
school due to bullying, by Aboriginality (percentage)

Aboriginality

Four or more 
times 
(%)

Two or three 
times 
(%)

Once 
(%)

None 
(%)

Aboriginal 20.6 14.8 18.4 42.2
Non-Aboriginal 10.2 13.9 15.6 55.6

9.4.5 Bullying

There were no notable differences in the 
proportion of Aboriginal and non-Aboriginal 
Years 4 to 6 (41.2%) and Years 7 to 12 
(32.8%) students who had experienced 
bullying. Nor was there a difference in the 
proportion who had experienced bullying in 
the past three months (Years 4 to 6, 46.2%; 
Years 7 to 12, 40.0%). However, when asked 
about the location of bullying within the past 
three months, Aboriginal children were more 
likely to experience bullying commuting to 
and from school (Aboriginal 35.0% vs non-
Aboriginal 19.8%), or somewhere other than 
home, school or online (Aboriginal 44.7% 
vs non-Aboriginal 37.5%). Aboriginal young 
people were more likely to be bullied at 
home, going to and from school, at school, 
online, or somewhere else.  

Notably, while Aboriginal young people were 
more likely to identify being bullied at school 
‘several times a week or more’ (Aboriginal 
34.7% vs non-Aboriginal 24.8%), they were 
also more likely to identify they had not been 
bullied at school within the past three months 
(Aboriginal 16.1% vs non-Aboriginal 8.1%). 
Regarding frequency, Aboriginal young 
people were twice as likely to experience 
online bullying ‘several times a week or 
more’ (Aboriginal 17.3% vs non-Aboriginal 
8.9%), or to experience bullying somewhere 
other than the locations listed (Aboriginal 
16.7% vs non-Aboriginal 5.9%).

While the proportion of Aboriginal children 
and young people who missed school due to 
bullying was consistent with their peers, they 
were more likely to miss four or more days of 
school due to concerns of bullying. 
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Young people were asked further questions 
about their experiences of bullying. 
Aboriginal young people were more likely 
to report being bullied because of their 
cultural background or skin colour within 
the past three months (Aboriginal 44.6% vs 
non-Aboriginal 23.3%) and were more likely 
to experience this ‘several times a week’ 
(Aboriginal 13.2% vs non-Aboriginal 7.9%). 
They were also twice as likely to receive 
inappropriate messages several times a 
week (Aboriginal 18.8% vs non-Aboriginal 
8.0%) and to have messages sent about 
them to others (Aboriginal 15.9% vs non-
Aboriginal 7.9%). When asked if they had 
perpetrated any forms of bullying, overall, 
Aboriginal young people were more  
likely to say ‘yes’ (Aboriginal 23.6% vs  
non-Aboriginal 15.1%). 

These findings demonstrate that while a 
similar proportion of young people may 
experience bullying, Aboriginal children and 
young people are experiencing persistent 
bullying across multiple locations. Persistent 
bullying can have serious negative impacts 
to mental health, physical health, and 
socioemotional wellbeing.132 Racism 
experienced by Aboriginal children and 
young people is not merely an individual 
problem but is instead a pervasive societal 
issue that continues to shape lives and 
wellbeing.133

9.4.6 School achievement

Aboriginal children were less likely to identify 
they did well at school (Aboriginal 34.9% vs 
non-Aboriginal 45.2%) but were more likely 
to say they did ‘okay’ (Aboriginal 52.4% vs 
non-Aboriginal 46.2%). This self-perception 
of achievement worsened in Years 7 to 12, 
with more Aboriginal young people likely to 
select ‘about average’ (Aboriginal 43.6% 
vs non-Aboriginal 39.0%) or ‘below/far 
below average’ (Aboriginal 29.1% vs non-
Aboriginal 14.6%, combined responses). 
When young people were further asked if 
they felt pressured about their schoolwork, 
only a five per cent difference across the two 
cohorts was found. Aboriginal young people 
were more likely to select ‘a little’ (Aboriginal 
42.9% vs non-Aboriginal 37.1%). 

Have more 
opportunities for sporty 

people like better 
pathways and better 
education otherwise 

pretty good.”
Girl aged 14, inner regional
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Looking towards their future and their 
desired highest level of education, Aboriginal 
young people predominantly selected Year 
12 (33.0%) or university (24.5%), followed by 
TAFE (16.3%). By comparison, their non-
Aboriginal peers overwhelmingly selected 
university (62.1%), followed by Year 12 
(13.3%) and TAFE (9.8%). Increasing 
the proportion of Aboriginal young people 
who have completed a tertiary degree 
is Outcome 6 of the Closing the Gap 
National Agreement, but Aboriginal young 
people continue to be under-represented 
in Australian universities.134 Our findings 
demonstrate that the aspiration of Aboriginal 
young people to enter universities is 
significantly lower than among their non-
Aboriginal peers. This suggests that 
Aboriginal young people need to be better 
supported during secondary school to 
understand and obtain the educational 
opportunities available to them.

9.4.7 Autonomy and independence

Young people were quite consistent in their 
independence, with minimal differences in 
relation to catching transport alone, cycling 
on main roads, travelling to and from school, 
or going to other locations. Aboriginal young 
people reported they were able to be out 
in their local area at night (43.4%) more 
than their non-Aboriginal peers (34.6%). 
In relation to work, they were also more 
likely to have had a paid job in the past year 
(Aboriginal 52.3% vs non-Aboriginal 46.2%). 
They reported that they were motivated by 
having their own money to spend (62.5%) 
and the desire to gain skills (10.7%). 

There were small differences in responses 
when questioned about perceived autonomy. 
Aboriginal young people were less likely 
to ‘strongly agree’ or ‘agree’ that they can 
“weigh up the pros and cons to make a 
decision in their life”, get “enough information 
to make a decision”, and are “involved in 
making decisions”. 
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Graph 9.4.3: Proportion of Year 7–12 students agreement with statements asking 
about their involvement in decision-making, by Aboriginality
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Australia is one of the world’s most culturally and linguistically 
diverse (CaLD) countries.135 Accordingly, a very significant 
proportion of Australia’s children and young people come from 
CaLD backgrounds. Their day‑to‑day experiences can differ from 
their peers’ experiences due to influences such as migration, 
settlement pressures, language barriers, and navigating multiple 
cultural expectations.136 These influences can shape how CaLD 
children and young people engage with school, community, and 
support systems. 

Carefully examining the survey findings relating specifically to 
CaLD children and young people is important because it allows us 
to understand their unique experiences, identify where additional 
support or culturally responsive approaches may be needed, and 
ensure policies and services reflect the diversity of young people 
growing up in Western Australia.

Currently, there is no singular definition 
consistently used to define CaLD children 
and young people.137 The Australian Bureau 
of Statistics measures CaLD using a suite of 
indicators, including place of birth, language 
spoken at home, and proficiency in English. 
Aboriginal or Torres Strait Islander people 
are not included in the CaLD cohort. As there 
is no consistent definition, the estimated 
proportion of CaLD children and young 
people in the Australian population ranges 
widely from 6.3 per cent to 43.1 per cent.137 

For the purposes of SOS25, CaLD children 
and young people were classified based on 
three variables. Children and young people 

who were born outside Australia, or who 
reported speaking one or more languages 
other than English at home, were classified 
as CaLD. Children identifying as Aboriginal 
or Torres Strait Islander were not classified 
as CaLD (consistent with the ABS approach). 
In total, 4,718 CaLD children and young 
people participated in SOS25, equating to 
more than one-third of the sample (CaLD 
children 36.4%, CaLD young people 34.4%). 
More detailed information can be found  
in the Participants section of this report 
(section 4.2.4).
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10.1 Healthy and connected

10.1.1 Physical health

There were minimal differences between 
CaLD and non-CaLD children and young 
people in their perceptions of health and 
dental health. The two cohorts also held 
similar concerns about eating healthy food 
and being physically active. 

Non-CaLD children were more inclined to 
wake before 7.00am (non-CaLD 69.1% vs 
CaLD 57.9%), while more CaLD children 
went to sleep after 9.00pm (CaLD 48.3%  
vs non-CaLD 29.1%). CaLD young people 
were also more inclined to sleep after 
10.00pm (CaLD 62.5% vs non-CaLD 
50.4%). Differences in reported wake-up 
times were minor.

The proportion of Years 4 to 6 and Years 
7 to 12 students who ate breakfast and 
lunch were relatively similar between 
groups, although CaLD Years 7 to 12 young 
people were more likely to eat lunch daily 
(CaLD 63.7% vs non-CaLD 55.3%). Small 
differences were found in relation to eating 
dinner. Non-CaLD Years 4 to 6 children were 
more likely to eat dinner daily (non-CaLD 
92.8% vs CaLD 86.8%), as were non-CaLD 
Years 7 to 12 young people (CaLD 87.6%  
vs non-CaLD 81.0%). 

The importance of physical activity/sport was 
equal among Years 4 to 6 (65.4%), although 
a slight difference emerged in Years 7 to 12 
(CaLD 53.1% vs non-CaLD 59.1%).  
A similar pattern of findings emerged 
regarding participation in exercise in the  
past week, with non-CaLD Years 7 to 12 
being more likely to engage in exercise 
seven or more times in a week (non-CaLD 
22.2% vs CaLD 17.6%).

While there were no differences when young 
people were asked if they had a long-term 
disability (7.9%), non-CaLD young people 
were more likely to identify having a long-
term health condition (non-CaLD 20.1% vs 
CaLD 15.9%). 

A notable difference was found in relation  
to neurodiversity, with non-CaLD young 
people found to be twice as likely to identify 
as neurodiverse (non-CaLD 35.7% vs  
CaLD 17.7%).

“I often feel shut down due to 
not expressing enough physical 
conditions, when they are there,  
I’ve just normalised them and learned 
to mask.”
Girl aged 15, metropolitan

“Have more open discussions around 
things that are stigmatised.”
Girl aged 17, metropolitan

I feel adults in general 
can help young people to 
understand and cope with 
their health and emotions 
and just help young people 

by being available.”
Girl aged 15, very remote
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10.1.2 Mental health

Life satisfaction scores were consistent 
across both groups, as were findings relating 
to concerns about physical appearance 
(weight and appearance) and self-
perception/identity. 

Non-CaLD young people were nearly seven 
per cent more likely to say ‘yes’ to having 
a mental health concern (non-CaLD 37.3% 
vs CaLD 30.9%). Despite this finding, there 
were only small differences in responses 
exploring resilience, and responses to being 
asked if they had felt depressed for two 
weeks or more.

Both groups were equally confident in being 
able to find supports for their mental health 
online or at school. However, CaLD young 
people were less likely to know where to find 
support in their local area (CaLD 56.5% vs 
non-CaLD 64.6%). This may relate to being 
unfamiliar with the local area, or difficulty 
finding culturally appropriate supports. 

The proportion of young people who reported 
having sought help for their mental health 
was the same across both groups, although 
perceptions of supports did differ in relation 
to extent-of-use and perceived helpfulness. 
Parents were the type of support most often 
used by young people (77.1%). However, 
CaLD young people found parents to be 
less helpful than non-CaLD young people 
(CaLD 55.0% vs non-CaLD 61.6%). Use and 
perceived helpfulness of friends as a support 
was consistent. 

CaLD young people were more likely to 
turn to other family members for support 
(CaLD 65.4% vs non-CaLD 58.1%), but the 
proportion who found family members helpful 
was similar (CaLD 48.4% vs non-CaLD 
45.5%). Lastly, CaLD young people were 
more likely to use websites/apps and social 
media (CaLD 45.1% vs non-CaLD 34.1%), 
and more likely to find them helpful (CaLD 
29.1% vs non-CaLD 19.9%). 

“Sometimes I wonder if telling my 
friends about my problems will make 
me look weak or hopeless, so I just 
keep it to myself and pray to god that 
I can confront my problems.”
Girl aged 14, metropolitan

When young people were asked if they 
had attempted to seek help for their mental 
health in the past year but did not receive 
it, CaLD young people were more likely 
to say ‘yes’ (CaLD 28.2% vs non-CaLD 
24.1%). The most common reasons for 
being unable to find help included feeling 
embarrassed/ashamed (CaLD 65.6% vs 
non-CaLD 62.1%) and being unsure of  
who to see or where to go (CaLD 41.2% vs 
non-CaLD 34.4%). 

“I’ve never tried to seek help because 
I feel like I can handle it on my own; 
I also don’t want to be a burden to 
other people. I don’t want to appear  
as dramatic.”
Girl aged 12, metropolitan

“I’m scared to ask for help.”
Girl aged 14, metropolitan
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Many CaLD young people face mental health 
issues caused by stress due to migration, 
discrimination, and cultural adjustment, yet 
are less likely to access support or know 
where to go for support.135, 136 Cultural stigma 
around mental illness, expectations to 
maintain family privacy, and family dynamics, 
make it difficult to seek help from parents,138 
who may not be accustomed to discussing 
mental health. These same factors, along 
with potential language barriers, fear of 
being misunderstood, concern about stigma 
or discrimination,139 or lack of knowledge on 
how to navigate the system,140 can also limit 
CaLD young people’s willingness or ability to 
reach out to external services. Many are left 
to manage their struggles alone.

10.1.3 Alcohol and other drugs

Young people in the two groups were broadly 
similar in expressing how much they had 
learnt at school about alcohol and other 
drugs (AOD). CaLD young people were 
more likely to say they did not know enough 
in relation to marijuana (CaLD 17.9% vs 
non-CaLD 14.2%) or were unsure (CaLD 
19.8% vs non-CaLD 15.3%), and said they 
were unsure in relation to other drugs (CaLD 
19.2% vs non-CaLD 14.4%). Similarly, 
results were consistent across both groups 
when respondents were asked about their 
awareness of the health impacts of AOD and 
acceptance of AOD use by peers. 

CaLD young people were less likely to report 
that their friends had tried alcohol (CaLD 
24.2% vs non-CaLD 34.4%), marijuana 
(CaLD 14.1% vs non-CaLD 21.4%), and 
vapes (CaLD 37.2% vs non-CaLD 42.5%). 

Small differences were found when asked 
about trying cigarettes (CaLD 10.9% vs non-
CaLD 14.5%), as well as further questioning 
if they had smoked a whole cigarette (CaLD 
38.9% vs non-CaLD 43.6%). Frequency of 
smoking cigarettes was negligible. However, 
CaLD young people were notably less likely 
to have tried alcohol (CaLD 21.4% vs non-
CaLD 31.8%). They were also less likely 
to identify drinking alcohol in the past four 
weeks (CaLD 37.3% vs non-CaLD 43.4%). 
Alcohol consumption within the past four 
weeks occurred at similar levels across both 
groups. When asked with whom they drank, 
CaLD young people were more likely to 
report drinking with family (CaLD 50.7%  
vs non-CaLD 41.4%) and drinking alone 
(CaLD 17.5% vs non-CaLD 13.5%). 

Minimal differences were found between 
the two groups as to whether they had tried 
marijuana, vapes, or other drugs. CaLD 
young people were less likely to say they 
knew where to go for help with AOD (CaLD 
65.7% vs non-CaLD 71.0%). 
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10.1.4 Sexual health 

Across both groups, young people held 
similar perceptions of their school-based 
education on pregnancy, contraception, 
and sexual health. When asked if they felt 
they knew enough about pregnancy and 
contraception, CaLD young people were less 
likely to say ‘yes’ (CaLD 70.2% vs non-CaLD 
76.8%), but they scored similarly on topics of 
consent, respectful relationships, and sexual 
health. However, they were less likely to 
answer ‘yes’ when asked if they knew where 
to go if they needed help with their sexual 
health (CaLD 55.9% vs non-CaLD 61.6%).

The proportion of CaLD young people who 
reported experience with sexual intimacy 
was less than that of non-CaLD young 
people (CaLD 13.6% vs non-CaLD 20.4%). 

Nonetheless, they were just as likely to 
experience being sent unwanted sexual 
messages (CaLD 35.9% vs non-CaLD 
36.6%), and at a similar frequency as  
non-CaLD young people.

10.1.5 Problematic phone use  
and gaming

CaLD Years 4 to 6 and Years 7 to 12 
students were more likely than non-CaLD 
students to have experienced some 
anxiety when they were unable to game. 

By comparison, about eight per cent more 
non-CaLD students reported ‘never’ feeling 
anxious (Table 10.1.1). Minimal differences 
were found in the responses to the question 
about whether they felt anxious when they 
could not be online, or could not use their 
phone, or ever went without eating or sleep 
due to being online. 

10.1.6 Local area and community

Promisingly, there were negligible 
differences between groups when asked 
if the people in their area or at the shops 
were friendly and if they had friends nearby. 
CaLD children and young people were also 
equally likely to agree that they felt like they 
belonged in their community, liked where 
they lived, and had fun things to do or places 
to visit.

“For it to be a close community, 
where it’s not that busy with cars, 
there is lots of nature and where kids 
can play out on the streets in the 
community happily after school every 
day, like the outback town I used to 
live in.”
Girl aged 11, metropolitan

Table 10.1.1 Proportion of Years 4-12 students who feel anxious when they are  
unable to game, by year group and CaLD status (percentage)

Year group Group

Very  
often 
(%)

Fairly  
often 
(%)

Not very 
often 
(%)

Never/ 
Almost never 

(%)
Years 4 to 6 CaLD 12.6 14.8 21.6 51.0

Non-CaLD 7.1 9.3 24.5 59.1

Years 7 to 12 CaLD 4.1 6.8 28.0 61.1

Non-CaLD 2.4 4.7 23.6 69.3
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10.1.7 Time spent doing activities

Children spent an equal amount of time 
being active outdoors, hanging out with 
family, hanging out with friends, playing 
games on consoles, playing sport, using 
the internet, and watching TV/streaming 

services. Differences were found in the 
proportion of time children spent doing 
homework, reading a book, taking lessons, 
and helping with housework, with CaLD 
children more likely to engage in these 
activities daily. 
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Graph 10.1.1: Proportion of Year 4–12 students participating in extracurricular
activities daily, by year group and CaLD status

Years 4 to 6 CaLD Years 4 to 6 Non-CaLD
Years 7 to 12 CaLD Years 7 to 12 Non-CaLD
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There were numerous differences between 
young people when asked about how much 
time they spent participating in activities 
outside of school. CaLD young people were 
more likely to complete homework, read 
daily, and take lessons daily or weekly. 
Contrastingly, non-CaLD young people were 
more likely to report being outdoors, seeing 
friends, and playing sports daily. Young 
people in the two groups spent a similar 
amount of time hanging out with family, 
helping with housework, playing games, 
being online, or watching/streaming movies 
and other shows.

CaLD children and young people were 
disproportionately unsure about where  
to find support in their local area and were  
less likely to feel they have a trusted  
adult to talk to when facing difficulties.  
This reflects broader patterns of limited-
service awareness, cultural stigma 

associated with seeking help, and 
communication barriers within families and 
communities. As a result, many CaLD young 
people navigate emotional distress without 
clear pathways to support or meaningful 
adult guidance.

10.2 Safe and supported

10.2.1 Supportive relationships

CaLD and non-CaLD Years 4 to 6 students 
and Years 7 to 12 students gave similar 
responses when asked if they had someone 
in their life who believes they will achieve 
good things, and who listens when they have 
something to say. However, the proportion 
of CaLD Years 4 to 6 students and Years 7 
to 12 students who responded that it was 
‘very much true’ they had a parent or adult 
to talk to about their problems was less than 
the corresponding proportion of non-CaLD 
students. 
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Graph 10.2.1: Proportion of Year 4–12 students who thought it was very much true 
that they had a supportive parent/adult who believed they will achieve good things,
listen to them, and could talk to about their problems, by year group and CaLD status

Years 4 to 6 CaLD Years 4 to 6 Non-CaLD
Years 7 to 12 CaLD Years 7 to 12 Non-CaLD
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This result was corroborated by responses  
in a later question which asked young 
people if they had an adult they would 
be comfortable to talk to about a serious 
problem: CaLD young people were less 
likely to say ‘yes’ (CaLD 80.2% vs non-CaLD 
86.3%). These findings are consistent with 
the previous discussion in section 6.1.2 of 
this report, regarding some CaLD children 
and young people not being able to discuss 
difficult issues with their parents.136

Minimal differences were found in relation 
to how much children and young people 
thought that members of their family cared 
about them, and how frequently they spoke 
to different groups online. Similarly, CaLD 
children and young people were equally 
likely to report being able to make and keep 
friends, having enough friends, and having 
friends who cared about them.

10.2.2 Material basics

The proportion of CaLD and non-CaLD 
Years 4 to 6 students and Years 7 to 12 
students who reported having enough food, 
having a family car, and being able to afford 
fuel, was consistent across both groups. 
Children in Years 4 to 6 were equally likely 
to have access to internet, their own phone, 
own computer device, trendy clothing, and 
money for excursions. CaLD children in 
Years 4 to 6 were slightly less likely to report 
receiving pocket money (CaLD 80.3% vs 
non-CaLD 85.5%). Similarly, young people in 
Years 7 to 12 reported similar results except 
in relation to pocket money (CaLD 79.9% 
vs non-CaLD 84.7%) and having their own 
phone (CaLD 85.3% vs non-CaLD 91.7%).

CaLD children and young people were  
more likely to share their bedrooms with 
another person. 
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Graph 10.2.2: Proportion of Year 4–12 students who had their own bedroom, 
by year group and CaLD status
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10.2.3 Where they live

CaLD young people were more likely to  
live with both their mother (CaLD 92.4% 
vs non-CaLD 89.3%) and father (CaLD 
82.4% vs non-CaLD 73.6%) in their main 
home. The number of people in this home 
was similar across both groups. Differences 
between children in relation to who they lived 
with or the number of people they lived with 
were negligible.

When asked if they had a second home, 
children were equally likely to say ‘yes’, but 
non-CaLD young people were more likely 
to say ‘yes’ (non-CaLD 20.6% vs CaLD 
11.7%). CaLD young people were less likely 
to stay in their second home half the time 
(CaLD 31.7% vs non-CaLD 39.4%). Within 
the second home, CaLD young people 
were more likely to live with extended family 
members, such as an aunt or uncle (CaLD 
17.6% vs non-CaLD 8.1%), grandparent 
(CaLD 23.5% vs non-CaLD 13.4%), or other 

relatives (CaLD 12.3% vs non-CaLD 4.1%). 
CaLD young people were more likely to 
report living in a home with seven or more 
people in their second home (CaLD 18.3% 
vs non-CaLD 10.4%).

Non-CaLD children were less likely to  
select ‘I haven’t moved’ within the past 12 
months (non-CaLD 72.6% vs CaLD 66.4%). 
This gap reduced when comparing young 
people (non-CaLD 78.4% vs CaLD 74.0%).

10.2.4 Safe in the home

Both CaLD and non-CaLD families were 
equally likely to get along ‘very well’ or 
‘well’, as reported in the responses of both 
children and young people. The two cohorts 
were also equally likely to report feeling 
safe at home. However, when asked if they 
were worried that someone in their family 
would be arrested, hurt themselves, or hurt 
someone else, CaLD children were slightly 
more likely to say they were worried ‘a lot’. 
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Graph 10.2.3: Proportion of Year 4–6 students who worried a lot that their 
family members would be fighting, arrested, hurt someone, or hurt themselves, 
by CaLD status
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Concerns about safety were lower among 
young people than children, with minimal 
differences between CaLD and non-CaLD 
groups. A larger proportion of non-CaLD 
young people reported spending nights  
away from home due to a family issue  
(non-CaLD 27.4% vs CaLD 19.5%), 
however, the number of nights away was 
similar between groups.

10.2.5 Safe in local area

One in four children and young people 
reported feeling safe in their local area ‘all 
the time’. CaLD children were less likely to 
select ‘most of the time’ (CaLD 36.6% vs 
non-CaLD 43.1%). This difference was not 
observed in young people. There were also 
minimal differences between CaLD and  
non-CaLD young people who were asked if 
they felt safe on public transport.

10.2.6 Violence

There were negligible differences between 
young people when asked if they had ever 
been physically harmed on purpose or asked 
about the frequency of physical harm.  
The place where they experienced physical 
harm within the past 12 months differed 
slightly. CaLD young people were more 
likely to report experiencing harm at home 
(CaLD 65.2% vs non-CaLD 53.2%), or other 
locations not specified (CaLD 12.7% vs  
non-CaLD 6.6%). Non-CaLD young people 
were more likely to experience harm at 
school (non-CaLD 43.1% vs CaLD 32.5%) 
and sports events (non-CaLD 17.3% vs 
CaLD 10.5%). Differences were also noted 
in relation to who harmed them, CaLD  
young people were more likely to report an 
adult being responsible (CaLD 52.9% vs 

non-CaLD 35.1%). Non-CaLD young people 
were more likely to report another child or 
young person being responsible (non-CaLD 
68.6% vs CaLD 54.3%). 

CaLD children and young people reported 
several challenges that affect their sense of 
safety and support. Many do not feel they 
have a trusted adult they can turn to when 
they need guidance or reassurance, which 
can leave them navigating difficult situations 
alone. Some children also expressed 
concern for the wellbeing of their family, 
however, this concern was not as prevalent 
in young people. In addition, CaLD children 
are more likely to report feeling unsafe 
or unsettled at home. Concern for their 
family and safety at home may be related 
to stress, uncertainty, or family pressures 
that can arise during the migration and 
adjustment process. These findings highlight 
the importance of strengthening support 
networks around CaLD children to ensure 
they feel secure, connected and cared for.

10.2.7 Caring

CaLD children and young people were 
more likely to report that they provided care 
at home (CaLD children 62.8% vs non-
CaLD children 53.4%; CaLD young people 
43.1% vs non-CaLD young people 33.3%). 
The distribution of care recipients was 
comparable between the two main groups.

Care tasks were also similar between 
groups, although CaLD children were 
more likely to report being responsible for 
entertaining (CaLD 51.9% vs non-CaLD 
45.4%) and helping with meals (CaLD 51.4% 
vs non-CaLD 45.0%). 
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Graph 10.2.4: Young carer responsibilities undertaken by Year 7–12 students, 
by CaLD status

CaLD Non-CaLD

Differences were minimal in the reporting of 
tasks in young people’s responses. Young 
people were also asked if they considered 
themselves to be young carers. While the 
proportion of young people who identified as 
a young carer was consistent across both 

groups, CaLD young people were more likely 
to report helping with tasks such as attending 
medical appointments, changing dressings, 
translating for somebody, personal hygiene, 
or helping with transport.
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10.3 Learning and participating

10.3.1 Attendance

Nearly fifty per cent of CaLD young people 
reported that it was ‘very important’ to attend 
school every day, a higher proportion than 
reported by non-CaLD young people (CaLD 
47.8% vs non-CaLD 37.3%). Non-CaLD 
young people were almost twice as likely to 
report that daily attendance was ‘not very 
important’ (non-CaLD 14.4% vs CaLD 7.9%).

Only a three per cent difference was 
observed between the groups, among both 
children and young people, in response to 
being asked if they had been suspended 
from school. 

10.3.2 Liking school

Consistent education and enrolment at the 
same school from kindergarten to present 
was more common among non-CaLD 
primary students (non-CaLD 60.1% vs CaLD 
44.0%), indicating CaLD primary students 
were more likely to transition between 
schools. This difference was less among 
secondary school students (CaLD 73.3%  
vs non-CaLD 78.5%). 

Despite the differences in the proportion 
of primary students who moved schools, 
their reporting of ‘I like school a lot’ was 
similar (CaLD 35.8% vs non-CaLD 30.9%). 
This was consistent in the responses from 
secondary students, although non-CaLD 
students were more likely to select ‘I don’t 
like school at all’ (non-CaLD 13.8% vs  
CaLD 8.9%). 

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

I belong I feel happy I like learning

Graph 10.3.1: Proportion of Year 4–12 students agreement with the statements they
belong, feel happy, and like learning (at school), by year group and CaLD status
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Primary students were equally likely to feel 
that they belonged at school, felt happy at 
school, or liked learning. CaLD secondary 
students consistently reported higher levels 
of agreement, ‘strongly agree’ or ‘agree’ 
across these questions. 

Similar perceptions of relationships with 
teachers and classmates were reported 
among both children and young people. 
Relationships with adults at school were 
explored further, to assess how supported 
and safe students felt at school. Once again, 
the proportion of secondary students who felt 
they had someone in their life who believed 
they would achieve good things, listened to 
them, or cared about them, were consistent 
between CaLD and non-CaLD groups. 
Primary student responses were also 
relatively similar, except when asked if there 
was someone who listens to what they have 
to say (CaLD 54.4% vs non-CaLD 59.3%). 
Children and young people felt equally safe 
at school. 

10.3.3 Bullying

Minimal differences were observed in the 
proportion of primary students experiencing 
bullying (CaLD 42.0% vs non-CaLD 40.9%). 
In secondary school, non-CaLD students 
were more likely to identify being bullied 
(CaLD 28.8% vs non-CaLD 34.2%). It is 
important to note that more than 15 per 
cent of young people did not know if they 
had experienced bullying or preferred not 
to say. However, when asked if they had 
experienced bullying in the past three 
months, CaLD Years 4 to 6 students (50.2%) 
and Years 7 to 12 students (43.5%) were 
more likely to say ‘yes’ (non-CaLD children 
44.4%; non-CaLD young people 38.9%).

The proportion of children who reported 
experiencing bullying within the past three 
months was fairly consistent. However, 
there were some small differences observed 
in the frequency and location of bullying. 
CaLD children were more likely to report 
being bullied online ‘several times a week’ 
(CaLD 14.1% vs non-CaLD 8.8%), or other/
somewhere not listed (CaLD 12.5% vs 
non-CaLD 6.8%). Non-CaLD children were 
more likely to experience bullying at school 
multiple times a week (non-CaLD 25.3% vs 
CaLD 20.3%). Similarly, CaLD or non-CaLD 
young people experienced bullying at all 
locations in similar proportions. 

Years 4 to 6 students were equally likely 
to miss school because they were afraid 
of bullying, while non-CaLD Years 7 to 12 
students were more likely to say ‘yes’ to this 
question (CaLD 13.6% vs non-CaLD 18.0%). 
The frequency of skipping school due to 
bullying among Years 4 to 6 students and 
Years 7 to 12 students was consistent across 
both groups. 

Of those who had experienced bullying, 
almost one in two (48.0%) CaLD young 
people reported experiencing bullying about 
their culture, skin colour or religion within 
the past three months. This was more than 
twice as many as non-CaLD young people 
(17.0%). One in five (20.2%) of these CaLD 
young people experienced this kind of 
bullying multiple times a week. CaLD young 
people were also more likely to experience 
nasty messages or pictures about them 
being sent to others, several times a  
week (CaLD 12.8% vs non-CaLD 6.9%).  
They were also more likely to be sent nasty 
images or pictures several times a week 
(CaLD 11.4% vs non-CaLD 7.7%). 
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Despite Australia being one of the most 
multiculturally diverse countries in the world, 

it is evident that our young people still 
experience racism. CaLD children and young 
people report bullying at superficially similar 
rates to their peers, but their experiences 
often look and feel different. They are 
more likely to face high-frequency bullying, 
including repeated online bullying, where 
anonymity and digital spaces can amplify 
targeting. CaLD young people are more 
likely to be bullied specifically about their 
skin colour or cultural background, making 
these experiences more personal and 
identity‑based. While the overall volume 
of bullying does not differ markedly, the 
nature and intensity of the bullying does. 
Their experiences demonstrate that racism 
continues to affect young people, even  
in a multicultural country like Australia.  
The testimony of CaLD young people about 
what they encounter highlights the need  
for culturally informed prevention and 
support strategies. 

10.3.4 Achievement

CaLD Years 4 to 6 students and Years 7 
to 12 students appeared to have higher 
perceptions of their achievement at school, 
compared to their non-CaLD counterparts. 
Half of CaLD Years 4 to 6 students thought 
they did ‘well or very well’, more so than 
their non-CaLD peers (CaLD 50.0% vs non-
CaLD 42.2%), whereas non-CaLD students 
were more likely to select ‘okay’ (non-CaLD 
49.0% vs CaLD 41.2%). CaLD Years 7 to 
12 students were also more inclined to think 
they were ‘far above average’ (CaLD 16.3% 
vs non-CaLD 9.2%) or ‘above average’ 
(CaLD 38.1% vs non-CaLD 33.0%).  
No differences were noted in relation to  
the amount of pressure the two groups felt 
due to schoolwork. 

Despite CaLD children being more likely to 
experience developmental vulnerability in 
their early years when compared to their 
peers,141 they reported a strong sense of 
achievement at school and confidence in 
their academic performance. 

10.3.5 Transition from school

Young people were asked about their skills, 
and their thoughts about what the future held 
for them. When asked if they thought school 
gave them beneficial knowledge and skills 
for their future, CaLD young people were 
more likely to select ‘very much true’  
(CaLD 24.2% vs non-CaLD 16.1%). 

Nearly four in five (78.2%) CaLD young 
people identified that they want to attend 
university. This is notably more than  
non-CaLD young people, of whom about 
half aspired to attend university (53.5%). 
Consequently, non-CaLD young people  
were more likely to report having other 
educational goals, such as identifying Year 
12 as their desired highest level of education 
(non-CaLD 16.3% vs CaLD 9.1%), or TAFE 
(non-CaLD 12.0% vs CaLD 4.7%). 
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10.3.6 Independence 

When asked if they were allowed to travel 
independently, non-CaLD young people 
appeared to have more independence than 
CaLD young people. Specifically, non-CaLD 
young people were more likely to cycle on 
main roads alone, go out at night alone, 
travel to and from school alone, and go to 
places other than school on their own. 

Consistently, non-CaLD young people were 
more likely to have worked for money (non-
CaLD 49.3% vs CaLD 38.1%). Motivations 
for working were largely similar across young 
people, with non-CaLD young people slightly 
more likely to identify having money to spend 
(non-CaLD 71.6% vs CaLD 64.3%).

10.3.7 Autonomy

Young people were asked if they felt they 
had autonomy in their life. Questions were 
posed about their ability to be involved in 
making decisions about their life, to weigh 
up pros and cons in their decision making, 
and to have enough information for sound 
decision making. There were no notable 
differences observed between CaLD and 
non-CaLD groups in relation to these 
questions.
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This report summarises the findings of the Speaking Out Survey 
2025 (SOS25). It summarises most of the survey questions, 
disaggregated by year group, gender and remoteness, and presents 
chapters focusing specifically on Aboriginal and CaLD children  
and young people. This report is the third iteration of the Speaking  
Out Survey series, the first of which was undertaken in 2019.  
The survey is unique in providing a platform for the children and 
young people of Western Australia to explain their own thoughts 
about the matters that influence their wellbeing.

Clear trends are evident in the SOS25 
findings which lend themselves to further 
analysis and future action. Our findings 
highlight significant disparities in the 
experiences of different groups of children 
and young people. These include gender-
based differences, variations linked to living 
in regional and remote areas, and inequities 
faced by Aboriginal and CaLD children and 
young people. Among other things, these 
patterns point to inequitable access to 
support, connection and opportunity within 
the education system.

The Office of the Commissioner for 
Children and Young People will continue 
to examine these differences in relation to 
other research and available literature, to 
provide a thorough discussion and deeper 
understanding of the structural, social 
and developmental factors shaping young 
people’s experiences. This ongoing analysis 
will help identify where systems may be 
falling short, where targeted support is most 
needed, and how policy and practice can 
better uphold the rights and wellbeing of all 
children and young people.

As this is now the third round of data 
collection, data from SOS19, SOS21 and 
SOS25 will be collated and compared 
to explore trends over time and highlight 
opportunities and challenges moving 
forward. This comparative analysis will be 
published in 2027.

It is anticipated that the Speaking Out 
Survey will continue on a triennial basis, 
providing a consistent and reliable source of 
data on the wellbeing of children and young 
people in Western Australia. This will make it 
possible to track changes over time, respond 
to emerging issues, and occasionally add 
specific cohorts for one-off participation, as 
required. Future planning will also consider 
whether younger students, such as those  
in the age group of Kindergarten to Year 3, 
can be brought into the survey’s scope.

The usefulness of the Speaking Out Survey 
is twofold: it provides a strong evidence 
base regarding the wellbeing of children 
and young people; and it actively engages 
with the manner in which policy and practice 
in WA take account of their voices and 
experiences.

The data generated through the Speaking 
Out Survey represents a unique and robust 
evidence base that will continue to inform 
the Commissioner’s work. It is hoped 
that government and non-government 
organisations recognise the value of this 
survey and its findings and give careful 
consideration to the perspectives shared  
by children and young people, ensuring  
their voices meaningfully shape policy  
and practice.
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Children (Years 4 to 6 /  
Primary students)

Individuals aged 8–12 years who are enrolled in  
Years 4–6 of primary school.

Young people (Years 7 to 12 / 
Secondary students)

Individuals aged 12–17 years who are enrolled in 
Years 7–12 of secondary school.

Metropolitan A term used in this report in place of ‘Major cities’, 
a geographical remoteness class used by the ABS. 
Includes schools within the Greater Perth Area.

Inner regional areas A geographical remoteness class used by the ABS. 
Includes schools in the South West and Wheatbelt.

Outer regional areas A geographical remoteness class used by the ABS. 
Includes schools in the Goldfields, Midwest, South 
West and Wheatbelt.

Remote areas (in relation 
to findings for Years 4 to 6 
students)

A geographical remoteness class used by the ABS. 
Includes schools in the Goldfields, Kimberley, Pilbara, 
South West and Wheatbelt.

Very remote areas (in relation 
to findings for Years 4 to 6 
students)

A geographical remoteness class used by the 
ABS. Includes schools in the Goldfields, Kimberley, 
Midwest, Pilbara and Wheatbelt.

Remote/Very remote areas  
(in relation to findings for 
Years 7 to 12 students)

A geographical remoteness class used by the ABS. 
Includes schools in the Goldfields, Kimberley, Pilbara, 
South West and Wheatbelt.
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Further information
To learn more about the project, you can visit the 
Commissioner’s website www.ccyp.wa.gov.au 
or scan the QR code below to go directly to the 
‘Speaking Out Survey’ webpage.

Level 1, Albert Facey House 
469 Wellington Street
PERTH WA 6000

Telephone: (08) 6213 2297
Country freecall: 1800 072 444
Email: info@ccyp.wa.gov.au
ccyp.wa.gov.au

Connect with the Commissioner

   

https://www.ccyp.wa.gov.au/our-work/speaking-out-survey/
mailto:info%40ccyp.wa.gov.au?subject=
https://www.ccyp.wa.gov.au
https://www.linkedin.com/company/commissioner-for-children-and-young-people-wa/
https://www.facebook.com/CCYPWA/
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